PR I
y VU

ST0C

aping winjnapun) SulAjing-lluy

G-)I sapeIo

f sjooyds d1jgnd uoiun jo diysumoy




O — ............................a.. gwaasz
QU et e QOIS [EBUY
R — s | SMOGOW UOY
13Uy e O DAE] SEWONY
O ————— Losper $107
BpISoIg Ba{f e QLN OUA

JUSPISAAd oluIwly piaeg




ONpJY oIN :AJUNI3S JOL)SI]
BJUO| BpUI] SOSINN pue uoednps [edlsAid ‘SdNUIY Jo 10303l
UOD WY 1S3DIALRS [eroadg Jo 103031iQ
HEH UUy uoheuLIcju] JUSPNIS B ABojouy2s] jo 10333i1a
gsinbeuag ALSD) 1$32IN0SIY UBWNH J0 J0ja2ilg
BIBIA "D JeNUE JOJRNSIUIWPY SSIUISNE |00YDS
ojewe(] P SSWer ;AJejaloeg pJeog/Aauiony pieocg
SSSO AlUUY JudpusuLIadng )}ssy
yeysi usaloN "IJ Juspusiuuadng 3ssy

wnie | v Aobaig iy Juspusjuuiedns

uonesiuiupy




Buifjing 1uanaid 03 1ay1abo Duriiofm "YiesH dliqnd — [99d 0 uoiday

:301n0s SUIMO|[0} D43 YSnoay) pazdepe sem WNIndLINI sIYL 210N«

"AlUnwwod pue
awoy 3y} Yum Jdulied B se $31elado [00YIS I L 'SSOUBIIHIP {enpIAIpul Jo) Wasay} uiplroid ‘lesauad ul s3USapnIs

[|2 JO Spaau 3yl 01 SAIDNPUO 31BWIP SuiuiES| B JO UOIIBINULIOY BY1 S] WiISAS (0028 3l|qnd uolun jO diysumo}
ay Jo uoduny Arewid e 18y} UOIEINPY JO plBOg 3Y1 0 Ja112q dY1 St 3 "s30130e4d |EUCFEINPR S ysnoayl
s1dsou0? pue s|eapl J13eJ20Wap 12948 ‘fouaSe (£381005 B SE 101131 [00Y3IS Jl[gngd uoiupn §O diysumog oyl

juawalels Aydosoliyd

*AJIUNWILIOD [B]O|S JNO JO SUIZILD aanonpoJd pue ajgisuodsal se 91nGUIU0D

pue “A||B100S pue A[[EJIWSPEO. SABIYIE UED SJUSPNIS INO ‘a8pa|mouy pue sijjs ‘AUSoUND |BN1IB||R3U ,SIUSPMS

JO UOIIBAI}jND YBNoay | 'sIaules| ISISAIp se pajoadsas pue ‘passmodwd ‘padidsu] paBua||eyd sl Juspnis Aloas

5J9UM JUSWUOHAUD Suluies| sasoddns e s10wo.d apn sdiyssaupied Ayunwwos pue ‘Ajjwe) 3uons ‘Aj1u88u]
‘37ua[|90X3 “AJSSUOY JO SUOIIBPLINGY Y] UO P{iNg 01 SI SJ00YIS dI[qNd UoiuN JO diysumo] ay1 4O UOIsSiW 3y

1UdD]Le1S UOISSIIN




Anti-Bullying Curriculum Monthly Key Messages

September ;Everyone has the right to be safe at school

*Pre-test given to students & scored

October — Bullying is not acceptable

November — Everyone needs to learn to live in peace

December — We all want to feel included

January — Conflict is inevitable, bullying is not

February — Velling an adult about bullying is not tattling

March — Bullying can be stopped

April ~ If you're not part of the solution, then you are part of the problem

May — Bullying is not a normal way of growing up

June — It’s important to communicate well

*Post-test given to students and scored




Anti-Bullying Pre /Post Test

Directions: Please listen to your teacher read these questions aloud and choose TRUE or FALSE,

Bullving can be hurting someone else’s body, mind and feelings on purpose.

TRUE FALSE

A peaceful classroom is happy and everyone gets along.

TRUE FALSE

Empathy means to hurt someone’s feelings and make them feel left out,

TRUE FALSE

To solve a problem or conflict, it is important to scream and say hurtful things.

TRUE FALSE

By reporting a bully, | am helping to keep school a safe place.

TRUE FALSE

To stop a bully, the “3 R’s” are Recognize, Refuse & Report.

TRUE FALSE

Always try to confront a bully by yourself.

TRUE FALSE

Everyone gets teased and bullied in school.
TRUE FALSE
Crying, hitting and yelling will solve all problems.

TRUE FALSE



Answer Key-Anti-Bullying Pre/Post Test

Directions: Please listen to your teacher read these questions aloud and choose TRUE or FALSE.

__Bullying can be hurting someone else’s bedy, mind and feelings on purpose.

TRUE FALSE

A peaceful classroom is happy and everyone gets along.

TRUE FALSE

Empathy means to hurt someone’s feelings and make them feel left out.

TRUE FALSE

To solve a problem or conflict, it is important to scream and say hurtful things.

TRUE FALSE

By reporting a bully, I am helping to keep school a safe place.
TRUE FALSE

To stop a bully, the "3 R’s” are Recognize, Refuse & Report.

TRUE FALSE

Always try to confront a bully by yourself.

TRUE FALSE

Everyone gets teased and bullied in school.

TRUE FALSE
Crying, hitting and yelling will solve all problems.
TRUE FALSE



School:

M

Bullving Pre/Post Test Results

Teacher:

Grade:

Pre-Test Score: %
Post-Test Score: %

Pre-Test was administered on

Post-Test was administered on




Workling Together to Frevent nu@

September

Focus: Creating a classroom contract

Objective:
Students will create and agree to a set of behavioural guideiines, emphasizing bullying prevention,
which will help create a school climate where alf students feel safe and respected.

Introduction / Background:

A classroom contract is a set of behavioural guidelines created and agreed upon by the teacher and
students. The guidelines need to specifically address the issue of bullying but should also incorporate general
behavioural expectations as these are vital in preventing bullying behaviours. Many teachers create an annual
hehavioural contract / classroom expectations with their students and specific statements addressing what
students will do if they experience or witness bullying can simply be added to this. The teacher and students are
responsible for behaving in the agreed upon manner in the classroom, haliways, playground and bus.

it i important for students to have a great deal of input into the creation of the contract. The more the
contract reflects their ideas and their words, the greater their sense of ownership will be. When students feel
ownership they tend o assume more responsibility to follow the contract and manage their own behaviours.
Posting the contract in the classroom and referring ta it throughout the year will also encourage peer
accountability for behaviour management.

Consequences for not following the guidelines should be discussed and based on schoo! behavioural
policies and practices. Specific bullying behaviours should be deait with according to the school’'s Anti-Bullying
Policy.

Key Points:

« Make sure everyone is clear on the meaning of each guideline

« Remind students that they are responsible for following the terms of the contract everywhere in the school -
classroom, washrooms, haliways, playground, buses

« Guidelines should address both direct (hitting) and indirect (gossip, exclusion) types of bullying

« Signing the contract promotes community building and accountability. Choose to do this or not do this as an
entire class (having several siudents ‘opt out’ gives the message that they don't have to abide by the contract)

« Review and revise the classroom contract as needed throughout the year - As long as everyone agrees,
changes can be made to guidelines that don't seem to work for the class

Curriculum Links: Physical Education (OPHEA), Family Life, Visual Arts, Language Arts, Literacy

Region of Peel ~ Publie Iealth Everyone has the Right to be Safe at School



Waorking Together to Prevent nu@

Everyone has the Right to be Safe at School

Primary K“’ 5
Materials:

Chart paper and markers Definition of bullying (Appendix A)

Paints, crayons (optional) “Creating a Classroom Contract’ resource (Appendix B}
Procedure:

1. Introduce the activity: “Everyone has the right to feel safe at school, We are going to talk about how we want fo be
treated by others at school in order fo feel safe and prevent bullying. We're going fo create a contract to hehave that
way, This contract will cover how we act In the class, hallways, playground and bus.”

2 Discuss what a contract is: a list of behaviours agreed to by everyone; agreement to do what we say we are going
o do; the purpose is to hold us accountable and let us hold others accountable; may be signed by everyone

3. Review the definition of bullying and post a copy in your classroom

4. Encourage the students to brainstorm ideas
Ask students to think about. 1) How they would fike to be treated by others
2} What to do to prevent bullying
3) What fo do If they see builying happening

5. Write the guidelines on chart paper in clear, simple terms, making sure everyone understands the meaning
of each guideline; Writing down allideas and using the student’s exact words provides a greater sense of
ownership. You can then work as a class to review and modify the list,

Option; You may want to create a parallel list of positive hehaviours for any negative behaviour suggested
(i.e. “fisten and respect the opinions of others” to go with “don’t laugh at aothers”).

6. Review consequences for not following the guidelines (breaking the contract):
Briefly review school policy & practice for dealing with behavioural issues; you may wish to brainstorm ideas as a
class for items not covered by school praciices

7. Al students and the teacher sign the contract:
Students can sign thelr name, make a special mark, a painfed handprint, or have Ihe teacher print their name
Option: In some classes students may wish fo decorate the contract or add pictures of certain behaviours

8. Post the contract in an obvious place in the classraom: The contract can be referred to by the teacher or used
to encourage peer accountability when students are not following the guidelines. -
Option: A copy of the guidelines could be given to every student or sent home for parents to see. The contract
could be printed on legal size paper and framed with construction paper to take up less space when posted.

