Framework for Teaching Proficiency System

DOMAIN 2: THE CLASSROOM ENVIRONMENT

Component Za: Creating an Environment of Respect and Rapport

Teaching depends, fundamentally, on the quality of relationships among individuats. Teachers must manage relationships with students and must ensure that relation-
ships among students are positive and supportive, Verbal and nonverbal behavior and patterns of interactions contribute to the averall tane of the class. In a respectful
environment, all students feel valued and safe, encouraging them to take intellectual risks.

The elements of component 2a are:

= Teacher interactions with students, including both words and actions
Ateccher’s interactions with students set the tone for the classroom. Through their interactions, teachers convey that they care about their students.

+ Studentinteractions with other students, including both words and actions
How students treat each other is as important as how teachers treat students—and arguably, for students, even more important, At its worst, poor treatment
results in bullying, which can poison the environment of an entire school. At its best, positive interactions among students are mutually supportive and create an
emationally heoithy school environment. It’s the teacher's responsibility both to model and teach students how to engoge in respectful interactions with one another,

Indicators include:

« Respectiul talk and turn-taking

+ Attention to students’ background and lives outside of the classroom
« Teacher and student body language

+ Physical proximity

« Warmth and caring

+ Politeness and dignity

« Encouragement

= Active listening

» Fairness
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Framework for Teaching Proficiancy System

Component 2a: Creating an Environment of Respect and Rapport

Classrcom interactions among the
teacher and individual students are
highly respectful, refiecting genuine
warmth and caring and sensitivity
to students as individuals. Students
exhibit respect for the teacher and
contribute to high levels of civil-

ity among all membars of the class. |
The net result of interactions ie that

of cennections with students as
individuals,

Teacher-student interactions are
friendly and demonstrate generai
caring and respect. Such interactions
are appropriate to the ages of the
students. Students exhibit respect

for the teacher. Interactions among :

students are generally polite and
respectful, The teacher responds
successfully to disrespectful behay-

ior among students. The net result of
the interactions is polits and respect- |

ful, but business-like,

CRITICAL ATTRIBUTES
In addition to the characteristics of a level of performancs 3,

+ The teacher demonstrates knowledge and caring
about individual students’ lives beyond school,

» When necessary, students correct one another
intheir conduct toward classmates.

= The teacher's response to a student’s incorrect
response respects the student’s dignity.

CRITICAL ATTRIBUTES

students is uniformly respectful.

The teacher makes general connections with
individual students.

Students exhibit respect for the teacher.

The teacher responds to disrespectful behavior
among students,
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Talk between the teacher and students and among

| POSSIBLE EXAMPLES

« Teocher inquires about ¢ student’s soccer gome
last weekend.

Students say "Shhh”to classmotes while the

teacher or another student is speaking.

Students clap enthusiastically for cne ancther’s
presentations for a job well dones.

Tha teocher says, “Thot’s on interesting idea, Student
J, but you're forgetting...”

And others...

.

POSSIBLE EXAMPLES

The tegoher greets students by nome as they enter
the class or during the lesson.

The teacher gets on the same fevel with students,
such as kneeling beside u student working ot a desk.

Students attend fully to what the teacher is saying.
Students wait for clossmates to finish speoking
before beginning to talk.

Students apploud politely following o classmate’s
presentation to the class,

Students help each other end accept help from
sach other.

The teacher ond students use courtesias such as
placse/thank you, excuse me.

The teacher says, “Don't tatk that way to your
clossmates,” ond the insults stop.

And others...

+
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Patterns of classroom Tnteractions,
both between the teacher and
students and ameong students,
are generally appropriate but may
reflect oceasional inconsistencies,
Tavoritism, and disregard for stu-
dents” ages, cultures, and devel-

opmental levels, Students rarely .
demonstrate disrespect for one |
another. The teacher attempts to ;

respond to disrespectfui behavior,
with uneven results. The net result
of the interactions 1s neutral: con-
veying neither warmth nor conflict.

Patterns of classroom interactions,
both between the teachsr and stu-
dente and among students, are
mostly negative, inappropriate, or
insensitive to students’ ages, cultur-
al backgrounds, and developmental
levels. Interactions are character-
ized by sarcasm, put-downs, or con-
flict. The teacher does not deal with
disrespectfui behavior.

CRITICAL ATTREBUTES

.

The quality of interactions between the teacher
and students, or among students, is uneven, with
occasional disrespect.

The teacher attempts to respond to disrespectful
behaviar among students, with unaven results.
The teacher attempts to make connections with
Individual students, but student reactions indicate
that the efforts are not completely successful or
are unusual,

CRITICAL ATTRIBUTES

.

.

+

.

-

The teacher uses disrespectful talk toward
students.

Student body language indicates feelings of hurt
or insecurity.

The teacher does not address disrespectful
interactions among students.

The teacher displays no familiarity with or
caring about individuyal students’ interests or
perscnalities.

Students use disrespectful talk toward one
anotherwith no response frem the teacher.
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Framework for Teaching Proficiency System

POSSIRLE EXAMPLES
Students attend pussively to the teacher, but tend to
talk, pass notes, etc. when other students are tatking.

A few students do not engage with others inthe
clgssroom, even when put together in small groups.

Students appioud holfheartedly following a
classmate’s presentation to the class.

« Theteacher says, "Don't falic that way to your
classmates,” but student shrugs his/her shoulders,

And others....

POSSIBLE EXAMPLES

« Astudent stumps in his/her chair following g
comment by the teacher.
Students roll thelr syes at ¢ clossmate’s idea; the
teacher doss not respond.
Many students tatk when the teacher and other

students are tolking; the teacher does not ask them
to stop.

The teacher does not cotl students by their names.
Some students refuse to work with other students.
And others....

.

.
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teachscape Framework for Teaching Proficiency System

Component 2b: Establishing a Culture for Learning

Aculture for learning” refers to the atmosphere in the classroom that reflects the importance of the work undertaken by hoth students and teacher. it describes the
norms that govern interactions among individuals about the activities and assignments, the look of the claasroom, and the general tone of the class. A classroom with a
strong sulture for learning is characterized by high cognitive energy, by a sense that what is happening there is important, and that it is essential to get it right. There are
high expectations for all students, and the classroom Is a place where the teacher and students value learning and hard work.

The elements of component 2b are;
» Importance of the content and of learning
In a classroom with o strong culturs for learning, teachers convey the essential importance of what the students ore learning.
» Expectations for learning and achievement

In classrooms with robust cultures for fearning, oli studsnts receive the message that while the work is challenging, they are copable of achieving it if they ars
prepared to work hard,

+ Student pride in wark
When students are convinced of their copabilities, they are willing to devote energy to the task ot hand, and they take pride in their accomplishments. They may
undertake revisions on their own, or show a visitor @ recent paper or praject they have produced.

