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SCHOOL PROFESSIONAL DEVELOPMENT PLAN
2014-2015

Please write all of your responses for the school professional development plan on the template. You will want
to refer to the guidance document for an explanation of each of the sections in the plan and for a list of helpful
toels and resources in the Collaborative Professional Learning in School and Beyond toel kit.

To begin typing in each section, place the cursor at the end of the last
guestion in the section and hit enter/return key.

SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
A. Reflection

Provide a nanative that reflects the committee’s thiiﬁkingbn_the following questions:

1. What were the positive aspects of previous professional development opperiunities in the district or school that shouid
be retained and replicated?

2. How did those opportunities address the needs of siaff and enharce student learning?

3. Through previous evaluations of the professional development program, has the school been able to document how pro-
fessional developrnent is improving teacher practices and student leaming? If yes, describe how the task has been ac
complished.

4. How has previous professional leaming been aligned to the district and school priorities and key initiatives and programs?

5. What challenges has the district or school faced in the past in providing professional development?

6. How will these challenges be addressed in this School Professional Bevelopment Plan?

The 2013-2014 professional development program for staff members of the Battle Hill School
continued the practice of scheduling three five-hour days of training. Staff development
consisted almost exclusively of building-based training. Topics for these sessions were intended
to respond to Teachscape, the new observation tool the district has adopted. The other staff
development days were canceled due to Inclement Weather. Careful consideration was given to
teachers’ mput regarding instructional practices, classroom management, and special education
needs.

The progranis presented begin at 8:00 am and conclude at 1:00 pm. This is a variance from the
regular school work day for some staff members.

The schedule for the building-based PT) days i1s authorized by the Superintendent as part of the
annual school calendar. The days often coincide with other district holidays and/or school
closings to minimize inconvenience for parents.

Ideally, professional development will be job-embedded throughout the school year. Due to
canceling of school, the SPDC has no data on the sessions.

The New Jersey Assessments of Skills and Knowledge (NJASK), was administered in grades 3
and 4. In addition to state assessments the district administered the end of the year tests in the
spring to students in grades 1 and 2. A district-designed assessment is also administered at the
kindergarten level. Results from spring assessments are analyzed and used for program




evaluation and modification. The school continued to make strides in student achievement in
language arts/literacy and mathematics in the reported scores from the spring 2012 assessments.

We identified benchmarks to meet school-level goals; we are aware that some of the goals have
not been met and are repeated annually in our district plan.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
B. Needs Assessment
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Provide the definition for question (1) and then describe the answers to {2} and {3} in narrative form;

1. What is the school’s definition of student achievement? Please consider the following questions to guide your discus-
sion: [s it high test scores on standardized tests? Is it improvement on local assessments? Or should the definition in-
clude other positive student outcomes such as confidence in academic and social situations, student responsibifity for
fearning, or the ability to apply new skills to real life situations? What changes in student behavior are we trying to cre-
ate? What will student success look like in our school? This definition should be developed with input from the entire
faculty.

2. include both the schookhased performance data as well as other information identified as evidence of protessional
learning needs of staff, These might include formal and informal surveys of teachers, focus groups with teacher tearns,
team documentation of goals and outcomes, or other identified neads from other key stakehclders, including staff, stu-
dents, parents and community members.

3. Provide a brief narrative of how the school committee is using schookbased performance and other data fo drive the pro-
fessional development needs i the school. Be specific.

The school defines student achievement in terms of student growth based on student academic levels at the
beginning of the school year and how that growth is measured based on results by the end of the year. With the
initiative of the Common Core Standards, a transition has taken place in which students” progress is embedded with
College and Career Readiness Skills. 1t takes into consideration both the academic as well as technology and career
preparation. To prepare students for College and Career, one has to consider academic confidence, students’
behaviors, both socially and emotionally, and student success both inside and outside of the school.

To determine the performance of the school, surveys were used both with staff and students, a Needs Assessment
was developed and distributed, the Principal’s Roundtable, input from conferences with staff members, PTA
meetings, e-mails and other mediums of communication.

The Professional Development Committee will use the following resources to provide data to diive Professional
Growth and student achievement; NJASK scores, data from the Department of Education (the ESEA report), District
Assessments, ASSESS NOW scores, Go-Math results, writing benchmarks, and information from both the School
Improvement Plan as well as the Data team. Additionally, the website Achieve Now, which is influentjal in the
adoption of the new teacher evaluation process, will be used as well as results from SGOs and mSGPs.

All of the rescurces mentioned will influence Professional Growth for the 2014-2015 school year.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:
. Professional Development Goals for the School

1. List the school’s established student leaming goals and other learning needs. These should;
* he based on school district goals;
e be aligned to schogl improvement plans;
= be based on an analysis of the Needs Assessment Data;
= support enhanced student learning; and
= be measurable and attainable.
2. Listyour scheol's profassional development goals. These should be specific measurable, achievable, relevant, and time-
bound.
a. Specific: Be specific about what is to be accomplished
b. Measurable: ldentify how the goal will be measured
c. Attainable: Ensure the capacity exists fo accomplish the goal
d. Results Based: Identify the benchmarks and outcomes for the goal
e, Timebound: Set & specific timeframe for completing the goal
3. Provide an explanation of how your prefessional development goals align with your school goals.