Extension Activities:

1. Review the contract during ‘carpet time'. Read it together as a promise.

2. Use the contract as a shared reading lesson with the students

3. Read a book about bullying prior to doing the contract (i.e. “Don't’ Laugh at Me”)

Reglon of Peel - Public Health Everyone has the Right to be Safe at School



Being mean to others,
~on purpose, to hurt
them or their feelings

~ Appendix A



< is infended to hurt
% is repeated

 involves unequal
power and control

Appendix A

Region of Peel — Public Health Everyoxe has the Right to be Safe at School




Examples of Contract Statements

The contract may be as simple as four main statements:

We will not bully other students

We will try to help students who are bullied

We will try to include ALL students when we play

We will tell an adult when we know someone is being bullied

The contract may be more detailed:

We will not be involved in bullying situations

We will not take advantage of others or make them feel inferior
We will not put people down, call names or make fun of others
We will not try fo hurt anyone's feelings

We will treat each other with kindness and respect

We will make every effort to include ALL students in group activities
We will avoid yelling, screaming and physical fighting af all costs
We will listen to the opinions of others

We will tell adults when we see bullying happening

We don't all have to think, act, talk or dress the same

We have the right to be ourselves

We do our best to solve problems peacefully

We treat each other the way we'd like to be treated

We speak up and help if we see others being treated unfairly

These are simply examples of statements that others have developed with their classes. The students
in your class will determine the content and wording of guidelines in your class contract, Feel free to
use some of these statements as starting points or examples for your classes,

Appendix B
Region of Peel — Public Health Everyone has the Right to be Safe at School



Worlking Together to Prevent Bully

October

[Key Message: Bullying is not acceEtabIeI

Focus: Understanding the scope of bullying behaviours and exploring feelings

Objective:
Students will understand the definition of bullying
Students will identify a range of bullying behaviours and recognize the emottonal impact of those
behaviours on others

Introduction / Background:

Students develop the ability to understand and apply the definition of bullying through constant
exposure, repeated use and consistency. The definition of bullying should be posted in every classroom and
throughout the school so both aduits and students can refer to it when dealing with situations.

Bullying is; Being mean to others, on purpose, fo hurt them or their feelings
Bullying Behaviour: is intended fo hurt; is repeated; involves unequal power and control

Bullying behaviour includes far more than the physical altercations many people aufomatically think of.
Students need to understand the vast array of behaviours that can be defined as bullying. Younger students
may refer to behaviours in temms of those causing ‘inside’ and ‘outside’ hurt or behaviours that hurt our bodlies
and hurt our feelings.

It is important for students to have opportunity to share their own examples of bullying situations, Seffing
the ground rule, of sharing expetiences without using names, is imperative and provides a sense of safety for
all students. The main focus of sharing these situations should be on examining feelings. This focus may
develop through having students identify their own feelings or having them explore feelings they think someone
being bullied might experience. Discussing feelings allows students to develop and act with empathy,

Key Points:

« The definition of bullying needs to be clearly explained fo the students.

« “Intended to hurt" ~ bullying is not accidental, it is a deliberate act to try to control, demean or hurt someone
« "Repeated” — by definition means more than once; can be done by several different people to one person or
can be one person bullying several different people

« “Unequal power and control’ — the person doing the bullying is perceived to have more power in the situation;
forms of power can include ~ size, number, social status, ability, economic resources

« Do not use the labels *bully’ and ‘victim' - refer instead to the person ‘bullying others’ or ‘being bullied’

Curriculum Links:  Phys Ed (OPHEA), Family Life, Oral & Visual Communication, Language Aits

Region of Peel —~ Public Health Everyone has the Right to be Safe at School



Working Together to Prevent Bul'ying E

Bullving is Not Acceptable

Kindergarten

Materials:
Chart paper and markers
Definition of bullying
“Bullying behaviours” reference list (Appendix K-A)
“Sam and Lee” scenario (Appendix K- B)
“Sam and Lee" questions {Appendix K-C)

Procedure:
1, Review the definition of bullying with the students.
Ensure a copy of the school definition is posted in your classroom
Note: When explaining the second part of the definition to your students use terms they understand
‘Infended to hurt’ means on purpose
‘rapeated’ means more than once
‘unequal powsr’ means unfair or one-sided

2. Read the scenario, “Sam and Lee” fo the class
You may wish to use a puppet to read the story or role play the story.

3, Using the questions, discuss why this is a bullying situation,

4. On chart paper have students brainstorm a list of bullying hehaviours.
If they focus mostly on physical bullying, introduce some of the other hehaviours from the reference list. You
may wish to use the tilles ‘inside’ and ‘outside’ hurt or “hurt our hodies’ and ‘hurt our feelings’.

Extension Activities:

1. Have students draw a picture of one thing they leamed about bullying and teil the class about it
2. Teach students a song about bullying, friendship or being safe

3. Show the video “Don't Call Me Names” from Sunburst

4. Read a book such as “The Red Sweater” by Peter Maloney and Feliciaze Kauskas

Region of Peel — Public Health : Everyonc has the Right to be Safe at School



Working Together to Prevent Bullying

Bullying can be direct (face-to-face) or indirect (behind someone's back)

Bullying can be physical, verbal or social

Physical Bullying

Verbal Bullying

Social or Emotional

Bullying
Hurting someone’s body Hurting someone’s Hurting someone in a

feelings relationship sense
Hair puiling Name-calling Manipulating relationships
Biting Teasing Ruining friendships
Hitting Abusive language Rude gestures and faces
Kicking Sexual remarks or jokes Excluding
Pushing Threats Ignoring
Locking in a room or locker Abusive telephone calls Isolating

Any physical attack
Stealing

Damaging someone's stuff
Attacking people
Carrying weapons

Rumours

Racial slurs

Rudeness

Bossing people around
Gossip

Tnsults

Lying

Malicious notes or emails
Intimidation

Making peaple feel helpless
Making people feel inferior
Embarrassing people
Frightening people
Rumaurs

Gossip

Humiliating people
Extortion

Note: As there is crossover between emotional/psychological bullying and the other
categories, the students may have some difficulty identifying the difference between them,
Some examples of bullying may fit in two categories. This opens the deor for good discussion.

Region of Peel - Public Health

Appendix K-A

Everyone has the Right to be Safe at School




Warking Together to Frevent nu@

Today we are going to talk about students being mean fo each other. T will start by telling you a story
about Sam and Lee, Listen to the story so that you can tell me the ways Sam is mean to Lee,

Lee loves to play on the slide. A while ago a bigger student, Sam, said he was
boss of the slide and always had to go first. A few days later, Sam pushed Lee
down the slide and she landed hard and got hurt. Then in Kindergarten, Lee was
painting at the easel and Sam came and painted a big X across Lee's painting.
When the teacher spoke with Sam about if, he said that they were just playing.

The next week, just before school, Sam grabbed Lee's backpack, and took Lee's
chocolate chip cookies away. L.ee started to cry and Sam said, "Lee’'s a baby!”

Today Sam is telling all the other students that Lee is a baby. He won't let Lee
go near the slide and he's telling the other students not fo play with her. Sam
says not to tell or he'll do even worse things - like beat Lee up.

(From Imagine.. A Sehool Wihau Bullying: A Schod Climate Approach io Bullying Prevention, 2004}

Appendix K-B
Region of Pecl — Public Health Everyone has the Right to be Safe at School



Working Together to Prevent Bula’lymg &

Questions

1. Does it sound like Lee and Sam are usually friends, who like to play together?
(No) That's right. In this story these two children don't usually play together.

2. What mean things does Sam do in the story?
(Stopped Lee from using the slide, pushed her, ruined a painting, took things, called her names,
stopped others from playing with Lee, said he'll hurt Lee if Lee tells anyone)

3. How many titmes does Sam bather Lee?

{Many, lots, four or five fimes)

When someone does mean things again and again on purpose we call it bullying. Sam has been
bullying Lee.

4, How do you think Lee is feeling?
(Sod, scared, angry, hurf, upset)

5. How will Lee feel the next time she sees Sam?

(Afraid, scared, nervous, upset)

Lee might feel sad, scared, confused or nervous. Lee might feel like there is nothing she can
do to make Sam stop. Lee feels scared to be around Sam now.

When someone bullies you, you could get hurt, like when Sam pushed Lee down the slide.
Children who bully might hurt your body by hitting, pushing or kicking. Sometimes your
feelings could get hurt, like when Sam called Lee names and painted over Lee’s painting.
Someone might bully you by calling you names, teasing you or not letting you play.

6. In this story about Lee and Sam, why does Lee feel afraid to tell an adult about Sam's
behaviour?

{Lee is scared of what Sam might do to her)

Sam doesn’t want any adults to know about his behaviour, so he said something 1o scare Lee.
Usually students who bully others don't want adults o know about it - they don't want to get
in trouble. They might be very careful to do mean things only when adults are not able to see
what they are doing. But it is important to ask an adult for help so that the bullying can be
stopped, Often students cannot make the bullying stop by themselves. They need an adult to
help them.

(From imagine...A Sahool Wihout Bullyng: A Schon! Climate Approach to Bullying Praventon, 2004}

Appendix K-C
Region of Peel — Public Health Everyone has the Right to he Safe at School



Working Together to Prevent Bullys

October

|Key,Message: Bullxing is not acceEtableI

Focus: Understanding the scope of bullying behaviours and exploring feelings

Objective:
Students will understand the definition of bullying
Students will identify a range of bullying behaviours and recognize the emotional impact of those
behaviours on others :

Introduction / Background:

Students develop the abllity to understand and apply the definition of bullying through constant
exposure, repeated use and consistency. The definition of bullying should be pasted in every classroom and
throughout the scheol so both adults and students can refer to it when dealing with situations.