Indicators include:

« Belief in the value of the work

+ FExpectations are high and supported through both verbal and nonverbal behaviors

« Quality is expected and recognized

+ Effort and persistence are expected and recognized

+ Confidence in ability is evidenced by the teacher’s and students' language and behaviors

+ Expectation for all students to participate
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Framewsrk for Teaching Proficiency System

Component 2b: Establishing a Culture for Learning

The classroom culture is a cogni-

students assume responsibility for
high quality by initiating improve-
ments, making revisions, adding
detail, and/or helping peers.

with hard work students can be suc-

cessful; students understand their

role as learners and consistently
expend effort to learn. Classroom
Interactions support learning and
hard worl.

tively vibrant place, characterized .
by a shared belief in the importance :
of learning. The teacher conveys :
high expectations for learning by all
students and insists on hard work; |

The classroom culture is a cogni- |
tively busy place where learning is
valued hy all, with high expecta- :
tions for learning the norm for most :
students, The teacher conveys that -

CRITICAL ATTRIBUTES

In addition to the characteristics of a level of parfermance 3,

The teacher communicates a genuine passion for
the subject.

they have complete understanding.

Student guestions and comments indicate a desire
to understand the content rather than, for example,
simply learning a procedure for getting the correct
answer

Students recognize the efforts of their classmates.
Students take initiative in improving the quality of
their work.

.

.

.

CRITICAL ATTRIBUTES

« The teacher communicates the importance of
learning and that with hard work all students can be
successful in it.

« The teacher demonstrates a high regard for student !

abilities,

+ The teacher expects student effort and recognizes it.
» Students put forth good effort to complete work of :

high quality.
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Students indicate that they are not satisfied unless

POSSIBLE EXAMPLES

The teacher says, “It's really fun to find the patterns
far factoring polynomials.”

A student asks o clussmate fo explain o concept or
procedure since he didn’t quite follow the teachers
explanation.

Students question one angther on answers.

A stydent osks the teacher whether she car redo

q piece of work since she now sees how it could be
strengthened,

Students work sven whan the teacher isn't working
with them or directing their efforts.

And others...

POSSIBLE EXAMPLES

.

+

The teacher says, “This is important; you'll need to
speak grammatical English when you apply for a job.”
The teacher says, "This idea is really important! it's
centrol to our understanding of history”

The teacher says, “Let’s work on this fogether. t's hard,
but you ol will be able to do it well”

The teacher hands a paper back to a student, saving,
“f know you can do o better job on this.” The student
aceepts ft without complaint.

Students get to work when an assignment is given or
after entering the room.

And others...
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The classreom culture is charae-

learning by the teacher or students,
The teacher appears to be only

“going through the motions,” and :
students indicate that they are :

interested in completion of & task
rather than quality. The teacher
conveys that student success is
the result of natural ability rather
than hard work; high expectations
for learning are reserved for those
students thought te have a natural
aptitude for the subject,

The classroem culture is character-
ized by a lack of teacher or student
commiiment to learning and/er little
or no investment of student energy

in the task at hand. Hard work is not

expected or valued. Medium to low
expectations for student achieve-
ment are the norm, with high expec-
taticns for learning reserved for only
one or two students,

© CRITICAL ATTRIBUTES
terized by little commitment to .

+ The teacher’s energy for the work is neutral,
indicating neither a high level of commitment nor
“blowing it off>

The teacher conveys high expectations for only
some students.

Students comply with the teacher’s expectations
for learning, but den’t indicate commitment ar
their own initiative for the work.

Many students indicate that they are looking for
an easy path to completing the work.

CRITICAL ATTRIBUTES

* The teacher conveys that the reasaons for the
work are external.

+ The teacher conveys te at least some students
that the work is too challenging for them.

« The teacher trivializes the learning goals and
assighments.

= Students exhlbit little or no pride in their work.

» Class time is devoted more to socializing than
to learning.

D D D R T R L L L L L L PP PR PR PP
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Framework for Teaching Proficiency System

POSSIRLE EXAMPLES

The teacher says, "Let's get through this”

The teacher soys, ™ think most of you will be able
ta do this”

Students consult with one another to determine
how to fitl in @ worksheet, without chollenging
classmates thinking

The teacher does not encourage students who are
struggling.

Some students get to wark after an assignment is
given or after entering the room.

And others...

POSSIBLE EXAMPLES

The teocher tells students thot they're doing a
{essan because it's on the test, in the book, or is
district-directed.

The teacher says to a student, “Why don'T you try
this easfer problem?”

Students turn in sloppy or incomplete work.

Students don't engage in wark, and the teacher
ignores it,

Students fiave not completed their homawork, ond
the teacher does not respond.

Almaost all of the octivities are busy wark.
And others...

D T Y T LI R T R T I I
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Framework for Teaching Proficiency Systam

Component 2¢: Managing Classroom Procedures

A smoothly functioning classroom is a prerequisite to good instruction and high levels of student engagement. Teachers who demonstrate strengths in this component
establish and monitor routines and procedures for the smooth operation of the classrcom and the efficient use of time, Halimarks of a well-managed classroom are

that studerits work productively in instructional groups even when not under the direct supervision of the teacher, non-instructional tasks are cornpleted efficiently,

and management of transitions between activities and of materiats and supplies is skillfully done in order to maintain momentum and maximize instructionat time. The
establishment of efficient routines, and teaching students to emplay them, may be inferred from the sense that the class “runs itself” At the highest level of performance,
the students themsalves contribute to the use of these routines,

The elements of component 2c are:

+ Management of instructional groups

Much work in classrooms occurs in small groups; small-group work enables students to work with their classmates, to discuss possible approaches to a problern,
and to benefit from one anather’s thinking But students cannot be expectad to automatically know how to work productively in small groups, These skills, like
others, must be taught, and in o well-run clossroom students are able to work independenitly in groups, with little supervision from the teacher.

Note: Grouping of students is also an element for 3¢: Engaging Students in Learning. In that component, however, the focus is on use of student groups to
maximize student engagement in learning. In other words, 3¢ deals with the nature of what students are doing in the small group; this component centers on the
procedures students have been taught for working productively independent of direct teacher supervision..

+ Management of transitions

Many lessens engoge students in different types of activities—lorge group, small group, independent work—and in o well-run classroom tronsitions between
these different activities and grouping patterns proceed easily and smoothly. Little time is lost as students move from one activity to onother; they know the drill
and exscute it searriessly.

+ Management of materials and supplies
A clearindication of a teacher’s skitl lies in the procedures for the distribution und collection of malterials; experienced teachers have off necessary materials at
hand ond hove taught students to implement the routines with a minimum of disruption to the flow of instruction.

= Psrformance of nen-instructional duties
Accomplished teachers are masters of multitasking: they take ottendance, for example, while students are beginning o task that has been written on the board.
Furthermore, where appropriote, students themselves contribute to the design ond execution of routines for other non-instructional matters, such as the (unch
count or the return of permission stipa for o class trip. Overgll, little instructional time is lost in such activities.