Based on the analysis of the needs survey, beginning in September of 2014 and ending in June
of 2015, Battle Hill Elementary School will be implementing and enforcing a “code of conduct”
for all students i an attempt to significantly improve school discipline and increase academic
achievement. This “code of conduct” will provide a clear, coneise and consistent framework of
rules for expected student behavior. It is the firm belief of the faculty and administration that
every student is entitled to an education, and a right to be free of a climate that disrupts the
education and rights of others. This code will encompass respect for individual and cultural
differences and appreciation and the basic worth of each individual and cultural group (3.5). It
will lend itself to the creation of a learning community in which individual differences are
respected (3.7) In addition, the code of conduct will be provided in written form for each student,
parent, and staff member to sign and confirm its objectives. An ongoing school-wide tracking
system will be employed to monitor the effectiveness and consistency of enforcement of rules
through the generation of quarterly reports. '
Our school professional development goals are as follows:

e Implement professional development/workshops

e Assist educators in developing a code of conduct

o Implement student grade level meetings to assist students in understanding the code of conduct

o Implementation of a measurable school tracking system

e Use of visual cues of rules of conduct pested around the building

e Increase professional development on student to student interaction and to explore outside

opportunities for professional development currently not offered in the district
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

D. School Professional Development Opportunities

1. Describe the professiona! development structures and designs in the school. For instance, will professional develop-
ment be offered for team based learning, ondine learning, workshops or other venues? Wil partnerships be develt
oped with universities, county cofleges, and other educational organizations to support adult learning in the schools?
Will schools partaer grade levels or departments? How will teams look at student work or czeate common assess-
ments together? How will teams be supported in observing the practices of other team members? How will learn-
ing opportunities for teachers address the needs of ali student populations (ELE, Bilingual, Special Needs, G and T,
etc.J? In this section describe the varieties of contexts in which professaonal development will be offered rather than
a listing of trainings or a catalog of events.

2. What are some of the key NJ Core Curriculum Content Standard areas on which the school will focus their professional
development?

3, Indicate the connection between student leaming goals and the professional development within the school,

4 How will the school communicate the professional development pian to all staff members?

Our school’s professional development opportunities during the 2014-2015 school year will
be implemented in a variety of ways. The days’ presentations will be focused on fostering
effective school-wide discipline plan/code of conduct in our school. We will provide
activities that will clearly respond to the specific needs of particular school cultures.
Building programs will include, but not be limited to:

e cffective school-wide discipline,
e behavior conduct analysis and review,

Some workshops will concentrate on structured settings while others will focus on unstructured
areas of the building; some will provide opportunities for colleagues across grade-levels and/or
subject areas to interact and discuss possible integration/interdisciplinary strategies. Teachers
will take advantage of opportunities to observe other processes and collaborate with other
professionals.




SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

E. Professional Development Resources

1. Include a description of time allocation and supporing resources needed to meet the professional development goals.
Collaborative school teams can indicate how time for professional learning is created. For instance, is time provided for
professional learsing in interdisciplinary, grade level, or cortent area collaborative teams and staff meetings? Do teach
ers use planning time for collaborative professionatl learning? What resource materials and consultant expertise are pro-
vided for professional learning?

2. ldentify the resources and structures in place in the school that demensirate that the school community values and nur
tures quality professional development for adult leamers. These might include dedicated professional leaming days or
summer or after school opportunities,

In order to meet the professional development goals of the school, staff members will collaborate
during grade level meetings to discuss relevant issues pertaining to the grade.

In addition, teachers will be encouraged to seek their own professional learning opportunities
when they find a workshop applicable to their classroom needs and turmkey information with
colleagues.

Time commitments are reflected in the inclusion in the school calendar of three professional
development days of five hours each and up to two professional days per staff member to attend
conferences/workshops and to make visitations to other schools outside the district.

There are many resources and structures available in place at Battle Hill that demonstrate the
school community values and nurture quality professional development for adult learners.
Teachers may be given the opportunity to observe or speak with other educators to become
informed of other strategies or ways to help meet our goal. They will have the opportunity to
collaborate with colleagues on various assertive discipline techniques and programs.
Furthermore, teachers will have input in developing a school wide code of conduct.
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SECTION BUILDING A SCHOOL PROFESSIONAL DEVELOPMENT PLAN:

F. Ongoing Assessment and Evaluation of the School
Professional Development Plan

1. What knowledge, skills or behaviors will educators learn as a result of the School Professional Development Plan and what.
evidence wili you have to indicate staff has leamed new skilts?

" 2. What student data will be used to determine how these knowledge, skilis or behaviors impacted student leaming?

3. What additional data is neaded to support the program evaluation process?

4, How will the School Professional Development Plan encourage jobembedded collaboration and what is the evidence to
support this?

5. What data are needed to answer the evaluation questions? School teams should also use existing data from the schoal
district such as student achievement results on standardized tests, but should alse think about how to gain inpet about
its relevarice to teachers and whether it impacted their practice. For instance, the Schocl Professional Development Corr
mittee might consider the following questiens:

» How might you consider holding focus groups fo get teacher input on needed professionat leaming?

= How might you conduct surveys of staff and stakehalders to get input on opportunities to offer?