Bullying Is: Being mean to others, on purpose, fo hurt them or their feelings
Bullying Behaviour: is intended fo hurt; is repeated; involves unequal power and controf

Bullying behaviour includes far more than the physical altercations many pecple automatically think of.
Students need to understand the vast array of behaviours that can be defined as bullying. Younger students
may refer to behaviours in terms of those causing ‘inside’ and 'outside’ hurt or behaviours that hurt our bodles
and hurt our feelings.

It is imporiant for students to have opportunity to share their own examples of bullying situations. Setting
the ground rule, of sharing experiences without using names, is imperative and provides a sense of safety for
all students. The main focus of sharing these situations should be on gxamining feelings. This focus may
develop through having students identify their own feelings or having them explore feelings they think someone
being bullied might experience. Discussing feelings allows students to develop and act with empathy,

Key Points:

« The definition of bullying needs to be clearly explained to the students,

« “Intended to hurt” — bullying is not accidental, it is a deliberate act to try to control, demean or hurt someone
« "Repeated” ~ by definition means more than once; can be done by several different people to one person or
can be one person bullying several different people

« “Unequal power and control” - the person doing the bullying is perceived to have more power in the situation;
forms of power can include — size, number, social staus, ability, economic resources

« Do not use the labels ‘bully’ and 'victim’ - refer instead to the person ‘bullying others’ or ‘being buflied’

Curriculum Links:  Phys Ed (OPHEA), Family Life, Oral & Visual Communication, Language Arts

Repion of Peel — Public Health Everyone has the Right to be Safe at School



‘Working Together to Prevent Buliying &

Bullying is Not Acceptable

Grade 1

Materials:
~ Chart or mural paper and markers
Definition of bullying
“Bullying behaviours” reference list (Appendix 1-A)
“A Day in the Park” story (Appendix 1-B)

Procedure;
1. Review the definition of bullying with the students.
Ensure a copy of the schoot definition s posted in your classroom
Note: When explaining the second part of the definition to your students use terms they understand
Intended fo hurf’ means on purpose
‘Repeated’ means more than once
‘Unequal power' means unfair or one-sided

2. Read the story "A Day in the Park”.

3. Using the definition of bullying, discuss what makes this a bullying situation.
Bigger, scary looking boys / behaviours were on purpose / frying to hurt, control / more than once

4, On chart or mural paper have students brainstorm a list of butlying behaviours.
If they focus mostly on physical bullying, introduce some of the other behaviours from the reference list. You may
wish lo use the filles 'inside’ and ‘outside’ hurt or ‘hurt our bodies’ and ‘hurt our feelings’.

5. Have students re-enact the story by using puppets or role play.
Encourage them to think about, and demonstrate through their expressions, how the children in the story feel

6. Encourage students fo discuss how it feels to be buliied,
 Provide opportunity for them to share their own experiences of being ‘picked on'.

Extension Activities:

1. Create a class mural about the story. Have students explain their pictures to the class

2. Teach students a song about bullying, friendship or being safe

3. Show the video “Don't Call Me Names” from Sunburst

4. Using the “Bullying behaviours” reference list, create a chart of bullying behaviours and post it in the class

Region of Peel— Public Health Everyone has the Right to be Safe at School




Bullying can be direct (face-to-face) or indirect (behind someone’s back)

Bullying can be physical, verbal or social

Physical Bullying

Verbal Bullying

Social or Emotional
Bullying

Hurting someones body Hurting someone's Hurting someone in a
feelings relationship sense

Hair pulling Name-calling Manipulating relationships
Biting Teasing Ruining friendships
Hitting Abusive language Rude gestures and faces
Kicking Sexual remarks or jokes Excluding
Pushing Threats Ignoring
Locking in a room or locker Abusive telephone calls Isolating

Any physical attack
Stealing

Damaging someone's stuff
Attacking people
Carrying weapons

Rumours

Racial slurs

Rudeness

Bossing people around
Gossip

Insults

Lying

Malicious notes or emails
Intimidation

Making people feel helpless
Making people feel inferior
Embarrassing people
Frightening people
Rumours

Gossip

Humiliating people
Extortion

Note: As there [s crossover between emotional/psychological bullying and the other
categories, the students may have some difficulty identifying the difference between them,
Some examples of bullying may fit in two categories. This opens the door for good discussion.

Region of Peel — Public Health

Appendix 1-A
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Working Together to Prevent Bu "}:!iug

Today we are going to talk about bullying. Listen fo the story about what happened at the park.

Every Saturday, Dad fakes us fo the park. We have lots of fun sliding down the
big yellow tubes, hanging from the ropes and taking turns on the swings. Lat
Saturday, though, it wasn't so much fun.

When we got there and tried to use the bigger slide, there were Two boys
standing on it. We asked them to move and they said, "Make us!” They were
bigger than us, and kind of scary looking, so we just went to the swings instead.
Just as we got going, the boys followed us over there. "Get of f, wimp," one of
them said. "These are our swings!"

Dad was talking to another man and he didn't notice, so we just kept swinging.
"Get offl" the smaller boy repeated. Suddenly, he caught my swing and just held
it. T got scared and called Dad. By the time he got over Yo the swings, the boys
had run away. | :

T talked to my Dad about what happened, and now he stays with me while T'm at
the swings. I feel safer just knowing I have someone Yo talk to.

{Concemad Childra's Advertisers, TV & Me program, 2084}

Appendix 1-B

Region of Peel — Public Health Everyone has ¢he Right to be Safe at School



Working Together to Prevent Bull

October

IKe! Message: Bullxing is not acceptab!el

Focus: Understanding the scope of bullying behaviours and exploring feelings

Objective:
Students will understand the definition of bullying
Students will identify a range of bullying behaviours and recognize the emotional impact of those
behaviours on others

Introduction ! Background:

Students develop the ability to understand and apply the definition of bullying through constant
exposure, repeated use and consistency. The definition of bullying should be posted in every classroom and
throughout the school so both aduits and students can refer to it when dealing with situations.

Bullying is: Being mean fo others, on purpose, fo hurt them or their feelings
Bullying Behaviour: is infended to hurt; is repeated; involves unequal power and control

Bullying behaviour includes far more than the physical altercations many people automatically think of.
Students need to understand the vast array of behaviours that can be defined as bullying. Younger students
may refer to behaviours in terms of those causing ‘inside’ and ‘outside’ hurt or behaviours that hurt our hodies
and hurt our feelings.

It is important for students to have opportunity to share their own examples of bullying situations. Setting
the ground rule, of sharing experiences without using names, is imperative and provides a sense of safety for
all students. The main focus of sharing these situations should be on examining feelings. This focus may
develop through having students identify their own feelings or having them explore feelings they think someone
being bullied might experience. Discussing feelings allows students to develop and act with empathy.

Key Points: :

« The definition of bullying needs to be clearly explained to the students,

« “Intended to hurt” - bullying is not accidental, it is a deliberate act to try to control, demean or hurt someone

» ‘Repeated” - by definifion means more than once; can be done by severat different peaple to one person or
can be one person bullying several different people

« “Unequal power and control” — the person doing the bullying is perceived to have more power in the situation;
forms of power can include - size, number, social status, ability, economic resources

« Do not use the labels ‘bully’ and “ictim' - refer instead to the person ‘bullying others’ or ‘being bullied’

Curriculum Links:  Phys Ed (OPHEA), Family Life, Oral & Visual Communication, Language Arts.

Region of Peel — Public Health Bullying is Not Acceptable



Working Together to Prevent Bu@

Bullvinq' is Not Acceptable

Grade 2

Materials:
Chart or mural paper and markers
Definition of bullying :
“Bullying behaviours” reference list (Appendix 2-A)
“Amanda and Mario® Story (Appendix 2-B)
“Amanda and Mario” Questions (Appendix 2-C)

Procedure:
4. Review the definition of bullying with the students.
Ensure a copy of fhe school definition is posted in your classroom
Note: When explaining the second part of the definition to your students use terms they understand
“Infended to hurt’ means on purpose :
‘Repeated’ means more than once
‘Unequal power' means unfair ot one-sided

2. Read the story “Amanda and Mario”.
3. Using the definition of bullying, discuss What makes this a bullying situation.

4. On chart or mural paper have students brainstorm a list of bullying behaviours.
If they focus mostly on physical bullying, introduce some of the other behaviours from the reference list. You
may wish to use the titles ‘inside’ and oulside’ hurt or ‘hurt our bodies’ and *hurt our feelings'.

5. Encourage students to discuss how it feels to be hullied.”
Provide apportunity for them ta share their own experiences of being ‘picked on’,
Use the definition to determine if these are bullying sifuations.

8. Invite students to speak with you privately or write you a note if there is something they need to talk to you
about. Remind students that the class or school maitbox can be used for reporting bullying they have seen
or experienced.

Extension Activities:

1. Have the students write in a joumal about situations they may have experienced

2 Ask students to create an ending for the story. Have everyone share and compare their ideas,
3. Create a chart of bullying behaviours to post in the class

4. Read a book such as “Being Bullied” by Kafe Petty.
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Bullying can be direct (face-to-face) or indirect (behind someone’s back)

Bullying can be physical, verbal or social

Physical Bullying Verbal Bullying Social or Emotional
Bullying
Hurting someone's body Hurting someone’s Hurting someone in a
feelings relationship sense
Hair pulling Name-calling Manipulating relationships
Biting Teasing Ruining friendships
Hitting Abusive language Rude gestures and faces
Kicking Sexual remarks or jokes Excluding
Pushing Threats Ignoring
Locking in a room or locker Abusive telephone calls Isolating
Any physical attack Rumours Malicious notes or emails
Stealing Racial slurs Intimidation
Damaging someone's stuff Rudeness Making people feel helpless
Attacking people Bossing people around Making people feel inferior
Carrying weapons Gossip Erabarrassing people
Insults Frightening peaple
Lying Rumours

Gossip

Humiliating people

Extortion

Note: As there is crossover between emotional/psychological bullying and the other
categories, the students may have some difficulty identifying the difference between them.
Some examples of bullying may fit in two categories. This opens the door for good discussion.