Indicators include:
+ Smooth functioning of all routines
« Little of no loss of instructional time
» Students playing an impertant role in carrying out the routines

+ Students know what to do, where to move
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Framework for Teaching Proficiency System

Component 2¢: Managing Classroom Procedures

Instructional time is maximized due
to efficient classroom routines and
procedures. Students contribute
to the management of instruction-
al groups, transitions, and/or the
handling of materials and supplies.
Reutines are well understood and
may be initiated by students,

time due to effective classrcom
i routines and procedures, The teach-
er’'s management of instructional
groups and/or the handling of ma-
terials and supplies is consistently
successful. With minimal guidance

and prompting, students follow es- -

tabtished classroom routines.

§ There is little loss of instructional

CRITICAL ATTRIBUTES
In addition to the characteristics of a lavel of performance 3,
+ Students take the initiative with their classmates
to ensure that their time is used productively,

+ Students themselves ensure that transitions and
other routines are accomplished smocthiy.

+ Students taks initiative in distributing and
collecting materials efficiently.

CRITICAL ATTRIBUTES

The students are preductively engagad during
smali-group work.

Transitions betwsen large- and small-group
activities are smooth.

Routines for distribution and collection of
materials and supplies worl efficiently.

Classroom routines function smoothly,

-
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POSSIBLE EXAMPLES

Students redirect classmates in small groups not
working directly with the teacher to be more efficient
in their work.

A student reminds classmates of the roles that they
ars to play within the group.

A student redirects a classmate to the table she
should he at following g transition.

Studerts propose an Improved attention signal,

Students independently check themselves into class
on the attendance board.

And others...

POSSIBLE EXAMPLES

.

Students get started on an getivity while the teacher
takes attendance.

Students move directly between large- and small-
group activities.

The teacher has an estabiished timing device, such
as counting down, to signal students to return to
their desks.

The teacher has an established attention signal,
such as raising a hand or dimming the lights.

One member of each smail group collects materials
for the table.

There is un estublished color-coded system
indicating where materials should he stored,

In small-group work, students have established
roles; they listen to one another, summarize different
views, etc.

Clean-up at the end of a fesson is fast and efficient.
And others...
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room routines and procedures, The
teacher's management of instruc-

tional groups, transitiens, and/or the -

handling of materials and supplies
is inconsistent, leading tc some
disruption of learning. With regular
guidance and prompting, students
follow established routines.

Much instyuctional time is lost due
to inefficient classroom routines
and procedures, There is little or no
evidence of the teacher managing
instructional groups, transitions,
and/or the handling of materials
and supplies effactively. There is
lictle evidence that students know
or follow established routines,

Some instructional time is lost due ' CRITICAL ATTRIBUTES
to only partially effective class- :

+ Procedures for transitions and for distribution/
collection of materials seem to have been
established, but their operation is rough,

« Small groups are only partially engaged while not
working directly with the teacher.

« Classroom routines function unevenly,

CRITICAL ATTRIBUTES

+ Students not working with the teacher are not
productively engaged or are disruptive to the
class.

+ There are no established procedures for
distributing and coliecting materials.

« Procedures for other activities are confused
or chaotic.

Framework for Teaching Proficiency System

POSSIBLE EXAMPLES

.

.

Some students not working with the teacher are
off task.

Transition between large and small group activities
requires five minutes, but it is accomplished.
Students osk what they are fo do when materials are
being distributed or collected,

Students ask some clarifying questions about
procedures.

Toking attendance is not fully routinized; students
are fdle while the teachar fills out the attendance
form.

And others...

POSSIBLE EXAMPLES

When moving into small groups, students ask
questions as to where they ure supposed to go,
whether they should take their chairs, etc.

There are long lines for materiols and supplies, or
distributing supplies is time-consuming.

Students bump into one another while lining up or
sharpening pancils,

Roll-taking consumes ¢ lot of time at the beginning
of the lesson and students ore not working on
anything else in the meantima.

And others...

R R N L R I T T T T T T T T T T Y
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Framewaork for Teaching Proficiency System

Component 2d: Managing Student Behavior

In order for students to be able to engage deeply with content, the classroom environment must be orderly; the atmosphere must feel business-like and productive, with-
out being authoritarian. In & productive classroom, standards of conduct are clear to students; they know what they are permitted to do, and what they can expect of thair
classmates. Even when their behavior is being corrected, students feel respected; their dignity is not undermined. Skilled teachers regard positive student bahavior not
as an end inTtself, but as a prerequisite to high levels of engagemant in content.

The elements of component 2d are:
» Expectations

it is clear, either from what the teocher says or by inference from student actions, that expectations for student conduct have been established and that they ore
being implemented.

« Monitoring of student behavior
Experfenced teachers seem to have eyes in the backs of thelr heads; they are attuned to whot's happening in the classroom and can move subtly to help students,

when necessary, re-engage with the content bsing oddressed in the lesson. At @ high level, such monitoringis preventive and subtle, which may make it challenging
to observe.

» Response to student misbehavior

Even experienced teachers find thot their students occasionally vicfate one or another of the agreed-upon standards of conduct; how the teacher responds to
such infractions is an important mark of the teacher’s skill and provides students with an indication of how seriously the teacher takes the behavior standards.
Accomplished teachars try to understand why students are conducting themselves in such o manner (ore they unsure of the content? are they trying to impress
their friends?) and respond in g way that respects the dignity of the student. The best responses are those that address misbehavior early in an episode, afthough
this is not always possible.

Indicators include:

+ Clear standards of conduct, possibly posted, and possibly referred to during a lesson

+ Absence of acrimony between teacher and students concerning behavier

« Teacher awareness of student conduct
+ Preventive action when needed by the teacher
+ Fairness

+ Absence of misbehavier
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Student hehavior is entirely appro-
priate. Students take an active role
in monitoring their own behavior

and that of other students against ;
standards of conduct. The teacher’s

monitering of student behavior is
subtle and preventive. The teacher’s
response to student miskehavior
is sensitive to individual student
needs and respects student dignity.

Student behavior is generally ap- :
propriate. The teacher monitors stu-
@ dent behavior against established :
standards of conduct. The teacher's
response to student misbehavior :
ie consistent, approptiate and re- :
spectful to students, and effective.

Framewark for Teaching Proficiency System

Component 2d: Managing Student Behavior

CRITICAL ATTRIBUTES
In addition to the characteristics of a level of perfarmance 3,
« Student behavior is entirely appropriate; there
is no evidence of student misbehavier.

» The teacher monitors student behavior without
speaking, just moving about the classroom.

« Students respectfully intervene with classmates
as appropriate to ensure compliance with
standards of conduet.

CRITICAL ATTRIBUTES
Standards of conduct have been established.

.

.

Student behavior is generally appropriate.

The teacher frequently monitors student behavior,

-

The teacher’s response to student mishehavior is
effective.