= How will you examine and tabulate individuat evaluation forms from specific events or team meetings to determine
usefulness of professional leaming offered in the past that you might repeat for ather staff?

As a result of the School Professional Development Plan, educators will learn new and varied

strategies to improve student behavior by using positive reinforcement while abiding by a

strict and obtainable code of conduet.

Evidence indicating that the staff has learned new skills may include workshops, teacher
surveys, staff discussion, and student behavioral data.

Student data used to determine how these knowledge, skills, and behaviors impact student
learning may include grade level evaluation of the impact of PD on student behavior, teacher
observation and tracking within the classroom, building wide (grade level) behavioral
benchmarks and comparable end of the year data.

Evaluation of the school PD plan will be provided for in the following ways:

e Classroom data to support effectiveness of new plan;

e Analysis of data from homeroom teachers, special area teachers and cafeteria/recess;
e Teedback from parent surveys, PTA Meetings, staff surveys and student surveys; and
e Grade-level/Principal evaluation of the impact of PD on student behavior.

Battle School will continue three days of five hour professional development. We will also
continue to create a safe haven for students, promote the development of well rounded,
responsible individuals, and provide the building blocks for a good education. Our professional
development goals will be connected to student learning goals. Our staff will continue to be
encouraged to pursue all opportunities to enhance professional development.

Our goal of the professional development team will be to provide staff with opportunities to
learn and implement strategies that will improve the behavior of the school, therefore positively
impacting student learning and achievement.




Each grade level has a common prep period or PLC, which serves as a valuable time for teachers '«
to discuss strengths/weaknesses of students, and share ideas/strategies. In addition, each grade -
level meets with the principal once a month to communicate findings. The building staff meets
as a community once a month to discuss building wide concerns and needs. Workshops that may
be provided depending on district assigned PD.
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SECTION SCHOOL PLAN SUMMARY FOR DISTRICT PLAN

Each school is ashed to complete a one page summary of key elements of their plan for
inclusion in the district plan. Please provide a short narrative description for each of the sec:
tions of the plan:

1. Reflection; Identify key elements of previous professional development you will leverage in the new plan.. \

2 Needs Assessment: Submit the school definition of student achievement. Iderifify key findings from needs assessments. ;

3. Professional Development Gaals: Identify the professional development goals connected o the student leaming goals for ‘
the school/district. ‘

4. Professional Development Opportunities: Identify the processas and structures the school wilt Use to provide professional :
learming opportunities.

5. Professional Development Resources; Identify the resources that will ensure professional leaming is ongoing.

6. Evaluation: Identify your goals for evaluation of your professional development in the first year.

Battle School will continue three days of five hour professional development. We will
also continue to create a safe haven for students, promote the development of well rounded,
responsible individuals, and provide the building blocks for a good education. Our professional
development goals will be connected to student learning goals. Our staff will continue to be
encouraged to pursue all opportunities to enhance professional development.

Our goal of the professional development team will be to provide staff with opportunities to
learn and implement strategies that will improve their teaching skills, therefore positively
impacting student behavior and achievement.

Each grade level has a common prep pertod which serves as a valuable time for teachers to
discuss strengths/weaknesses of students, and share ideas/strategies. In addition, each grade
level meets with the principal once a month to communicate findings. One of these meeting will
to serve as a forum to discuss student behavior and conduct. The building staff meets as a
community twice a month to discuss building wide concerns and needs. This is in addition to the
staff development workshops provided by the PD team three times a year.

Workshop evaluations, teacher surveys, and staff discussions, will provide evidence that
educators followed a Code of Conduct to create a positive learning environment.
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34" Grade Teachers
Professional Development Day
November 5, 2013
Reinforcing Effort and Providing Recognition

Question/Response

Getting Started Activity
1. What do | know?
Students perform besf when given positive reinforcement.
2. What do | want to know?

How do you draw the line between expected behaviors versus behaviors that
require correction through reinforcement to foster intrinsic motivation and
academic growth?

3. What do | want to know more about?

How fo maintain a positive classroom environment.

- How would you have responded to the student if you were in a similar
situation to Mr. Mulder? In what ways do you reinforce the effort of your
students and provide them recognition?

We would have responded in a similar manner. We would have recognized the
work he has already completed and encouraged his perseverance to finish the
task.

- What effect do you believe the strategies of reinforcing effort and providing
recoghition have on your students' academic achievement?

A positive outlook on learning and confidence in their own knowledge enables
continued academic growth. |




What techniques do you aiready use to reinforce student effort and provide
them recognition?

Some techniques the group uses are: Class Dojo, Battle Hill bucks, tickets, group
points, Pro-Award, Student of the Month, Student of the Week, and verbal

recogniiion.

Reflecton It
{see aitached worksheet in addiiion to the questions below)

What have you learned about reinforcing effort and providing recognition?

Reinforcing effort empowers the children to work harder and persevere and take
ownership of their learning.

What are the ways in which you currently reinforce students' effort and
recognize them for accomplishing specific tasks? How do your students
track their own efforts?

Some techniques the group uses are: Class Dojo, Battle Hill bucks, tickets, group
points, Pro-Award, Student of the Month, Student of the Week, and verbal
recognition.