Appendix 2-A
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Today we are going to talk about bullying. Listen to the story about what happened to Mario,

Many grade two and three students liked to play together on the adventure
playground. Amanda, one of the older girls, started telling lies about Mario. She
said that Mario stole stickers from his teacher's desk, and then she said that
Mario smelled funny and started calling Mario “Stinky Skunk”.

Next Amanda told the other students that they shouldn't even talk to Mario, or
they would be stinky, too. For the next few days, when Mario tried To play on
the adventure playground, Amanda and some other students told him to go away.
They told Mario he couldn't be part of their club and that he couldn't play with
them. But they told the teacher they were just playing a game.

Then Amanda told fwo of the boys to follow Mario into the washroom. They
called him names and pushed him around. They said if Mario told a teacher they
would never let him play on the adventure playground again, and they would do
worse things to him.

Now no one will play with Mario. Whenever Amanda is near him, she pinches
Mario and reminds him not to tell anyone, or elsel Mario doesn’t go near the
adventure playground any more.

{Adapted from Imaging.. A Schoat Withoo! Bulliag: A Sthool Climate Approach to Bullying Prevention, 2004}
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1) How do you think Mario is feeling?

(Sad, afraid, lonely, left out, angry, hurt, upset)

When someone teases and bugs you or behaves in a mean way again and again, you could get
hurt or your feelings could get hurt. You might feel sad, angry, confused, left out and all
alone or scared. You might feel like there is nothing you cah do to make the person stop. But,
it is not your fault that someone is doing mean things to you. The person who bullies is often
stronger or older, or has more power in some way.

2) Did Amanda bother Mario just once?

{No, she did it many times)

Amanda has been cruel to Mario again and again. That'’s one reason we know that Amanda’s
behaviour is bullying. It's not just students, who are usually friends, having a problem getting
along once in a while. Buflying /s mean behaviour that happens again and again. In fact, often
the person who bullies does even meaner things each time, just as Amanda does fo Mario.

3) What are the different ways that Amanda has been bothering Mario?
(Saying he stinks, telling others he steals, tells others not to talk to him, won't let him play on the
adventure playground, calling hames, pinching him, pushing him, threatening himy
Amanda bullies Mario in different ways. She started by telling lies about Mario and calling
him names. That is one kind of bullying behaviour - saying some thing to really hurt someone’s
feelings. This kind of bullying includes Teasing someane, calling someone names or making fun
of a person. Teasing that hurts is not funny.

Write on the chart: saying things to hurt someone - teasing, hame calling

4) What is another mean thing that Amanda did?
(Told the other students that they shouldn't talk to Mario, told him to go away from the adventure
playground, said he couldnt be part of their club and he couldn’t play with them) '
Amanda tried to make sure Mario would be left all alone and have no one to play with. That is’
another kind of bullying - being mean by making sure someone is all alone or left out, It's not
Jjust that your friend won't play with you one day, but the next day they play with you again.
THs much more serious ~ it's when one student is left out many times on purpose. This kind of
bullying excludes someone. Exclude is the opposite of include. When we include someone, we
want them to be with us. When we exclude someone, we Jeave them out.

Write on the chart: leaving someone out, taking friends away, excluding

Appendix 2-C

Region of Peel — Public Health Bullying is Not Acceptable



%) What else did Amanda do to be mean?
{Pushed Maria, pinched him, says not to tell anyone or worse things will happen)
Amanda and athers pushed and pinched Mario. They did things to hurt him, This is another
kind of bullying - hurting someone physically. It includes Kicking, punching, hitting, or other
ways of hurting someone’s body. It is called physical bullying.

Write on the chart: pushing, kicking, hitting and hurting someone

6) Why might Mario not want to tell a teacher or other adult about Amanda’s behaviour?
(He is worried and afraid of what else Amanda might do; he may think he's done something wrong)
Amanda doesn't want any adults to know about her behaviour, so she threatens Mario. She
said Mario could never play on the adventure playground again and that even worse things
could happen.,

Whrite on the chart: saying bad things might happen, threatening

Students who bully others usually don't want adults to know about it, they don't want to get in
trouble. They might be very careful to do mean things only when adults are not able to see
what they are doing. If an adult does ask them about their behaviour, they often have an
excuse like, 'it's only a game” or "it was an accident”

7) What do you think Mario should do about this bullying?

{Ask an adult for help, find other friends, and stay away fror Amanda)

Sometimes you might feel embarrassed that such awful things are happening to you, or you
might feel afraid to tell. But it is important to ask an adult for help so that the bullying can
be stopped.

fFrom Imagine., A Scoal Willout Buliying: A Sehool Climals Approacts Lo Huliving Freveniion, 2004)
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Working Yogether to Prevent Bufég}
October

|Key Message: Bullying is not acceptablel

Focus: Understanding the scope of bullying behaviours and exploring feelings

Objective:
Students will understand the definition of bullying
Students will identify a range of bullying behaviours and recognize the emotional impact of those
behaviours on others

Introduction / Background:

Students develop the ability to understand and apply the definition of bullying through constant
exposure, repeated use and consistency. The definition of bullying should be posted in every classroom and
throughout the school so both adults and students can refer to it when dealing with situations.

Bullying is: Being mean to others, on purpose, to hurf them or their feelings
Bullying Behaviour: is intended fo hurt; is repeated; involves unequal power and control

Bullying behaviour includes far more than the physical altercations many people automatically think of.
Students need to understand the vast array of behaviours that can be defined as bullying. Younger students
may refer to behaviours in terms of those causing ‘inside’ and ‘outside’ hurt or behaviours that hurt our bodies
and hurt our feelings.

It is important for students to have opportunity to share their own examples of bullying situations. Setting
the ground rule, of sharing experiences without using names, is imperative and provides a sense of safety for
all students. The main focus of sharing these situations should be on examining feelings, This focus may
develop through having students identify their own feelings or having them explore feelings they think someone
being bullied might experience. Discussing feelings allows students to develop and act with empathy.

Key Points:

« The definition of bullying needs to be clearly explained to the students.

« “Intended to hurt’ — bullying is not accidental, it is a deliberate act to try to control, demean or hurt someone

« "Repeated” — by definition means more than once; can be done by several different people to one person or
can be one person bullying several different people

» "Unequal power and control” ~ the person doing the bullying is perceived to have more power in the situation;
forms of power can include — size, number, social status, ability, economic resources

« Do not use the labels ‘bully’ and ‘victim' - refer instead to the person ‘ullying others’ or ‘being bullied’

Curriculum Links:  Phys Ed (OPHEA), Family Life, Oral & Visual Communication, Language Arts.
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Working Together to Prevent lu&k}!lm

Bullying is Not Acceptable

Grade3 — &

Materials:
Chart or mural paper and markers
Definition of bullying
“Bullying behaviours™ reference list (Appendix 3-A)

Procedure:
1, Review the definition of bullying with the students.
Ensure a copy of the school definition is posted in your classroom
Note: When explaining the second part of the definition to your students use terms they understand
‘Intended to hurt’ means on purpose
‘Repeated’ means more than once
‘Unequal power’ means unfair or one-sided

2. Have fhe students brainstorm examples of builying behaviours and write them on chart or mural paper.
You may wish to use the titles 'inside’ & ‘outside’ hurt or behaviours that ‘hurt our bodies’ & 'hurf our feefings’

3. Divide the class inlo groups. Have each group pick a bullying behaviour and create a short scenario. Each
group wilt then role play their scenario for the class. The class will identify the type of bullying being
demonstrated.

4. Using the definition of bullying, discuss what makes each scenario a bullying situation.
a) Are they trying to hurt someone on purpose?
b) Is it repeated?
c) Does someone have more power (is it one sided and unfair)?

5. Encourage students to discuss how it feels to be bullied.
Provide apportunity for them to share their own experiences of being ‘picked on'.
Use the definition to determine if these are bullying situations.

6. Invite students to speak with you privately or write you a note if there is something they need fo talk to you
about. This is a great opportunity to remind students that the class or school mailbox can be used for
reporting bullylng they have seen or experienced.

Extension Activities:

1. Have the students write in a joumal about situations they may have experienced

9. Create a chart of bullying behaviours to post in class and compare this to the list created by the students.
3. Read a book such as “Bye Bye Bully" by J.8. Jackson
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Bullying can be direct (face-to-face) or indirect (behind someone's back)

Bullying can be physical, verbal or social

Physical Bullying Verbal Bullying Social or Emotional
Bullying
Hurting someone’s body Hurting someone’s Hurting someone in a
‘ ' feelings relationship sense
Hair pulling Name-calling Manipulating relationships
Biting Teasing Ruining friendships
Hitting Abusive language Rude gestures and faces
Kicking Sexual remarks or jokes Excluding
Pushing Threats Tgnoring
Locking in a room ot locker Abusive telephone calls Isolating
Any physical atfack Rumours Malicious notes or emails
Stealing ' Racial slurs Intimidation
Damaging someone's stuff Rudeness Making people feel helpless
Attacking people Bossing people around Making people feel inferior
Carrying weapons Gossip Embarrassing people
Insutts Frightening people
Lying Rumours
Gossip
Humiliating people
Extortion

Note: As there is crossover belween emo tional/psychological bullying and the other
categories, the students may have somme difficulty identifying the difference between them.
Some examples of bullying may fit in fwo categories. This opens the door for good discussion.

Appendix 3-A
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Working Together to Prevent Mf:‘:‘}
November

|Key Message: Everyone needs to learn to five in Eeacel

Focus: Creating a classroom “Peace Place”

Objective:
Students will create and decorate a “Peace Place” in their classroom to be used as a place for
reflection and conflict resolution.