The teacher acknowledges good behavior,

Framework for Teaching » Copyright @ 2011, Charlotte Danielson. All Rights Reserved.

POSSIBLE EXAMPLES
» A student suggests o revision o one of the
classroom rules,

The teacher notices that some studsents are tatking
among themselves and, without o word, moves
nearer to them, the talking stops.

The teacher asks to speak to o student privaiely
ahout mishehavior.

Astudent reminds his classrates of the class rule
about chewing gum.

And athers...

POSSIBLE EXAMPLES

« Upon a nonverba! signol from the tegcher, students
correct their behavior.

+ The teacher moves to every section of the classroom,
keeping a close eye on student behavior.

« The teacher gives o student o hard look, and the
student stops talking to her neighbor.

« Andothers...
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Standards of conduct appear to
i have been established, but their
i implementation is incongistent. The
teacher tries, with uneven results,
to monitor student behavior and re-
spond to student misbehavior, There

isinconsistent imptementationof the

standards of conduct.

There appear to be no established
standards of conduct and little or
no teacher monitoring of student
behavior, Students challenge the
standards of conduct. Respense to
student misbehavior is repressive,
o disrespectfil of student dignity.

I R N T

CRITICAL ATTRIBUTES
« Theteacher attempts to maintain orderin the

classroom but with uneven success; standards of

conduct, if they exist, are not evident.

The teacher attermnpts to keep track of student
behavior, but with no apparent system.

-

The teacher’s response to student misbehavior
is inconsistent: sometimeas very harsh, other
times lenient.

CRITICAL ATTRIBUTES

» The classroom environment is chaotic, with no
apparent standards of conduct.

The teacher does not monitor student behavior,

Some students violate classroom rules, without
apparent teacher awareness.

When the teacher notices student misbehavior,

.

She/he appears helpless to do anything about it. -

Framewark for Teaching - Copyright @ 2011, Charlatte Danielsoen. All Rights Reserved,
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POSSIBLE EXAMPLES

« Classroom rules are posted, but nefther teacher nor
students refer to them.

« Theteacher repeatediy asks students to take their
seats; some ignore him or her.

« Toone student: "Where’s your late pass? Go to the
office.” To another: “You don't have a late pass? Come
in and take your seat; you've missed enough already.”

» And others...

POSSIBLE EXAMPLES

.

Students are talking omong thernselves, with no
gitemnpt by the teacher to sitence them.

An object flies through the oir without the teacher
appearing to notice.

Students are running around the room, resulting
in chaos.

.

Students are using their phones and other
clectronics; the teacher doesn't do anything.

And others,..

+

I T T T T T S T Y
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COMAIN 3: INSTRUCTION

Component 3a: Communicating with Students

Teachers communicate with students for several independent, but related, purposes. First, they convey that teaching and learning are purposeful activities; they make that
purpose clear to students. They also provide clear directions for classroom activities, so students know what it is that they are to do. When teachers present concepts and
informatian, those presentatiens are made with accuracy, clarity, and imagination; where appropriate to the lesson, skilled teachers embellish their explanations with
analogies or metaphors, linking tharm to student interests and prior knowledge. The teacher's use of language is vivid, rich, and error free, affording the opportunity for
studenits to hear language well used and to extend their own vocabularies, The teacher presents complex concepts in ways that provide seaffolding and access to students.

The elements of compenent 3a are:

« Expectations for learning

Clossrooms are husiness-like places, with imporiant work taking ploce. This is not to suggest that they are somber; indaed, they may be joyiul, but still business-
like. The goals for learning are communicated clearly to students. Even Jf these goals ore not conveyed at the outset of a lesson (for example, during an inguiry
tesson in science), by the end of the lesson students are clear about what they have been learning..

+ Directions and procedures

Students must be clear about what they are expected to 6o during o lesson, particularly if they are warking independently or with classmates without direct
teacher supervision. Directions and procedures for the lesson activities may be provided orally, in writing, or some combination of the two. Some teachers use o
hoard or projection device to good effect; students can refer to it without requiring the teacher's attention.

» Explanations of content

Skilled teachers, when explaining concepts to students, use vivid language and imaginative anologies and metaphors, connecting explanations to student interasts
and lives beyond schoot. The explanations are clear, with appropriate scaffolding, and, where appropriate, enticipate possible student misconceptions.

+ Use of oral and written language
For many students, their teachers’use of languoge represents their best model of both accurate syntax and g rich vocabulary; these models enable students tc
emulate such tanguags, making thelr own more pracise ond expressive.

Indicators include:

+ Clarity of lesson purpose
+ Absence of content errors and clear explanations of concepts
+ Clear directions and procedures

» Correct and imaginative use of language
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Framework far Teaching Proficiency System

Component 3a: Communicating with Students

The teacher links the instructional
purpose of the lesson to student

| CRITICAL ATTRIBUTES

¢ In addition to the characteristics of a leval of performance 3,

interests; the directions and pro- |

cedures are clear and anticipate

possible student misunderstand-
ing. The teacher’s explanation
of content is thorough and clear,
developing  conceptual under-
standing through artful scaffold-

ing and connecting with student

interests. Students contribute to !
extending the content and explain- ;

ing concepts to their classmates,
The teacher’s spoken and written
language is expressive, and the
teacher finds opportunities to ex-
tend students’ vocabularies.

The instructional purpose of the
lesson is clearly communicated
to students, including where it is
situated within breader learning;
directions and procedures are ex-
plained clearly. The teacher’s ex-
planation of content is well scaf-
folded, clear, and accurate and
connects with student knowledge
and experience, During the ex-
plapation of content, the teacher
invites student intellectual
engagement.The teacher’s spoken
and written tanguage is clear and
correct. Vocahulary is appropriate
to students’ ages and interesis.

The teacher points cut possible areas for
misunderstanding.

The teacher explains content clearly, using
metaphors and analogies to bring content to life,

All students seem to understand the presentation.

The teacher invites students to expialn the content :

to the class or to a small group of classmates.

The teacher uses rich language and offers brief
vocabulary lessons where appropriate,

© CRITICALATTRIBUTES

+

.

The teacher states clearly, at some point during the
tesson, what the students are isarning.

If appropriate, the teacher models the process to
be followed in the task.

Students engage with the learning task, indicating
that they understand what they are to do.

The teacher makes no content errors.

The teacher’s explanation of content is clearand
invites student participation and thinking.

Vocabulary and usage are correct and completely
suited to the lesson.

Vocabulary is appropriate to students’ ages and
levels of development.

Framework for Teaching « Copyright @ 2011, Charlotte Danielsan. All Rights Reserved.

POSBIBLE EXAMPLES

.

The teacher says, “Here's o spot where some students
have difficulty; be sure to read it corefully”

The teacher asks o student to exploin the task to other
students.

When needed, a student offers clarification about the
learning task to classmotes.