In what ways is your current use of these strategies appropriate to your
grade level and content area?

The strategies are appropriate to our primary grade level development and within
the content area since they have proven to be effective strategies developed by
Marzano, Danielson, et al.

How might you reinforce student effort and provide recognition differently
in the future?

In the event that our strategies do not motivate a specific child or group, we will
revisit our strategies in a cooperative group (PLC, Common Planning, etc.) to find
a suitable alternative that will motivate the students.




Learning About Reinforcing Effort
~ and Providing Recognition
]' Reflect on It

Here are several strategies that can be used to reinforce students’ effort and
recognize them for their accomplishments:

Teach about effort |

Help students keep track of effort and achievement Z
Personalize recognition for individual students =

Use the pause, prompt, and praise strategy -

Use concrete symbols of recognition &

Think about your own use of these strategies during lessons. Classify each of the
five strategies for reinforcing effort and providing recognition into one of the boxes
below.

I use these strategies:
All the time Occasionally Not very cften

H'S 2-5 =]

How often do your students keep track of their effort and achievement? How could
you provide more opportunities for students to track their effort and achievement?

Dait . A way ‘o pw\/! e Wore Oprgrﬂwmzﬁc/J
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What support or resources might you need to integrate the strategies of reinforcing
effort and providing recognition into instruction?
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How can you coordinate with other teachers and colleagues in your school?
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Reflect on the Teaching Examples

_ Do you think the use of the instructional strategies {reinforcing effort and

providing recognition} vary as they are used across content areas or
across grade levels? Do you think that they shouid?

Instructional strategies do not vary across content areas however they may vary
across grade level. The strategies and intervention should vary across grade
levels and individual student achievement.

Based on what you know of the lesson, how did the use of the instructional
strategies seem to advance the learning goals of the lesson?

The use of the instructional strategies seemed to advance the learning goals of
the lesson because it gave the children encouraging support and confidence in
their mastery of skills. The teacher encouraged peer instruction.

Notice how in each example one or two of the research generalizations and
classroom practices are implemented. Consider whether that makes sense
in terms of the classroom example. Could the implementation of the
strategies have been modified to exemplify more of the research
generalizations and classroom practiices and still have achieved the
learning goals of the lesson?

The research generalizations and classroom practices that were implemented in
the video made sense in terms of the examples shown. Yes, the implementation
of the strategies could have been modified to exemplify more of the research
generalizations and classroom practices and still have achieved the learning
goals of the lesson.




Check Yourself

= What changes might you make in the way you reinforce students' effort and
provide them recognition?

See previous responses.

s What kinds of explicit modeling or guided practice might you need to provide
for your students so that they can begin to change their attitudes toward effort,
understand the importance that eifort has on their achievement, and track their

own effort?

Discuss and model appropriate behaviors and clearly define expectations. Also model
appropriate strategies to assess effort.

o What steps might you take next?

See worksheet (Using the Strategies in Your Classroom, Check Yourself)

Next Steps

Since this if this first course we have completed it is suggested that we move onto Planning for the
High Yield Strafegies next which focuses on how fo figure out which instructional strategy might best
fit a specific unit or specific lessons within a unit.
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"x\ Using the Strategies in Your Classroom
; Check Yourself

Here are several strategies that can be used io reinforce students” effort and
recogrize them for their accomplishments:

Teach about effort : :
Help students keep track of effort and achievernent
Personalize recoanition for individual students

Use the pause, prompt, and praise strategy

Use concrete symbois of recognition

1. Which of the following best describes what your next step might be in werking -
with the reinforcing effort and providing recognition strategies?

i1

Identify places In upcoming lessons where you would look to reinforce
students’ effart and recegnize both individua] students” accomplishments as
well as the effort of the class.

Identify spedific strategies to recognize students” accomplishments.

Be explicit with students about what effort means in your class and your
rationale for recognizing their accomplishinents.

Provide students with opporttunities to use multiple aspects of the strategies

{e.qg.if you have been recognizing students” effort, look for opportunities fo
help them assess their own effort and link it to their achisvement).

B/ Work with colleagues to help them use these strategies with their students.

A
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Using the Strategies in Your Classroom
Check Yoursell

Pzge 2 of 2

2. Below, write two or three concrete steps you can take related to the use of these
strategies in your classroom. :

Forexampie:
«  Look for opportunities to explicitly reinforce students” effort and achievement.
= Provide students with a rubric to assess their effort and achievement.
»  Use an aspect of each strategy you don't use very often {e.g., being explicit
with students about your rationale for providing recognition or following the
guidelines for affective praise}.

= Work with colleagues onid entifying next steps they can take fo reinfo ree
effort and provide students with recognition more often and more effectively,

In the spaces provided beiow, write out the next steps you plan on taking.
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Battle Hill Special Ed Elementary and Pre-K

November 5, 2013 Professional Development
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lennifer Duggan

Christina Birstler




", Learning About Nonlinguistic Representations
Y Reflect on It

Here are several activities that can be used to represent information
nordinguistically:

» Creating graphic organizers

= Making physical models

« Generating mental pictures

- Drawing pictures and pictographs
« Engaging in kinesthetic activity

Think about your own use of these different activities during lessons. Classify each of
the five ways you can represent knowledge nonlinguistically into one of the boxes
below.