Introduction / Background:

Creating ‘peace places’ in classrooms is an idea that is advocated in many violence and bullying
prevention programs, as well as in literature dealing with behaviour management. Many workplaces have also
created relaxing ‘quiet rooms for employees to use as a form of siress management.

The classroom ‘peace place’ will provide a space for students to use for anger management and hasic
conflict resolution with their peers. It is a place that encourages students fo reflect on, discuss and try fo solve
difficulties they are experiencing individually or with others. When they are feeling too upset or angry to focus
and leam, it provides opportunity for them to deal with their feelings and prepare to rejoin the other students
and return to work, During conflict situations with other students, the ‘peace ptace’ provides a space for
students fo try using the school conflict resolution strategy.

Key Points for Creating an Effective ‘Peace Place’.
« [t needs to be a clearly delineated space in the classroom

It should not to be used for discipline — students use it voluntarily in arder to reflect or resolve situations that
" are disrupting the peace of the classroom
Teachers may suggest students go there to calm down or work through conflicts, but not assign a fime-out’
In order to be a calming space, students need to decide what to include and how to decorate it
There need to be clear guidelines and time limits for use of the space
All classes in a school need to display the same strategy for conflict resolution in their peace places

Although there needs to be some time spent with students in reviewing conflict resolution, this lesson is
meant to augment, not repiace, the school’s existing teaching of this tapic. Itis important that the model for
conflict resolution is consistent throughout the school. A consistent model allows students to speak the same
language when dealing with conflict situations. The learning from one year is reinforced in the next and
students don’t feef they have to leam a different model each year. Examples of several models have been
provided but the school can use any model. itis not important what model is used, but that it is used
consistently throughout the entire school.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Arts
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‘Working Together to Prevent Bul&!mg E

Everyone Needs {o Learn to Live in Peace

Prima

Materials:
“Creating A Peace Place” resource (Appendix A)
“Models of Conflict Resolution” resource {Appendix B)
Chalkboard or chart paper

Procedure:
1. Classroom discussion — peace
a) What is peace? (Being happy, getting along with others)
b) Where do we find peace? (Starts with being happy with aurselves)

2. Classroom sharing - Places we go to find peace
“Fveryone has times when they feel angry, upset, hurt, and sad”
a) Do you have a place you fike to go when you feel this way? (Bedroom, basement, garden, or tree you climb)
b) Discuss the value of having somewhere to go that provides opportunity to calm down and reflect

3. Introduce the concept of a classroom peace place
“Our entire school is working on preventing bullying and promoting peace, To help with this, each class will
create a place for students to use o calm down, think about peace, relax, and solve problems’

4, Brainstorm - Things we do {o find peace
What are some ways you calm yourself down when you are upset or angry?
- write answers on chart paper (read, write in a journal, draw, hug stuffed animal, think happy thoughts elc.)

5. Decorating our peace place
a) What do we want to Include in our peace place to make it a caim, relaxing space for us to use?
Use ideas from the list students have just created and the “Creating A Peace Place” resource. You should
inchide ‘fools’ students can use as well as decorations that symbolize peace (posters efc)

6. As aclass, develop a plan for how to use the peace place

7. Briefly review conflict resolution
Use “-messages’ or a chosen school model and post the steps in your peace place

8. Initial visit to the classroom peace place
Hava the students take turns doing something in the peace place (reading, drawing)
Extension Activities:

1. Review the conflict resolution strategy at a school assembly
2. Read a book related to peace
3. include a focus on ‘Remembrance Day’
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What to Include:

Decorations - Symbols of Peace

Posters - peaceful scenes; Plant or flowers; Paper cranes; Peace mural, ca/lage, Drawings by
students; Famous quotes about peace; Rug, blanket, piflows to sit on; Rocking chair, bean bag
chair; Stuffed animals

Tools and Activities :

Conflict resolution posters; Paper, markers, crayons, pencils; Journal for class use; Feeling
words: Books on friendship, peace, conflict resolution: Music and headphones (quiet music or
nature sounds); Puzzles

Guidelines for using your class peace place:

Going to the Peace Place is valuntary
Tell the teacher you're going
There is a time limit

To calm down and find inner peace:

1, Take a few minutes Yo sit quietly until you're ready to come back to the group

2. Write down or draw what you're feeling and what would help you feel better

3. Create or choose a feeling picture (or feeling) That matches how you feel

4. Do something distracting that will engage your attention and help you calm down

To resolve conflict with another student:

1. Ask the student to go with you to the peace place

2. Sit down Together and take turns talking and listening

3. Use "I" messages and really pay attention to what the other person is saying
4. Follow the steps of the school conflict resolution model

5. If you can't solve the problem on your own, ask the teacher for help

6. Return to the group when you are ready

Appendix A.
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These are examples of conflict resolution models commonly used by schools. It is most effective if
the entire school uses the same one. Your school may already have a model - continue using that one.

Decision-Making Model

Identify the problem

List alternatives with pros and cons
Evaluate all alternatives

Make the decision
Evaluate/reflect on your decisian

o e wN e

S.T.A.R. Model

1. STOP - What's going on? Is there a prablem? How am I feeling?

2. THINK - Identify the problem. List and evaluate choices.

3. ACT - Make a choice fa solve the problem. Try it.

4, REFLECT ~ What happened? Whatdid you learn? What will you do next time?

Rules for Conflict Resolution

State the problem clearly - both peaple explain their side of the issue
Each person restates the problem of the other person

Both peaple suggest options/solutions

A mutual solution is chosen and clearly stated

If 1-4 fails, get a mediator

Gs W

Resolving conflicts using S.0.L.V.E.D
See Lions-Quest, Skills for Adolescence

Using "I" Messages

“T feel...when...and I want.."

1. State the person's name

2. Tell how you feel

3. Tell what happened that resulted in you feeling this way
4, Tell what you want them to do

Appendix B

Region of Peel — Public Health Fveryone Needs to Learn to Live in Peace



Won;king Together ta Prevent Bu@
December

IKe! Message: We all want to feel includedl

Focus: Developing empathy and building friendships

Objective:
Students will {eam the meaning of empathy
Students will explore feelings associated with being excluded
Students will learn friendship building skills and how to help someone feel included

Introduction / Background:

Research demonstrates that bullying behaviour often results from a fack of empathy in individuals. This
is parficularly evident in forms of bullying such as social alienation and exclusion. This type of bullying often
goes unnoticed and, if It is brought to light, Is simply dealt with using platitudes such as You can't expect
everyone to be your friend’, The fact is everyone wants to be included and feel like they fit in somewhere, To be
excluded on purpose and not given the chance to see if you fit in, is a painful and enduring type of hurt. There
is a definite lack of empathy on the part of both children and adults for this type of bullying that leaves no
physical bruises and involves no use of inappropriate language.

Empathy Is the ability to relate to and understand what sameone else is feeling. It is the ability to look
beyond ourselves and see a situation from another perspective. Empathy is a basic relationship skill that
impacts how we relate to the world around us. Encouraging children to look at how others feel in situations
helps encourage the development of empathy. Ultimately, empathy allows us to think about how others might
feel as a result of our behaviours. This helps us determine our actions.

It is unrealistic to expect students to be friends with everyone. A reality of life is that not everyone will
be our friend and there will be people with whom we won't want to be friends. However, students can learn to
treat others in a friendly way and help them feel accepted and included in aclivities at schoal, There is a
difference between making sure someone knows they are being deliberately excluded, as opposed to simpiy
not being in the same friendship group.

The ability to make and keep friends is a skill that can be taught. Students sometimes end up using
bullying behaviours because they don’t know how to make ftiends in a positive way. They try to obtain
someone’s attention by teasing, tripping, bragging and jokes. Other students want to keep ‘friends’ so they join
in with bullying behaviours. Having students [ook at friendship and focus on developing or strengthening skills is
a proactive way to prevent bullying.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts
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Working Fegether to Prevent Bu%

We All Want to Feel Included

JKISK

e

Materials:
“A Real Friend" story (Appendix K-A)
Puppets
Flipchart paper
Markers

Procedure:
1. Read the story “A Real Friend" to the class.

2. Ask students questions around feelings.
a) How did Mary Rabbit feel when she was being bullied?
b) How did Godfrey Cat feel when he witnessed his friend being bullied?
¢) How did Godfrey Cat show his friendship to Mary Rabbit?

3. Have a group of students role play or use puppets to act out the story as you read it again.

4. Discuss with students the difference hetween bullying and making friends. Use the flipchart paper and
markers to make a chart and have children brainstorm ideas under each heading.

Bullying Looks Like... Friendship Looks Like...
Taking, leaving others out, calling names, Sharing, including, inviting others to play,
ete. smiling, efc.

Sometimes children use bullying behaviours as a way of trying fo make friends, keep friends or be included.
Talking about the difference can help them leam positive ways to make friends.

5. Explain that we don't have to be best friends with everybody but we can treat everyone in a friendly way and
make them feel accepted and included in activities at school. Have students think of how they can do this in
the class (smile al others, speak politely, sif nicely heside them, share things...)

Extension Activities:

1. Have students share personal examples of feeling included or excluded

2 Address issues of exclusion you have seen in this grade (i.e. / won 't invite you fo my party’)
3. Read a book such as Berenstein Bears “No Girls Allowed”
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One day, Mary rabbit went to the playground. She saw her friend Godfrey cat playing
a skipping game with Maggie dog, Johnny ostrich, Oliver porcupine and Brutus bear.
Mary rabbit asked if she could play with them. Godfrey cat smiled and said “Okay".

Suddenly, Brutus bear began teasing Mary rabbit about her long ears. The others all
laughed, even Godfrey cat. Brutus bear said "It will ruin our game if you play. Your
long ears will get caught in the skipping rope. Go play somewhere else.”