The teacher explains passive solar energy by inviting
students to think about the temperature in g closed
car on a cold but sunny day, or by the temperature of
water in a hose that has been sitting in the sun.

The teacher asks, "Who would like to explain this idea
tous?"

The teacher pauses during an explanation of the civil
rights movernent to remind students thot the prefix
in- o5 in Inequality means “not,” and the prefix un-
also means the same thing.

And others...

POSSIBLE EXAMPLES

+

"By the end of todoy's lesson, youre all going to be
able to foctor different types of polynomials.”
During o presentation of content, the teacher asks
students, “Can anyone think of an example of that?”
The teacher uses g board or profection device so
students con refer o it withou! requiring the
teacher’s attention,

And others...
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The teacher’s attempt to explain
the instructional purpose has only
limited success, and/or directions
and procedures must be clarified
after initial student confusion.
The teacher's explanation of the

content may contain miner errors; |

some partions are clear while other

pertions are difficult te follow. The
teacher's explanation consists of
a -monologue, with ne invitation
to the students for intellectual
engagement. The teacher’s spo-
ken language is correct; however,
vocabulary is limited or not fully

appropriate fo students’ ages or ;

backgroznds,

The instructicnal purpose of the
lesson is unclear to students and
the directions and procedures are
confusing. The teacher's explanation
of the content contains major errors.
The teacher’s spoken or written lan-
guage contains errors of grammar or
syntax. Vocabulary is inapprepriate,
vague, or used incorrectly, leaving
students confused.

CRITICAL ATTRIBUTES

CRITICAL ATTRIBUTES

.

-

.

.

The teacher refers in passing to what the students
will be learning, or it is written on the board with no
elaboration or explanation.

The teacher must clarify the lsarning task so
students can complete it.

The teacher makes no serious content errors but
may make a minaor error,

The teacher’s explanation of the content consists
of a monologue or is purely procedural with
minimal participation by students,

Vocabulary and usage are correct but unimaginative.

Vocabulary is too advanced or juvenile for the
students,

At notime during the {esson does the teacher
convey to the students what they will be learning.
Students indicate through their questions that
they are confused about the learning task.

The teacher makes a serious content error that
will affect student understanding of the lessan.
Students indicate through body language or
questions that they don’t understand the content
being presented.

The teacher’s communications include errors of
vocabulary or usage.

Vecabulary is inappropriate to the age or culture
of the students,

Framework for Teaching Proficiency Systemn

POSSIBLE EXAMPLES

- The teacher mispronounces the word phonemes.

The teacher says, “And oh, by the way, today we're
going to factor polynomials.”

A student usks, “What are we supposed to be doing?”
ond the toocher clarifies the task.

Students ask, "What do { write here?"in order to
complets o tosk.

The teacher says, "Wotch me while | show you

how ta solve the equation” with students asked only
to Usten.

= Anumber of students do not seem to be following the
explanation.

Students are incttentive during the teacher's
explanation of content.

And others...

POSSIBLE EXAMPLES

« Astudent asks, "What are we supposed to be
doing?” but the teacher ignores the question.

The teacher stutes that to add fractions, the
fractions must have the same numerator.

Students flove a quizzical fook on their faces; some
rmay withdrow from the lesson.

Students become disruptive, or talk among
themselves in an effort to follow the lesson,

The teacher uses technical terms without explaining
their meanings.

The teacher uses the word ain't.

Most students ask what they ore to do or look
around for clues from others,

And others...

R R N
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Component 3b: Using Questioning/Prompts and Discussion Techniques

Guestioning and discussion are the only instructional strategies specifically referred to in the Framework for Teaching; this reflects thelr central importance to teachers'
practica. In the framework, questioning and discussion are used as technigues to deepen student understanding, rather than serving merely as recitation or a verbal "quiz”
Good teachers use divergent as well as convergent questions, framed in such a way that they invite students to formulate hypotheses, make connections, or chatlenge
previously held visws. Students’ responsas o questions are valued; effective teachers are especially adept at responding to and building on student responses and making
use of their ideas. High-quality questions encourage students to make connections among concepts or events previously believed to be unrelated and arrive at new un-
derstandings of complex material. Effective teachers also pose questions to which they do not know the answers. Asking questions, sven when the guestion has a limited
number of correct responses, is likely to promote student thinking. Effective questioning and discussion technigues lead to animated class discussions that engage all
students in considering important issues and in using their own language to deepen and extend their understanding. Discussions may be based around questions formeur
lated by the students themsslves.

Not all guestions must be at a high cognitive tevel in order for a teacher’s performance to be rated at a high level, howeaver; when exploring a topic, a teacher might begin
with a series of guestions of low cognitive challenge to provide a review or to ensure that everyone in the class is on board. Furthermore, if guestions are at a high tevel,
butonly a few students participate in the discussion, the teacher's performance en the component cannot be judged to be at a high level. In lessons involving small-group
work, the quality of the students’ questions and discussion Inthefr small groups may be considered as part of this component.

In order far students to formutate high-lavel questions, they must have learned how to do so. Therefore, high-lavel questions from studants, either inthe full class, orin
small group discussions, provide evidence that these skills have beentaught.

The elements of component 3b are:
» Quality of questions/prompts

Guestions of high quality couse students to think and reflect, to deepen their understanding, and to test their ideas against those of their classmates. When
teachers ask questions of high quality, they ask only o few of them, and they provide students with sufficient time to think obout their responses, to reflect on the
comments of their classmates, and to despen their understanding. Cccasionally, for the purposes of review, teechers ask students o series of (Usually low-level)
questions in a type of verbal review. This may be helpful for the purpose of estublishing the facts of an historical event, for example, but they should not be
confused with the use of questioning to deepen student understanding.

« Discussion techniques
Some tedchers report that “we discussed k" when what they mean is "l soid x." That s, soma teochers confuse discussion with explanation of content; as impartant
as explanation is, it's not discussion. Rather, in  true discussion, o teacher poses o question and invitas all studonts’ views to be heard, and glso enables students
to engage in discussion directly with one onother, not olways mediated by the teacher.

« Student pariicipation

in some classes o few students tend to dominate the discussion; other students, recognizing this pattern, hold back their contributions, Experienced teachers use
o ronge of techniques to ensure thot all students contribute to the discussion, and enlist the gssistance of students to ensure this outcome.

Indicators include:

+ Questions of high cognitive challenge, formulated by both students and teacher

= Questions with multiple correct answers, or multiple approaches even when there is a single correct response
» Effective use of student responses and ideas

+ Discussion in which the teacher steps out of the central, mediating role

» High tevels of student participaticn in discussion

Framework for Teaching - Copyright @ 2011, Charlotte Danietson. All Rights Reserved. Page 18
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Component 3b: Using Questioning/Prompts and Discussion Techniques

The teacher uses a variety or series
of questions or prompts to chal- !

lenge students cognitively, advance
high-level thinking and discourse,
and promote meta-cognition, Stu-
dents formulate many gquestions,
inftiate topics and make unsolicited

contributions. Students themseives :

ensure thatall voices are heard inthe
discussion,

While the teacher may use some
low-level questions, he or she poses
questions to students designed to
promote student thinking and un-
derstanding. The teacher creates a

genuine discussion among students,
providing adequate time for stu- -
dents to respond and stepping aside

when appropriate. The teacher suc-
cessfully engages most students in
the discussion, employing a range of

strategies to ensure that most stu-

dents are heard.