I use these activities:
All the time |

Think about your students’ use of these activities. Classify each of the five ways
students can represent knowledge nonlinguistically into one of the boxes below.

My students use these activities:

Alkthe time | Occasionally

For those that you Use all the timg, desgibe éhe kinds of dctivities you usually do

with students to help them to acquire and integrate knowledge, or practice, review,
and apply knowledge.

Wm © pR0S Feaqfisqepe . tachstape
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\&\ Using the Strategies in Your Classroom
% Check Yourseif

' . . &

Representing knewledge nonlinguistically can be accomplished through the follawing
activities:

Creating graphic organizers
Making physical medels
Generafing mental pictures
Drawing pictures and pictographs
"Engaging in kinesthetic activity

- ] B B R

1. Which of the following best describes what your next step might be in working
with nonlinguistic representations?

L] Identify places in upcoming lessons where one activity might fit and be
intentional in using it mere consistently.

]

Focus on expilicit modeling and guidance for students about how to use the
activity and when it might hetp students with their work.

Scaffold experiences for students so they become more independent in their
own use of each of the activities.

Provide studenis with opportunities to use multiple aspects of the strategy

{e.g., if you have been using graphic organizers, look for opportunities to
have students generate mental pictures or make drawings).

S& O

[

Work with colleagues to help them use the strategy with their students.

|:[ Other:

© 2006 Teachscape ’&?a[hstﬁpe"




. Using the Strategies in Your Classroom
| Check Yourself

Page 2 of 2

2. Below, write two or three concrete steps you can take related to the use of this
strategy in your classroom.

For example:

l.ook for opportunities to try cut nonlinguistic representations with students,

Review each lesson plan and consider whether there is an appropriate
opportunity to have students use one of the activities for this strategy.

Find out whether students know how to use each of the activities in this
sirategy.

Help students become more'independent in their use of the activities in this
strategy.

Use an aspect of the strategy you don't use very often (e.q., if your class
does lots of drawing of pictures, look for opportunities to use kinesthetic

activities).

Work with colleagues on identifying next steps they can take to use
nonlinguistic representations more often and more effectively.

In the spaces provided below, write out the next steps you plan on taking,

© 2006 Teachscape
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Framework: 3b Using Questioning/Prompts and Discussion Techniques : ‘

Professionial Development: 11/5/2013

Debra Moyer Wuﬂ//} //)W
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W o ©

Michele Lang

Alexandra Aiello_{ %@GJK&*"Q}\ \/'%/(,QLE/O

The teacher asks, “Student M, can you comment on Student T's idea?” and Student M responds directly to
Student T.

The teacher as.ks, “‘Student M, can you comment on Student T's idea?” and
Student M responds directly to Student T.

Relevant
o

Not relevant

o

Students attend fully to what the teacher is saying.

Students attend fully to what the teacher is saying.

Relevant

Not relevant
The teacher only calls on students who have their hands up.
The teacher only calls on students who have their hands up.

Relevant
o

T

Not relevant

e

L.
The teacher asks a student to explain the task to other students.
The teacher asks a student to explain the task to other students.

Relevant
£

Not relevant

[n a lesson on plot structure in a Dickens novel, the teacher asks, “Where was Shakespeare born?”
In a lesson on plot structure in a Dickens novel, the teacher asks, “Where

was Shakespeare born?”
Relevant




@

Not relevant

i

A student says to a classmate, “l don’t think | agree with you on this because...”

A student says to a classmate, “| don't think | agree with you on this
because...”

Relevant
&

Noft relevant

£
£

Having reviewed the indicators for Using Questioning/Prompts and
Discussion Techniques, select whether each piece of evidence is
"relevant” or "not relevant” for the component. (We discuss more examples
of evidence when we discuss rubric levels in detail.) You will not be able to
click on "See Answers" until you have selected an answer choice for every
piece of evidence.

Identify relevant evidence

g

This is the correct answer
This is the correct answer
This is the correct answer
This is the correct answer
o

This is the correct answer

el

This is the correct answer




teacher may use some low-level questions, he or she poses questions o
students designed to promote student thinking and understanding. The
teacher creates a genuine discussion among students, providing adequate
time for students to respond and stepping aside when appropriate. The
teacher successfully engages most students in the discussion, employing a
range of strategies to ensure that most students are heard.

Level 1

£
£
B

Level 2

Level 3

Level 4
o

The teacher uses a variety or series of questiens or prompts to challenge students cognitively, advance high-
level thinking and discourse, and promote meta-cognition. Students formulate many questions, initiate
topics, and make unsolicited contributions. Students themsetves ensure that all voices are heard in the
discussion.

The teacher uses a variety or series of questions or prompts to challenge
students cognitively, advance high-level thinking and discourse, and
promote meta-cognition. Students formulate many questions, initiate topics,
and make unsolicited contributions. Studenis themselves ensure that all
voices are heard in the discussion.

Level 1
£

Level 2
'S

Level 3
£

[evel 4
iT.

The teacher’s guestions are of low cognitive challenge, with single correct responses, and asked in rapid
succession. Interaction between teacher and students is predominantly recitation style, with the teacher
mediating all questions and answers. A few students dominate the discussion.