Mary rabbit felt scared. Brutus bear was so much bigger than her. Mary rabbit tried
to ignore Brutus bear but he just kept making fun of her ears. Everyone else seemed
to agree with Brutus bear and Mary rabbit began to feel very hurt and unwanted.
What could she do? After all, she was born with her long ears.

Mary rabbit started to hop away feeling very sad and lonely. Godfrey cat was also sad
and wanted to help his friend Mary rabbit, He wasn'y sure what to do. Then Godfrey
cat decided to go and play with Mary rabbit, He ran after her and said "We can play
together”,

Brutus bear didn't like Godfrey cat leaving their game. He told Godfrey cat to come
back. “We won't play with you next time either if you leave now", he said. Godfrey cat
looked at Brutus bear and thought for a moment. Then he said “I like Mary rabbit,
just as I like all of you. We're all different and that makes us interesting. It's not
okay for you to be mean and try to make someone feel hurt and sad. If we all play
together we could have a lot of fun”,

Maggie dog, Johnny ostrich and Oliver porcupine felt ashamed of how they had acted.
"We're really sorry we left you out, Mary rabbit. We think it would be fun to play
together”, they said. Everyone looked at Brutus bear who was looking down at his
paws, Brutus bear looked up at Mary and said "I'm sorry. I was wrong to make fun of
you and not let you play with us. Let's all play together.”

Mary rabbit thanked her friend Godfrey cat for being brave and helping her deal with
the bullying situation. Godfrey cat felt very proud.

@ 2008, by Linda Andraws

Appendix K-A
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Working Together to Prevent Bu@
December

|Kez Message: We all want to feel includedl

Focus: Developing empathy and building friendships

Ohjective:
Students will learn the meaning of empathy
Students will explore feelings associated with being excluded
Students will learn friendship building skills and how to help someone feel included

Introduction / Background:

Research demonstrates that bullying behaviour often results from a lack of empathy in individuals. This
is particulady evident in forms of bultying such as social alienation and exclusion. This type of bullying often
goes unnoticed and, if it is brought to light, is simply dealt with using platitudes such as 'You can't expect
everyone 1o be your friend’. The fact is everyone wants fo be included and feel like they fit in somewhere. To be
excluded on purpose and net given the chance fo see if you fit in, is a painful and enduring fype of hurt. There
is a definite lack of empathy on the part of both children and adults for this type of bullying that leaves no
physical hruises and involves no use of inappropriate language.

Empathy is the ability to relate to and understand what someone else is feeling. it is the ability to look
beyond ourselves and see a situation from another perspective. Empathy Is a basic refationship skill that
impacts how we relate to the world around us. Encouraging children to look at how others feel in situations
helps encourage the development of empathy. Ultimately, empathy aliows us to think about how others might
feel as a result of our behaviours, This helps us determine our actions.

It is unrealistic to expect students to be friends with everyone. A reality of life is that not everyone will
be our friend and there will be people with whom we won't want to be friends. However, students can learn to
freat others in a friendly way and help them feel accepted and included in activities at school. There is a
difference between making sure someone knows they are being deliberately excluded, as opposed to simply
not being in the same friendship group.

The abllity to make and keep friends is a skill that can be taught. Students sometimes end up using
bullying behaviours because they don't know how fo make friends in a positive way. They fry to obtain
someone’s attention by teasing, tripping, bragging and jokes. Other students want to keep ‘friends’ so they join
in with bullying behaviours. Having students look at friendship and focus on developing or strengthening skills is
a proactive way to prevent bullying.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Atts
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‘Working Together te Prevent nu%

We All Want to Feel Included

Grade 1

Materials:
“Being a Friend” scenarios (Appendix 1-A)
Flipchart paper and markers

Procedure: '
1. Discuss with students the difference between bullying (excluding others) and making friends (including
others). Use the flipchart paper and markers to make a chart and have students brainstorm ideas.

Bullying 1.coks Like... Friendship Looks Like...
Taking, leaving others out, calling names, | Sharing, including, inviting athers o
efe, play, smiling, efc.

Sometimes children use bullying hehaviours as a way of trying to make frlends, keep friends or be included.
Talking about the difference can help them leamn positive ways to make friends.

2. Class Discussion - Treating others with consideration and respect
Explain to students that we don't have to be best friends with everybody bui we can treal everyone in a friendly
way and make them feel accepted and included In activities at school. '
Have students think of how they can do this in their class (smile at others, speak politely, include others in
recess games, share things.. )

3. Read and discuss the "Being a Friend” scenarios as a class.
Use the scenarios to explore feelings and actions in friendship situations,

4. Have students dramatize the scenarios using role play or puppets.

5. Explain to students that trying to understand how others feel {feeling empathy} helps us be good friends and
prevents us from using bullying behaviours.

Extension Activities:
1. Have students share personal examples of feeling included or excluded.
2. Second Steps program — lessons on empathy ‘
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Story 1

Your friend is excited about the Halloween costume he made. He won't let you see it until
Halloween. Finally, when you come to get him for trick-or-treating, he walks out the door in
the costume. " Ta-daal Isn't it great?” he says, “I'm a crayon!” He doesn't look like a crayon to
you. He looks like a kid in a pointy hat. You think the costume is prefty bad.

°  How do you think your friend feels about his costume?
°  What would you say to your friend?
°  How would that make your friend feel?

Story 2
You see your friend in the yard before school. You run up to say hello. "Don't even talk to
mel" says your friend, looking very angry. "&o away!" You have no idea why your friend is mad.

°  How do you feel?
°  What could you do or say?
° What could your friend do?
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Story 3

A new Kid just moved in down the street. You and your best friend go over on your bikes and
invite the new kid to come riding, The new kid says, T can't”. You ask, “Why not?” “Weil.."
says the new kid, "Actually, T don’t know how to ride a bike." Your friend laughs. "I can't
believe it Everyone can ride a bike." The new kid looks embarrassed.

° How do you think the new kid feels?
°  What could you do?
°  What could you say?
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Story 4
On the playground, Lisa and Katie are playing catch. You ask if you can play too. “Sorry,” says
Lisa. “This is a two-person game. We just feel like playing by ourselves right now."

° How do you feel?
° What would you do or say?
°  Is this bullying? (No)

Appendix 1-A
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Working Together to Prevent Buil:g}
December

|Key Message: We all want to feel includedl

Focus: Developing empathy and building friendships

Objective:
Students will learn the meaning of empathy
Students will explore feelings associated with being excluded
Students will leam friendship building skills and how to help someone feel included

Introduction / Background:

Research demonstrates that bullying behaviour often results from a lack of empathy in individuals. This
is particularly evident in forms of bullying such as social alienation and exclusion. This type of bullying often
goes unnoficed and, if it is brought to light, is simply dealt with using platitudes such as ‘You can’t expect
everyone to be your friend’. The fact is everyone wants to be included and feel like they fit in somewhere. To be
excluded on purpose and not given the chance to see if you fit In, is a painful and enduring type of hurt, There
is a definite lack of empathy on the part of both children and adults for this type of builying that leaves no
physical bruises and involves no use of inappropriate language.

Empathy is the ability to relate to and understand what someone else Is feeling. It is the ability o look
beyond ourselves and see a situation from another perspective. Empathy is a basic relationship skill that
impacts how we relate to the world around us. Encouraging children to look at how others feel in situations
helps encourage the development of empathy. Ultimately, empathy altows us to think about how others might
feel as a result of our behaviours, This helps us determine our aclions.

Itis unrealistic to expect students to be friends with everyone, A reality of life is that not everyone will
be our friend and there will be people with whom we won't want to be friends, However, students ¢an leam to
treat others in a friendly way and help them feel accepted and included in activities at school. There is a
difference between making sure someone knows they are being deliberately excluded, as opposed to simply
not being in the same friendship group.

The ability to make and keep friends is a skill that can be taught. Students sometimes end up using
bullying behaviours because they don’t know how to make friends in a positive way. They try to obtain
someone’s attention by teasing, tripping, bragging and jokes. Other students want to keep ‘friends’ so they join
in with bullying behaviours. Having students look at friendship and focus on developing or strengthening skills is
a proactive way fo prevent bullying.

Curriculum Links: QPHEA, Family Life, Oral and Visual Communication, Language Arts
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We All Want to Feel Included

Grade 2

Materials:

‘Making New Friends' story (Appendix 2-A)
Flipchart paper and markers

Procedure;

1.

N

Read the story, ‘Making New Friends’ to the class. Ask students questions around feefings.
How do you think Cansuela felt in this situation? How did Brent show friendship to Consuela?

Ask the students if they understand the meaning of ‘being considerate’, Use this example:
If Devon falls in the playground and scrapes his knee, would you walk by without helping him or would you fake
him to get help? If you helped Devon then you are being considerate.

Ask the students if anyone has ever heard the word ‘empathy’. Explain this means the ability to relate to and
understand what someone is feeling, Continue with the exampte:
You feel empathy when you are able fo share Devon’s feelings. You might tell him about the time you fell and
scraped your knee. Both of you know how much it hurts.

Have students think about how they might feel if they were the characters in the story. Students may
understand some characters better than others because of their own experiences ~ that is empathy.
a) How would you feel if you were being hullied like Consuela? (Confused, hurt, scared, want fo hide}
b) How do you feel if you see someone being bullied like Brent did? (Unsure, angiy, upsel, scared)
¢) How would you feel as the teacher? (Discouraged, disappointed, proud of Brent, sorry for Consuela)
*this is a great opportunity fo share your feelings as a teacher*

Explain to students that trying to understand how others feel (feeting empathy) helps us make friends, be
good friends and prevents us from using hullying behaviours.