CRITICAL ATTRIBUTES

In addltion to the characteristics of a level of performance 3,

+ Students initiate higher-crder questions,
+ Students extend the discussion, enriching it.

« Students invite comments from their classmates
during adiscussion,

CRITICAL ATTRIBUTES

.

The taacher uses open-ended questions,
inviting students to think and/or offer multiple
possible answers.

The teacher makes effective use of wait time.

Tire teacher builds ¢n and uses student responses
to questions effactively.

Discussicns enable students to talk to cne anothar,
without ongoing mediaticn by the teacher.

The teacher calls on most students, even those
who don't initially volunteer.

Many students actively engage in the discussion,

Framework far Teaching - Copyright @ 2011, Charlette Danielson. All Rights Reserved.

| POSSIBLE EXAMPLES

= A student asks, "How many ways are there to get this
answer?”

A student says fo a clossmats, " don't think | agree
with you an this, because..”

A student asks other students, “Does anyone have
ancther idea as to how we might figure this out?”

A student asks, "What if..?"
And athers...

POSSIBLE EXAMPLES

The teacher asks, "What might have happened if the
cofonists had not prevailed in the American war for
independence?”

The teacher uses the plural form in asking guestions,
such as "What are some things you think might
contribute to..?”

The teacher asks, "Student M, con you comment on
Student T's ideg?” and Student M responds directly
to Student T,

The teacher asks o question and asks every student
to write o brief response and share it with o portner:
the teacher then invites a few students to offer their
ideas to the entire class.

And others...

.
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The teacher's questions lead stu-
dents along a single path of inguiry,
with answers seemingly determined
in advance, Or, the teachsr attempts
to frame some questions designed
to promote student thinking and un-
derstanding, but only a few students

are involved, The teacher attempts to

engage all students in the discussion
and to encourage them to respond to
one another, with uneven results.

The teacher's questicns are of
low cognitive challenge, with sin-
gle correct responses, and asked
in rapid succession. Interaction
between teacher and students s
predominantly recitation styls,
with the teacher mediating all
questions and answers. A few stu-
dents dominate the discussion.

R L L e R e R B T B o S

CRITICAL ATTRIBUTES

+ The teacher frames some questions designed to
promote student thinking, but only a few students
are involved,

one ahcther’s ideas, but few students respond.

The teacher calls on many students, but only
a smail number actually participate in the
discussion...

CRITICAL ATTRIBUTES

= Questions are rapid-fire and convergent, with
single correct answers,

+ Questions do not invite student thinking.

« All discussion is between teacher and students;
students are not invited to speak directly to one
another.

» Afew students dominate the discussion,

Framework for Teaching - Copyright © 2011, Charlotte Danielsan, All Rights Resetved.

The teacher invites students to respond directly to

Framework for Teaching Proficiency Systen:

POSSIBLE DXAMPLES

.

Many questions are of the "recitation” type, such

as "How many members of the House of
Representatives are there?”

Inalesson on plot structurs in a Dickens novel, the
teacher asks: “Where was Shakespeare born?”

The teacher asks, "Who has an idea about this?” but
the same three students offer comments.

The teacher asks, “Student M, can you comment on
Student T's Idew?” but Student M does not respond,
or makes a comment directly to the teacher.

And others...

POSSIBLE EXAMPLES

.

All questions are of the “recitation”type, such as
“What is 3x 47"

The teacher osks a question for which the answer is
on the board; students respond by reoding it.

The teacher only calls on students who have their
hands up.

And others...

Page 18




Framework for Teaching Proficiency System

Component 3c: Engaging Students in Learning

Student engagement in learning Is the centerpiece of the framework for teaching; alt other components contribute to it. When students are engaged in learning, they are not
merely “busy,” nor are they only “on task.” Rather, they are inteltectually active in learning important and chalienging content. The critical distinction between a classroom in which
students are compliant and busy, and one in which they are engaged. is that in the latter students are developing their understanding through what they do, That is,theyareenr
gaged in discussion, debate, answering “what if?” questions, discovering patterns, and the like. Thay may be seleoting their work from a range of (teacher arranged) choices, and
making important contributions to the intellectual life of the class. Such activities dont typically consume an entire lesson, but they are essential components of engagement.

Alesgon inwhich students are engaged usually has a discernible strusture: a beginning, a middle, and an end, with scaffolding provided by the teacher or by the activities themselves,
Studenttasks are organized to provide cognitive challenge, and students are encouraged to reflect on what they have done and what they have learned. That is, there is closure to
the lesson, in which students derive iImportant learning from their own actions, A critical question for an observer in determining the degree of student engagement is “What are the
students being asked to do? if the answer to that guestion is filling in blanks on aworkshaeet, or performing a rate procedure, they are unlikely to be cognitively engaged.
Inobserving a lesson, itis essential not only to watch the teacher, but also to pay close attention to the students and what they are doing, The best evidence for student engage-
mentis what students are saying and doing as a consequence of what the teacher does, has done, or has planned.
The elements of compenent 3c are:
« Activities and assignments
The octivities ond assignments are the centerpiece of student engagernent, since they determine what it is thet students are asked to do. Activities and assignments
that promote learning are those that require student thinking, that emphasize depth aver breadth, and that may allow students to exercise some chaice.
» Grouping of students
How students are grouped for instruction is one of the many decisions teachers make svery day. There are many options, students of similar bockground and skill
may be clustered together, or the more advanced students may be spread around into the different groups. Atternatively, a teacher might permit students to sefect
their own groups, or they could be formed randomty, Whatever the arrangerent, skilled teachers decide it purposefully,
Note: Grouping of students is also an slement for 2¢; Managing Classroom Procedures. In that component, howsver, the focus is on the procedures students have
been tought for working independently of teacher sugervision, this component, on the other hand, centers on the use of student groups to maximize student
engagement in learning.
» Instructional materials and resources
The instructional materials @ teacher seleets to use In the classroom can have an enormous impact on student experience. While some teachers are obliged to use
a school or district’s officially senctioned materials, many teachers use these selectively or supplement them with others of their choasing that are better suited to
enguging students in deep learning, for example, the use of primary source materials in social studies.
» Structure and pacing
Neither adults nor students like to be either bored or rushed in completing o task, Keeping things moving, within a well-defined structure, is one of the marks of an experi-
enced teacher. And since much of student learning results from their reffection on whot they have done, o well-designed lesson includes time for reflection and closure.
Indicators include:
+ Activities aligned with the goals of the lesson
+ Student enthusiasm, interest, thinking, problem-solving, ate.
+ Learning tasks that require high-ievel student thinking and are aligned with lesson objectives
+ Students highly motivated to work on all tasks and are persistent even when the tasks are challenging
+ Students actively “working,” rather than watching while their teacher “works”
« Suitable pacing of the lessen: neither dragging nor rushed, with time for closure and student reflection
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Component 3¢: Engaging Students in Learning