The teacher’s questions are of low cognitive challenge, with single correct
responses, and asked in rapid succession. Interaction between teacher and
students is predominantly recitation style, with the teacher mediating all
questions and answers. A few students dominate the discussion.




Level 1

7

fevel 2
i

Level 3

=

Level 4

£

The teacher’s questions lead students along a single path of inquiry, with answers seemingly determined in
advance. Or, the teacher attempts to frame some questions designed to promote student thinking and

understanding, but only a few students are involved. The teacher attempts to engage all students in the
discussion and to encourage them to respond to one ancther, with uneven results.

The teacher’s questions lead students along a single path of inquiry, with
answers seemingly determined in advance. Or, the teacher attempts to
frame some questions designed to promote student thinking and |
understanding, but only a few students are involved. The teacher attempts
to engage all students in the discussion and to encourage them to respond
to one another, with uneven results.

Level 1
'S

Level 2
i

Level 3
T

Level 4
£

...............................................................

For each description below, identify the correct level of performance.

Recognize level descriptions




This is the corract answer
%%ff
This is the correct answer

This is the correct answer

vl
P

&
e

This is the correct answer

2

...............................................................

Most observers do not have difficulty identifying levels of performance 1
and 4 but have more difficulty distinguishing between levels 2 and 3. Some
of the differences between these levels can be subtle.

. Review the descriptions of levels of performance 2 and 3 and the
highlighted words and phrases that distinguish the levels.
. In the text box, note general statements that characterize the

difference(s) between these two levels of performance.

e Click on See Answer to compare your answer with an expert's.

In Level 2, the teacher engaged few students. There was only 1 path of
inquiry, along with only one right answer. It was teacher directed and
students did not engage with one another.

In Level 3, most students were engaged. There was discussion with open-
ended questions, not explanations. The lesson was student directed.

When determining the level of performance for Using
Questioning/Prompts and Discussion Techniques, consider the guality
of the questions posed to students, whether or not most students engage in
the discussion, and whether or not the students seem to be engaging in
discussion with each other or just with the teacher.

Expert Answers

in a level of performance 2, the teacher keeps the conversation going with
question prompts. Students do not engage in conversation directly with
each other. instead, they talk directly to the teacher. The questions posed




to students seem to have one desired answer and do not encourage
different ways of thinking about a problem. Moreover, not all students
participate in the discussions.

In a level of performance 3, the teacher poses at least some open-ended
questions to students that have no single correct answer. Most students
participate in discussions that follow and engage in substantive '
conversations directly with each other without the teacher always mediating
the discussion.

Video ID: T-25.1
Subject: Science

Grade: 6th
Lesson Length: 0:39:45

Start Time: 0:14:52

End Time: 0:18:52
Deepen Your Understanding

s Was there any evidence that you did not notice?
. How would you interpret this evidence and determine a level of
performance?

Qur Answer:
There was no real discussion between students. The lesson was teacher
directed. The teacher presented activities that the students would be later

working on.

. The teacher relates a few questions involved in the project.

. "How much food would it take to feed five students for an entire
year?"

. "What types of rocks are found in your backyard?”

. Several, but not all, students appear to be engaged as the teacher

reads through the list.




a "Think about 24 hours without electricity. Would you have to build a
fire and make your own food? How about taking a hot shower?”

. Students are reminded that they will be able to go to a site to ask
other students, "How did you do this?" etc.

. No real discussion takes place during class.




frames some questions designed to promote student thinking, but
only a few studentis are involved.

Critical Attribute: The teacher invites students to respond directly fo
one another's ideas, but few students respond.

The score is a high 2 rather than a 3 because most of the questions are of
lower quality, and few questions are truly high quality, and student
participation Is low.

These observations demonstrate critical attributes of a level of performance

1.

Critical Attribute: Questions do not invite student thinking.
Critical Attribute: All discussion is between teacher and students;
students are not invited to speak directly to one another.

Critical Attribute: A few students dominate the discussion.

These observations demonstrate critical attributes of a level of performance
3.

Critical Attribute: The teacher uses open-ended questions, inviting
students to think and/or offer multiple possible answers. The teacher
asks students to explain what they know about segregation; she also asks
a student "What else does that make you think of ?"—wo questions that
have no single correct response.

Critical Attribute: Discussions enable students to talk to one another,
without ongoing mediation by the teacher. Discussion continues among
the groups of students after the teacher poses her question about the
picture captions.

If there were evidence that students initiated higher-order discussions
among themselves, then these observations would illustrate a level of
performance 4.

These observations demonstrate the critical attributes of a level of
performance 4.

Critical Attribuie: The teacher uses open-ended questions, invifing
students to think and/or offer multiple possible answers. (This is a
critical aftribute of a level of performance 3.) The teacher asks questions
like "What did you learn?" and "What is the difference between a house
and a home?"

Critical Attribute: Students invite comments from their classmates
during a discussion. Students want their classmate who read a passage




to elaborate on it; they ask that directly of the student without the teacher
mediating the discussion. And, by acknowledging what other students say,
the students encourage all students to participate.

Critical Attribute: Students extend the discussion, enriching it. When
the student questions the credibility of the author, she adds a new

dimension to the discussion of literature.