Brainstorm friendship ‘boosters and busters'.
On the flipchart or board draw two columns with the titles “Friendship Boosters” and Friendship Busters”, Ask
students "What makes someone a good friend?" Wite their answers and then ask “What kinds of things can hurt
a friendship or keep people from making friends?” Discuss how these behaviours can become bullying.
(Friendship Boosters: listens, rustworthy, shares, honest, caring, understands me, sticks up for me)
(Friendship Busters: bragging, name calling, being bossy, rude, mean, hurts others, excludes others)

Explain that we don't have to be best friends with everybody but we can treat everyone in a friendly way and
make them feel accepted and included in activities at school. Have students think of how they can do this.
(Smile at others, speak politely, include them in recess games, share things...)

Extension Activities:
1. Have students share personal examples of feeling included or excluded
2. Read a story on friendship or being inclusive, such as “The English Roses”™ by Madonna

Region of Peel — Public Health We All Want to Feel Inchrded



Consuela was feeling nervous. She had come to Canada from Peru over the summer and this
was her first day going to school. For the few weeks she had been in Canada, she had spent
most of her time with her family.

Everything about this country was so different from her home in Peru - the houses, manners,
how people acted, what they wore, what people did for fun - even the language was different,
Consuela spoke some English but didn't understand when peaple spoke quickly. She was afraid
she wouldn't fit in with kids her own age.

Consuela's mother walked with her to school, "It wifl be fine" she said. "You will make many
friends and have much fun at school.”

After Consuela's mother left, the principal took her to the classroom to meet her teacher
and classmates. Consuela looked shyly around the classroom and felt uncomfortable with
everycne staring at her. Mrs, Smith intreduced Consuela to the students and pointed out her
desk. Consuela smiled timidly at the students as she walked to her seat.

Maria and Katelyn sat near Consuela and were whispering together. They started to giggle as
they looked over at Consuela. "Hey, Maria” Katelyn whispered toudly, "How would you like me

to find you a skirt like that to wear?" "Only if you promise to find me those matching shoes”

Maria replied. The two girls giggled uncontrollably.

“Stop being so mean!" shouted Brent, breaking the silence in the room. Mrs. Smith was
startled by Brent's sudden toud voice and dropped the book she was holding. The students
began laughing at their teacher’s reaction,

"Okay everyone, settle down. Brent what are you shouting about?” asked Mrs. Smith.

"Maria and Katelyn were making fun of Consuela's clothes and T was only trying to stop them
from being mean to her”, replied Brent.

Consuela sat quietly at her desk, not completely understanding what was happening.

“Maria and Katelyn,” said Mrs. Allan. "How do you think Consuela feels when you tease her
about her clothes? Is this how we make people feel welcome in our class?”

"We were just kidding,” replied Maria.

“Well it's not funny, Maria, especially if you are a new student,” exclaimed Brent as he smiled
at Consuela. Consuela smiled back. She knew that she had found a new friend.

Appendix 2-A
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|Ke! Message: We all want to feel includedl

Focus; Developing empathy and building friendships

Objective:
Students will learn the meaning of empathy
Students will explore feelings associated with being excluded
Students will learn friendship building skills and how to help someone feel included

Introduction / Background:

Research demonstrates that bullying behaviour often results from a lack of empathy in individuals. This
is particularly evident in forms of bullying such as social alienation and exclusion. This type of bullying often
goes unnoticed and, if it is brought to fight, is simply dealt with using platitudes such as 'You can't expect
averyone to be your friend’. The fact is everyone wants to be included and feel like they fit in somewhere. To be
excluded on purpose and not given the chance to see if you fit in, is a painful and enduring type of hurt. There
is a definite fack of empathy on the part of both children and adults for this type of bullying that leaves no
physical bruises and involves no use of inappropriate language.

Empathy is the ability to relate to and understand what someone else is feeling. It is the ability to look
beyond ourselves and see a situation from another perspective. Empathy is a basic relationship skill that
impacts how we relate to the world around us. Encouraging children to look at how others feel in situations
helps encourage the development of empathy. Ultimately, empathy allows us to think about how others might
feel as a result of our behaviours. This helps us detenmine our actions.

It is unrealistic to expect students to be friends with everyone. A reality of life is that not everyone will
he our friend and there will be people with whom we won't want to be friends. However, students can leam to
treat others in a friendly way and help them feel accepted and included in activities at school, There is a
difference between making sure someone knows they are being deliberately excluded, as opposed to simply
not being in the same friendship group. :

The ability to make and keep friends is a skill that can be taught. Students sometimes end up using
bullying behaviours because they don't know how to make friends in a positive way. They try fo obtain
someone’s attention by teasing, tripping, bragging and jokes. Other students want fo keep ‘friends’ so they join

_in with bullying behaviours. Having students \aok at friendship and focus on developing or strengthening skills is
a proactive way to prevent bullying.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts
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Working Together to Prevent Bull ing

We All Want to Feel Included

Grade 3~ 5

Materials:
“Being Considerate” scenarios (Appendix 3-4)
Flipchart paper and markers

Procedure:

1. Ask the students what they think it means to be considerate.
Have students share examples of what being considerate looks like in their lives.

2. Examine the meaning of ‘empathy’ with the students.
a) Ask the students if anyone has ever heard of the word ‘empathy’.
b) Explain this means the ability to refate to and understand what someone is feeling.
c) Have students share examples of situations in which they could empathize with peers (Has anyone ever fallen
and hurt themselves. .. .ever felt left out... . ever been hurt by something someone has said to them? Then you
can feel empathy for someone when they are experiencing these things)

3, Use the “Being Considerate” scenarios to explore feelings and how to act in a considerate way.
Divide the class into smali groups and provide each with a scenario. Have them answer the questions.

4. Provide opportunity for studens to role play the scenarios for the class.
Have each group read their scenario and then role play what should have happened to show consideration.

5. Explain fo students that trying fo understand how others feel (feeling empathy) helps us be good friends and
prevents us from using bullying behaviours.

6. Brainstorm friendship ‘boosters and busters’.
On the flipchart draw twa columns with the titles "Friendship Boosters” and “Friendship Busters'. Ask students
AAhat makes someone a good friend?" Write their answers then ask “What kinds of things can hurt a friendship
of keep people from making friends?" Discuss how these actions (busters) can become bullying.
(Friendship Boosters: listens, trustworthy, shares, honest, caring, understands me, sticks up for me)
(Friendship Busters; bragging, name calling, being bossy, rude, mean, hurts others, excludes others)

7. Explain that while we don't have to be hest friends with everybody, we can stil treat everyone in a friendiy,
considerate way and make them feel accepted and included in activities at school. Have students think of
how they can do this (smile at others, speak politely, include others in recess ganes, share things...)

Extension Activities:
1. You may choose to have students share personal examples of feeling included or excluded
2. Read a story on friendship or being inclusive such as “The English Roses” by Madonna
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Situation 1

You made a poster on birds for science. You are pleased with your work: you think your poster
looks good. The next morning, as you're leaving for school, your brother, Peter, sees your
poster. “Those are supposed to be birds?" he laughs. " They look like flying mice to me."

o

How do you feel?
°  What could you say or do?
°  What should Peter have done?

.-.--......c.n.a.-.-.-...u..-_.—.__-._.-—_.-.———_...—.-_—.-.-.——-.....-—_.-.—.-—..-..a-.--_——-_—..—————oq—-——.—.m-n—..—-—-.—n...-—-.——_.--_—

Situation 2 -

Your local community center announced it is offering a fencing class for kids. You think
fencing would be fun, and you sign up. You tell your friend about it.

" Are you kidding?" says your friend, "Fencing isn't a real sport. It's for geeks.”

°  How do you feel?
°  What could you say to your friend?
> What could your friend have done differently?

_-—--...—.—-.—-.-_......m-......—..-_.--—__—.—-——...--.———.—.._.-_—_._____.__.._-_.—_..-.-.-.-.-—-——_._--—_.--——..._.-

Situation 3

You tried out for a role in a play, and you just found out you got the part. You run to tell your
friend Sandy. "Guess what!" you say. "I.."

“Oh, hi,” says Sandy. "You won't believe what happened to me!”

- Sandy continues talking, and you still haven't told her your news.

*  How do you feel?
°  What could you do or say?
s What should your friend have done?

_..-.-——-.-_.-_-_._.-_._..-—-—_.-a-——_-..———.—_.—.——__._.-—_--.-—_--.-_—.--___.-_.-—-.--_—_....-——-.--——_--

Situgtion 4

Till is a new student at school. During gym class your teacher tells you to get into groups of
four. Jill isn't inciuded in any group. Your teacher tells Jill to join your group. Your friends all
complain and make faces as Jill walks over to join you.

* How do you think Jill feels?
°  What could you do or say?
°  What should your friends have done?

Appendix 3-A
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Working Together to Prevent Bu%:i-ﬂ}
January

|Key Message: Conflict is inevitable, bullzing is no!

Focus: Recognizing the difference between conflict and bullying

Objective:
Students will leamn to differentiate bullying from the daily conflict situations everyone faces.
Students will learn how to use “[-messages” to deal with conflict and initial bullying situations.

Introduction / Background:

As schools start to focus on bullying and ralse awareness with students, if is common for there to be a
sudden upsurge in the identification of ‘bullying’ situations. It seems that everything becomes bullying,
especially with students. Becoming familiar with the definition is one step; learning to apply the definition to
situations is the next.

Everyone faces conflict in daily life and through it can fearn to negotiate and build relationships. Bullying
is a form of violence that leaves no room for negotiation and seeks to tear others down rather than build
relationships.

The power imbalance between the person bullying and the person being bullied is the best and quickest
determinant of bullying versus conflict. Pawer can come in many forms: size, age, strength, number, social
status, economic resources, ability, or sense of self. Children who bully usually find pleasure in their behaviours
and the reaction of others, The perception of power imbalance is identified by the child who is bullied.