CRITICAL ATTRIBUTES

In addition ta the characteristics of a level of performance 3,

Virtually all students are intsllec- i
tually engaged in challenging con- |
{ tent, through well-designed learning |
tasks and suitable scaffelding by the |
teacher, Learning tasks and activi- :
ties are fully aligned with the instruc-
tional outcomes. In addition, there is
evidence of some student initiation
of inquiry and student contributions
to the expleration of important con-
tent. The lesson has a clearly de- :
fined structure, and the pacing of the :
lesson provides students the time
needed to intellectually engage with
and reflect upon their learning, and
to consotidate their understanding.
Students may have some choice in
how they complete tasks and may
serve as resources for one anether.

Students suggest modifications to the grouping
patterns used.

Students have extensive choice in how they
complete tasks.

materials being used.

Students have an oppartunity for reflaction
and closure on the lesson to consolidate their
understanding.

[ The learning tasks and activities | CRITICAL ATTRIBUTES

are aligned with the instructional « Most students are intellectually engaged in
outcomes and are designed to chal- the lessan,

tenge student thinking, resulting - Learning tasks have multiple correct responses or
in active intellectual engagement : approaches and/ar demand higher-order thinking,
by most students with important Students have some choice in how they complste
and challenging content, and with learning tasks.

teacher scaffoldmgh tf support There is a mix of different types of groupings,
thet engagement. The lesson has suitable to the lesson cbjectives.
a clearly defined structure and the . .

ing of the lesson i iate, | Materials and resources support the learning
p“"_‘g_ ° nis approprlf:\ o | goals and require intellectual engagement, as
providing most students the time | appropriate

1 i . . .
neededtobe intellectually engaged » The pacing of the lesson provides students the
time needed to be Intellectually engaged.

-

Framework for Teaching = Copyright @ 2011, Charlotte Danielson. All Rights Reserved.

« Virtually afl students are highly engaged in the lesson.

Students take initiative to modify a learning task to
make it more meaningful or relevant to their neads,

Students suggest modifications or additiens to the

POSSIBLE EXAMPLES

Students are gsked to write on essay “in the style
of Hemingway."

A student asks whather they might remain in their
small groups to complete another section of the
activity, rather than work independeantly.

Students identify or create their own learning
materials.

Students summarize their learning from the lasson.
+ Andothers...

.

.

POSSIBLE EXAMPLES

+ Students are asked Lo formulate a hypothesis about
what might happen if the American voting system
allowed for the direct election of presidents.
Students are given o task to do independently, then
to discuss with a table group, folfowed by o report-
out from sach table.

There Is o clear beginning, middte, and end to the
lesson.

The lesson is neither rushed nor does it drag.

Five students lout of 27) are playing videc gomes,
texting, etc.
And others...

.
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The learning tasks and activities are
partially aligned with the instruc-
i tional outcomes but require only
mintmal thinking by students, al-
.lowing most students to be passive
or merely compliant. The lesson has
a recognizable structure; however,
the pacing of the lesson may not
provide students the time needed
to b intsllectually engaged.

The learning tasks and aciivities,
materials, resources, instructional
groups, and technology are poor-
ly aligned with the instructicnal
outcomes, or require only rote re-
sponses. The tesson has no clearly
defined structure, or the pace of the
lesson is too stow or rushed. Few
students are intellectually engaged
or interested,

CRITICAL ATTRIBUTES

.

.

.

-

.

Some students are intellectually engaged in the
lesson,

Learning tasks are a mix of those requiring thinking
and recall,

Student engagement with the content is largely
passive, learning primarily facts or procedures.
Students have no cheice in how they complete tasks.
The teacher uses different instructional groupings;
these are partially successful in achieving the
lesson objectives.

The materials and resources are partially aligned
o the lesson objectives; only some of them
demand student thinking.

The pacing of the lesson is uneven; it is suitable in
parts, but rushed or dragging in others,

CRITICAL ATTRIBUTES

.

+

Few students are intellectually engaged In the
lesson.

Learning tasks require only recail or have a single
correct response or method.

The materials used ask students only to perform
rote tasks,

Only one type of instructional group is used
{whole group, small groups) even when variety
would better serve the instructional purpose.
Instructional materiats used are unsuitable to the
lesson and/or the students.

The lessen drags or is rushed,

Framework for Teaching Proficiency Sysiem

POSSIBLE EXAMPLES

+

in three of the five small groups, students are figuring
aut an answer to the assigned problem.

Students are osked to fill in @ worksheet following an
astoblished procedure.

There is o recognizable beginning, middle, and end to
the lesson.

Thoe teacher lectures for 20 minutes, and provides
15 minutes for the students to write an essay; most
students are gble to complete it during this time.

And others...

POSSIBLE EXAMPLES

+

.

tost students are playing video games during the
lesson.

Students are eble to fill out the lesson worksheet by
copying words from the bogrd.

The teacher lectures for 45 minutes.

Muost students don't have time to complete the
assignment, but the teacher movas on in the lesson
GRYyways.

And others..

B L L I L L L L LR R Rl Ry R g
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Component 3d: Using Assessment in Instruction

Assessment of student learning plays an important role in instruction. It no longer signals the end of instruction, but is now recognized to be an integral part of instruction.
While assessment of learning has always been and will continue to be an important aspect of teaching {it's important for teachers to know whether students have learned
what they intended), assessment for learning has increasingly come to play an important role in classroom practice. And in order to assess student learning for the purposes
of instruction, teachers must have their finger on the pulse of a lesson, monitoring student understanding and, where appropriate, offering feadback to students.

Although a teacher’s actions in monitoring student learning may suparficially look the same as those for monitoring student behavior, monitoring learning has a fundamen-
tally different purpose, When teachers are menitoring behavior, they are alert to students who may be passing notes or bothering their neighbors; when teachers monitor
student learning, they look carefully at what students are writing, or listen carefully to the questions students ask, in order to gauge whether they require additional activity
or explanation in order to grasp the contenit. In each case, the teacher may be circulating in the room, but the purpose in doing so is quite different in each situation.

On the surface, questions asked of students to monitor learning are fundarmentally different from those used te build understanding; in the former, teachers are alert to
studerts’ revealed misconceptions, whereas in the latter, the questions are designed to explore relationships or deepen understanding, Indeed, for the purpose of monitor
ing, many teachers create guestions specifically meant to alicit the extent of student understanding, and they use technigues {such as exit tickets) to ascertain the degras of
understanding of every student in the class. Indeed, encouraging students to monitor their own learning against clear standards (and actually teaching them the necessary
skills to do so) is demonstrated by teachers at high levels of performance in this cemponant.