The teacher’s prompts are a mix of low and high quality-most of the questions are of moderate cognitive
challenge and only a few provide higher cognitive challenge. The students answer with choral responses,
and, for same questions, the teacher chooses students who raise their hands to go to the board to share
their responses. Only a few students raise their hands. The teacher encourages students to respond to one
another but does not provide enough wait fime, so students frequentty do not respond.

The teacher’s prompts are a mix of low and high quality—most of the
guestions are of moderate cognitive challenge and only a few provide
higher cognitive challenge. The students answer with choral responses,
and, for some guestions, the teacher chooses students who raise their
hands to go to the board to share their responses. Only a few students
raise their hands. The teacher encourages students to respond to one
another but does not provide enocugh wait time, so students frequently do
not respond.

Level 1

P

1__‘ K

Level 2
i

Level 3
~

Level 4
>

The teacher’s questions/prompts have only one correct response. In addition, the teacher mediates all of
the questions and answers; students do not speak directly to each other. The teacher asks guestions for
which most answers are on the board or on students’ papers. Most of the questions do not invite student
thinking, and only a few students answer the questions.

The teacher’s questions/prompis have only one correct response. In
-gddition, the teacher mediates all of the questions and answers; students
do not speak directly to each other. The teacher asks questions for which
most answers are on the board or on students’ papers. Most of the
questions do not invite student thinking, and only a few students answer
the guestions.

Level 1

level 2

e
o




Level 3

e,

i

Level 4

The teacher’s prompts are of high quality and support the lesson objectives. The teacher tells students to
read the captions on the pictures then asks, "What do the captions tell youi” The teacher’s question creates
a discussion among the groups of students. The teacher also guides students through another tine of inquiry
that requires higher-order thinking; "What do you know about segregation?” "What does the word apart
mean?” "To what extent do we still have segregation in the United States?” "What else does that make you

think of?"
The teacher’s prompts are of high quality and support the lesson
objectives. The teacher tells students to read the captions on the pictures
then asks, "What do the captions tell you?" The teacher’s question creates
a discussion among the groups of students. The teacher also guides
students through another line of inquiry that requires higher-order thinking;
"What do you know about segregation?" "What does the word apart
mean?" "To what extent do we still have segregation in the United States?"
"What else does that make you think of?" :

Level 1

Level 2

et

Level 3
oy
Level 4
r~

The teacher uses many open-ended questions that prompt students to think, such as "What did you tearn?”
and "What is the difference between a house and a home?" Students respond and engage in a substantive
discussion. One student makes a contribution to the discussion that questions the credibility of the author.
Other students make additional unsolicited, substantive contributions to the class discussion. In discussion,
the students say, "I agree with..." and "l heard what Pam is saying.” After a student reads a passage that she
wrote, others call out, "What do you mean by that?”

The teacher uses many open-ended questions that prompt studenis to
think, such as "What did you learn?" and "What is the difference between a
house and a home?" Students respond and engage in a substantive
discussion. One student makes a contribution to the discussion that
questions the credibility of the author. Other students make additional
unsolicited, substantive contributions to the class discussion. In discussion,
the students say, "l agree with..." and "l heard what Pam is saying." After a
student reads a passage that she wrote, others call out, "What do you
mean by that?" |

Level 1




£
-

Level 2

=

Fevel 3

s

i

Level 4

&

Review the correct answers below.




Joanna Riley

Colleen Cannon
BHES In-Service; November 5, 2013; Domain 3e — Differentiating Instruction

Discussion Questions

1. What do the three principles of UDL help to explain?

a. Firstly, information needs to be presented to students in various ways because
not all people are the same type of [earners. For example, some students are
visual learners, other are auditory, others are kinesthetic, and others may be
musical learners. In order to reach all students, multiple teaching methods
must be used. Additionally, all children are different and may need to express
themselves differently. You need to give them multiple avenues for expression

and learning.

2. How do we see ourselves using these principies?
a. We agree that we use various means/techniques currently in our teaching,
however more engagement with peers can be used to apply experience
principle 3 more effectively.

3. Two questions we have about differentiating instruction are
a. How can we apply it to every lesson when we have limited time?
i. Know your students in advance and who may need different types of
instruction. Have these students grouped for various means of
- instruction.
b. With over 400 students, how is it possible to make sure every student has
their needs met?
i. Discuss students with their classroom teachers ahead of time and
techniques they use which can be applied to our classroom.

4. Why are these technigues important in reading instruction?
a. Because students do not all feel comfortable reading aloud and by engaging
them in activities such as readers theater, extrinsic rewards, or different
methods, all students can feel comfortable and learn to their fullest extent.




Analyze Maodel Lesson

1. What parts of this fourth grade lesson plan design did you find to be the best
representation of the UDL principles in action? Why? _
a. Beginning with a discussion instead of a lecture to engage students.
b. Not all students were able to read and take notes, so she used text to speech
software to assist students. They also did collaborate learning via buddy reading.
c. How she assessed the students with various ways of presenting their finished
projects — either being written, oral, visual, or video presentations.

2. What methods demonstrated in this lesson do you think you could apply in your
classrooni?
a. Joanna-When doinginternet research, | can use text to speech software for
students who are on a lower reading level. :
b. Colleen — Discussing what students know about art at the beginning of lessons.

Reflection Questions

1. Differentiating instruction to meet the needs of aff learners is challenging because...we
only meet with students once a week for forty minutes. [t is difficult to know every student and
what their individual needs are when we only see them for a limited time.

2. Parents might view UDL us...beneficial to their children as all their needs will be met.

3. UPL offers a solution to the problem of differentiating instruction
in at feast two ways...

i. Students are able to find what they need for themselves.

2. Students will become more independent and will be able to differentiate for
themselves in a sense.

4. The significance of UDL for the school is... and for the community is...students will be better
learners and will eventually become more contributing to the world around them because of it.

5. UDL is a viable solution because...most needs of students will he met.

6. Some drawbacks of UDL are...it is time consuming and may cause disruption due to the
many choices and distractions.

7. My use of UDL is...going to improve and become more well-rounded.




Explore Guiding Principles
Lesson Design Checklist

Use this blank template to help you anzlyze the case lesson in the Differentiating Instruction course.
A table is provided for each of the three UDL principles. In the column on the left,

ptace a check mark when a particular method Is used i the lesson. Then, be more specific by citing
the example in the rightmost column.
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Support background
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PROFESSIONAL LEARNING SUITE

Differentiating Instruction

< I?ackJ, {

Build Background Knowledge
- Title Page
s About This Course
!: Review Research Base
. Meet the Expert
< Review UDL Background
- Assess, Plan, Teach (APT)

Critique Part Two

Review Lesson Critique Lessen Compare with Grace

Now that you have reviewed Part Two of the lesson, document your findings
either on the printed Lesson Design Checkiist (see About This Section) or in
the checklist below. When you're finished, compare your answars with
Grace's by clicking the "compare with grace” tab above.

Explo're Guiding Principles

7+ About This Section

i3 Experience Principle 1: =
Representation

" Experiance Principle 2
Expression

- Experience Principle 3:
Eingagement

- Reflect and Share

Method Example

Principle 1: Representation

Analyze Modei Lesson
'+ About This Section
Meet Grace
¢ Review Lasson Infroduction

% Review Lesson Teaching
Steps

Review Lesson Closing Bors 0 )

. Reflect and Share ' Highlight critical features

Sticky notes
[ Multiple examples

Complete Case Lesson :
< About This Section ‘
Crifique Part One
Criflque Part Two
Reflect and Share

Multiple media & formats options

v

Reflect on the Course

About This Seclion
Reflection Questions

Predictions and

Support background
knowiedge

guestions for

students to
answer
independently

: Principie 2: Expression

‘Students share
responses

Models of skilled performance

] s

Read and
record answers

i}

Practice with supports
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1
| Asksfor |
|

answers 1o be
highlighted
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Complete Case Lesson
Lesson Plan Template

This template provides a framework for differentiating instruction in the assess, plan, teach appreach
already familiar to you. The template includes some hints to help you apply the UDL principles

of representation, expression, and engagement in different lesson segments. Choose a lesson

you plan to teach and design the lessen using this template.
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Complete Case Lesson
Lesson Plan Template

Page 2 of 2
Instructional Sequence:
- Before - Durmg After
(Introduction) (Teaz:hmg Steps) (Closing) .
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Explore Guiding Principles
Rate Your Knowledyge Survey

Use this survey to assess your understanding so far Place a check mark in the column that best describes your personal
knowledge of each of the Big Ideas (Concepts) at this point in your learning.

Knéw Enoug}i to . Know Enough to Know Some - Know Little/

tifniieii) . Presenttoan . Explain te but Not Nothing
B Educator Group Another Teacher in Detail About Concept

. MNeuroscience discoveries about learning /
" How the brain works during learning /
Wwhy some people learn differently from others

Three "universal" learning networks in the brain

Three principles of teaching that support the learning
brain

Methods that support muitiple means of representation
Methods that support muitiple means of expression
Methods that support multiple means of engagement

Reading technigues that support differentiating
instruction ’

/

Implications of the learning networks for lesson planning

AN \\(\\ \

What the three UDL principles ook like in the classroom

A description of differentiating instruction from the ‘
perspective of neuroscience ) \/

What the three UDL principles mean for your own
_teaching

Reading First-Ohle Center. For use in Reading First-Chio, .
RF Tralning Curriculum, t "aChsr—a'ﬁ@
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Use this survay to assess your understanding so far. Place a check mark in the column that best describes your persenal

knowledge of each of the Big Ideas {Concepts) at this point in your fearning.

Explore Guiding Principles -, : ) o
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(Eijgml:iiiss) Present to an Explain to but Not Nething
Educator Group Another Teacher in Detail About Concept
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How the.brafn works during léarning . | \/’
Why some peopls l-sarn differently from others \,/
Three "unlversal" learning networks in the brain X
Thres principles of teaching that support the learning \/
brain o
Methods that support m_uf't[ple means of representation t
Metheds that support multiple means of expression e
Methods that support multiple means of engagement f
Eeadimg' technigues that support differentiating \/f
instruction
Implications of the learning networks for lesson planning - \,‘,f"
What the three UDL principles look like in the classroam "wf“ﬁy
A description of differentiating Instruction from the

perspective of neuroscience

© What the three UDL principles mean for your own

_teaching \/
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