In addition to monitoring student learning and providing feedback to students, a teacher's skill is greatly strengthened by the capability to make mid-course corrections
when needed, to seize on a teachable moment or enlist students’ particular interests to anrich an explanation.

The slements of component 3d are:

+ Assessment criteria
Teachers con'tincorporate assessment strategies into their teaching, nor can students monitor their own learning, if the eriteria for assessment are not glear to teachers
and publicly known by students. At the highest level, students themselves have had @ hand in articulating the criteria (for example, of a clear aral presentation).

+  Monitoring of student learning
Ateacher's skill in eliciting evidence of student understanding is one of the true marks of expertise. This is not o hit-or-miss effort, but is planned carefully in
aavance. Even after careful planning, skilled teachers use o variety of tachniques to weave the monitoring of student learning seamiessly into the lasson.

» Feedbackte students
Feedback on learning is an essenticlelement of a rich instructional environment; without Jt, students are constantly guessing as to how they are doing and fow their
work can be improved. Valuable faedback should be timely, constructive, ond substantive, and provide students the guidance they need to irnprove their performance.

+ Student self-assessment and menitering of progress
The culmination of student assumption of responsibitity for learning is monitoring their own learning and toking appropriate aotion. Of courss, students can do this
only if the criteria for learning are clear and if they have been taught the skills of checking their work against those criteria,

« Lesson adjustment
Experienced teachers are able to make both minor and (when needed) major mid-course corrections, or adjustments to a lesson. Such adiustments depend on o
teacher’s store of olternate instructional strategies and his or her confidence to make a shift when needed.

Indicators include:

+ The teacher paying close attention to evidence cf student understanding

+ The teacher posing questions specifically created to elicit evidence of student understanding

+ The teacher circulating to menitor student learning and to offer feedback

» Students assessing their own work against established criteria
+ The teacher adjusting instruction in response to evidence of student understanding {or lack of it)

Framework for Teaching Proficiency Systermn
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Component 3d: Using Assessment in Instruction

I Assessment is fully integrated into

instruction through extensive use of
§ formative assessment. Students ap- -

pear to be aware of, and there is some |

evidence that they have contributed
to, the assessment criteria. Students

self-assess and monitor their prog- |

ress. A variety of feedback, from both
the teacher and peers, is accurate
and specific and advances leamning.
Questions/prompts/assessments

are used regularly to diagnose evi-

dence of learning, and instruction is !
adjusted and differentiated to address

individual student misunderstandings.

Assessment is regularly used dur-
ing instruction through teacher and/
or student monitoring of progress of
learning, resulting in accurate, spe-
cific feedback that advances iearn-
ing. Students appear to be aware
of the assessment criteria; some of
them engage in self-assessment.
Questions/prompts/assessments

are used to diagnose learning, and |

adjustment to instruction is made to
address student misunderstandings,

CRITICAL ATTRIBUTES

In additien te the characteristics of a level of parformance 3,

There is evidence that students have helped
establish the evaluation criteria.

Teacher monitoring of student understanding is
sophisticated and continuous; the teacheris
constantly taking the class’s pulse,

The teacher makes frequent use of strategies to
elicit Information about individual student
understanding.

Feedback to students is provided from many
soureas, including other students.

.

the teacher.

The teacher’s adjustments to the lesson are
designed to assist individual students,

CRITICAL ATTRIBUTES

.

characteristics of high-quality work,

how students can improve their performance,

groups of students.

make Improvements.
When necessary, the teacher makes adjustments

.

to the lessen to enhance understanding by groups

of students.

Framework for Teaching « Copyright @ 20711, Charlatte Danjelsan, All Rights Reserved.

Students monitor their own understanding, either
on their own initiative or as a result of tasks set by

Students Indicate that they clearly understand the
Feedback includes specific and timely guidance on

The teacher elicits evidence of indlvidual student
understanding duting the lesson, for at least some

Students are invited to assess their own work and

| POSSIBLE EXAMPLES

.

The teacher reminds students of the characteristics
of high-quality work (the assessment criteria),
suggesting that the students themselves helped
develop them.

YWhile students are working, the teacher ciroulates and
provides specific faedback to individual students.

The teacher uses popsicle sticks ar exit tickets to elicit
evidence of individual student understanding.

Students offer faedback to their classmates ebout
their work.

.

Students evaluate o plece of their writing againstthe
writing rubric and confer with the teacher about how it
cotld be improved.

And others...

.

| POSSIBLE EXAMPLES

= The teacher circulotes during smali-group or
independent work, offering suggestions to groups of
students.

+ The teacher uses o specificatly formuloted question
to elicit evidence of student understanding.

+ The teacher asks students to ook aver their papers
to correct their errors,

+ And others...
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Assessmentis sporadicallyusedto
support instruction through some
teacher and/cr student monitoring
of progress of learning. Feedbackto
students is general, and students are
only partially aware of the assessment
criteria; few assess their own work,
Questions/prompts/assessments

are rarely used to diagnose evidence |

of learning. Adjustment of the les-
sor in response to the assessment
is minimal or ineffective.

There is little or no assessment
or monitaring of student learning;
feedbackis absent or of poor quality.
Students do not appear to be aware
of the assessment criteria and do
not engage in self-assessment.
There is no attempt to adjust the
lesson as a result of assessment.

CRITICAL ATTRIBUTES

There is little evidence that the students
understand how their work will be evaluated,

.

-

The teacher menitors understanding through a
single method, or without ensuring that ail
students understand.

The teacher requests glebal indications of student,
understanding.

Feedback to students is not unifermly specific, nor
otented toward future improvement of work.

The teacher makes only minor atternpts to engage
students in self- or peer assessment.

The teacher’s attempts to adjust the lessen are
partially successful.

.

CRITICAL ATTRIBUTES

The teacher gives no indication of what high-
quality work looks tike.

Assessment is used only for grading.

The teacher makes no effort to determine whether
students understand the lesson.

Feadback is only global.

The teacher does not ask students to evaluate
their own or classmates’ work.

The teacher makes no attempt to adjust the
lessan based on student confusion.

.

Framework for Teaching Proficiency System

POSSIBLE EXAMPLES
+ The tewcher asks, "Doses anyone have a question?”

When o student complates q problern on the board,
the teacher corrects the student’s work without
explaining why.

.

After receiving o correct response from one student,
the teacher continues without ascertaining whether
all students understand the concept.

And others...

POSSIBLE EXAMPLES

« Astudent asks, "How is this ussignment going to
be graded?"

A student asks, “Does this quiz count toward my
grade?”

The teucher forges ahead with ¢ presentation with-
out checking for understanding,

The teacher says, “Good job, everyone.”
And others...
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