Some Key Differences Between Bullying and Conflict  (based on the work of Dan Olweus, 1993)

Normal Conflict Bullying Behaviour
Occasional Is a repeated happening
Not pre-planned, in the heat of the moment Premeditated, on purpose, intentional, planned
Genuine upset to hoth parties Person being bullied is more upset
Trying to work things out Trying to be the one in control
Not trying to take something from someone Want to take power or possessions from someone
Both parties admit some responsibitity Blame is laid on the person who is bullied
Effort to solve the problem by both parties No effort to solve the problem by the person bullying

Students who are confronted about their bullying behaviours often fall back on excuses such as “l was
just teasing” or “It's not my fault they can't take a joke”. It is important fo understand that there is a great
difference between joking, teasing and builying.

Joking: intention is to create humour and fun; usually between friends; reciprocal
Teasing: Intention is o provoke a reaction such as anger, resentment or confusion

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts - Literature, Family Life
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Conflict is Inevitable, Bullying is Not

Kindergarten

Materials:

Definition of bullying {posted in classroom)
“ls This Bullying?' scenarios (Appendix K-A} |

Chalk board or chart paper -
1
£
Procedure: ‘
1. Review the definiion of bullying ?
9. Class discussion — not everything is bullying ' ' ]
“Thare will always be times when we don't get along with others and we have disagreaments, but that is different i
than bullying, It is not bulying uniess the behaviour is: on purpose to try fo hurt us, one-sided or unfair, and it
usually happens more than once.”
3. Use the "Is This Bullying?" scenarios to have students identify bullying situations.
Have students stand up if they think the situation is bullying and remain seated if not. Discuss their reasons and
then apply the definition of bullying fo the situation to find the answer.
4. Talk to the students about using “l-messages’.
“We sometimes foel upset by things that someone else has done and ii is important to be able fo talk to that
parson about what Is happening and how we foel. We need fo tell them how we feel, what upsef us and what we
want to see happen. This is called an ‘-message’ hecause we falk about ourselves instead of calling people
names or blaming them for how we feel.”
“-messages” work best in conflict situations or initial bullying situations. i
5. Write the “l-message” formula on the board or chart paper.
Y feel.......when......and I wanf......"
6. Review the scenarios with the students making up an “-message’ o respond to each.
You may wish to provide an example of an ".message” for each situation,
Extension Activities:
1. Have students draw pictures of the scenarios after they are resolved. Have them tell you the ‘l-message”
they would use to resolve the situation.
2. Use the picture cards from programs your school may have purchased such as Second Step or The
Community Board Program to discuss whether each portrayed situation is bullying or conflict and how the
characters might be feefing. Have the class formulate an ‘-message’ for each picture.
3. Have students talk in pairs about what makes them sad or angry. et them introduce each other and tell

the class their answers. You can then work together on “I-messages’ for these situations.
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I'm going to tell you some stories, and you decide if it sounds like bullying behaviour. If you think it is
bullying, then stand up. If you think it is not bullying, then remain seated.

Tom asked Jim not fo touch the blocks today because he wants to build a huge
castle all by himself. Is this bullying?
No, it's not happening more than once, no intention o hurt anyone

Tom told Jim he would beat him up if he touched the blocks and then pushed
Jim away. During sfory time Tom gave Jim a really mean look and sat on Jim's

hand. Is this bullying?
Yes, it's mean behaviour, intended Yo make Jim feel bad and hurt him, happens more than once

Susan is calling Sally mean names again, just like she did yesterday and the day

before that. Is this bullying?
Yes, calling names is intended to hurt, only one person calling the other names, not reciprocal
and it'’s happening more than once

Susan and Sally are friends. Today they are having an argument. Susan called

Sally a mean natme and Sally called Susan a mean name. Is this bullying?
No, both are being mean and will probably be friends again not one person hurting the other,
reciprocal

Jonathan, Prita and Levi are arguing about who gets to play at the science
centre. Is this bullying?
No, they're just arguing: it’s not one person being mean more than once

One student keeps knocking over the towers that Sally and Sue have built af
the construction centre. Last week she was wrecking their art projects. Is this
bullying?

Yes, it's mean behaviour, happening more than once and in tended to hurt

{Same scensrag are Tom imegine.,.A Sehool witteut Bullying: A Schaol Slimate Aproach: to Bullying Pravention, 2004)

Appendix K-A
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lKex Message: Conflict is inevitable, bullying is no]

Focus: Recognizing the difference between conflict and bullying

Objective: :
Students wifl leam to differentiate bullying from the daily conflict situations everyone faces.
Students will learn how to use “|l-messages’ to deal with conflict and Initial bullying situations.

Introduction / Background: :

As schools start to focus on builying and raise awareness with students, it is common for there-to be a
sudden upsurge in the identification of ‘bullying’ situations. It seems that everything becomes bullying,
especially with students, Becoming familiar with the definition is one step; leaming to apply the definition to
situations is the next.

Everyone faces conflict in daily fife and through it can leam to negotiate and build relationships. Bullying
is a form of violence that leaves no room for negotiation and seeks to tear others down rather than build
relationships. .

The power imbalance between the person bullying and the persen being bullied is the best and quickest
determinant of bullying versus conflict. Power can come in many forms: size, age, strength, number, social
status, economic resources, ability, or sense of self. Children who bully usually find pleasure in their behaviours
and the reaction of others. The perception of power imbalance Is identified by the child who is bullied.

Some Key Differences Between Bullying and Conflict _(based on the work of Dan Olweus, 1993)

Normal Conflict Bullying Behaviour
Occasional Is a repeated happening
Not pre-planned, in the heat of the moment Premeditated, on purpose, intentional, planned
Genuine upset to both parties Person being bullied is more upset
Trying to work things out Trying to be the one in control
Not trying to take something from someone Want to take power or possessiohs from someone
Both parties admit some responsibility Blame is laid on the person who is bullied
Effort to solve the problem by both parties No effort to solve the problem by the person bullying

Students who are confronted about their bullying behaviours often fall back on excuses such as ‘| was
just teasing” or “It's not my fault they can't take a joke”. It is important to understand that there is a great
difference between joking, teasing and bullying.

Joking: Intention is to create humour and fun; usually between friends; reciprocal
Teasing: Intention is to provoke a reaction such as anger, resenfment or confusion

Curriculum Links: Oral and Visual Communication, OPHEA {Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life
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Conflict is Inevitable, Bullying is Not

Grade 1

Materials:
Definition of bullying (posted in classroom)
“Is This Bullying?" scenarios (Appendix 1-A}
Chalkboard or chart paper

Procedure:
1. Review the definition of buflying

2. Class discussion ~ not everything is bullying

“There will always be times when we don’t get along with others and we have disagreements, but that is different
than bullying. It is not bullying unfess the behaviour is: on purpose {o try to hurt us, one-sided or unfalr, and it
usually happens more than once.”

w

Use the “Is This Bullying?" scenarios to have students identify bullying situations.
Have students stand up if they think the situation is bullying and remain seated if not. Discuss their reasons and
then apply the definition of bullying to the situation to find the answer. You may wish to have students role play
the scenatios.

=

Talk to the students about using ‘-messages”. _
"We sometimes feel upset by things that someone else has done and it is important to he able fo talk to that
person about what is happening and how we feel, We need to tell them how we feel, what upset us and what we
want fo see happen. This Is called an ‘-message” hecause we talk about ourselves instead of calling people
names or blaming them for how we feel.”
“l.messages” work best in conflict situations or initial bullying situations.

o

. Write the “I-message” formuia on the board or chart paper.
"I feel.,...... when.......and fwant........"

&

Review the scenarios with the students making up an ‘l-message” o respond to each.
You may wish to provide an example of an ‘l-message” for each situation.

Extension Activities:

1. Have students draw pictures of the scenarios after they are resolved. Have them tell you the "lHmessage"
they would use to resolve the situation.

2. Use the picture cards from programs your school may have purchased such as Second Step or The
Community Board Program to discuss whether each portrayed situation is bullying or conflict and how the
characters might be feefing. Have the class formulate an l-message’ for each picture,

3. MHave students role play situations they typically encounter (child is pushed and falls) and address it using
an -message.

4. Read the book “The Horax" by Dr. Seuss.
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I'm going to tell you some stories, and you decide if it sounds like bullying behaviour. If you think it is
bullying, then stand up. If you think it is not bullying, then remain seated,

One girl used to be good friends with Sarah. Now she tells other girls not to .
play with Sarah and she says Sarah can't come to her birthday party. She has

even been calling Sarah names! Is this bullying?
Yes, it's mean behaviour, happening more than once, on purpose to hurt Sarah

Maria is having a birthday party and has invited a couple of girls from her class.
Sarch is not invited and asks Maria if she can come. Maria says she was only

allowed fo invite a couple of friends and can't ask anyone else. Is this bullying?
No, it's not mean behaviour, not on purpose fo hurt Sarah, not repeated. its only bullying if
everyone else is invited and Maria makes sure Sarah knows this

Roy and Dan are best friends. One day they have an argument about the rules of

the tag game. They yell at each other. Is this bullying?
No, they are having a fight and will probably be friends again. It is mean behaviour but it’s
not happening more than once

Mario is calling Julie mean names again, just like he did yesterday and the day
before that. Ls this bullying?

Ves, calling names is intended to hurt, only one person calling the other names, not reciprocal
and it's happening more than once

Peter said Todd is too small to go on the diving board at the pool. Is this
bullying?
No, he's just saying what the rule is

Yesterday Peter said Todd is so small that he looks like a baby. Today Pefer

says no one in the class should play with babies, especially Todd. Is this bullying?
Yes, it's mean behaviour, happening more than once and on purpose to hurt Todd

(Some eenarios om hmagine...A Schiaof wiliout Bullying: 4 Bolodl Chinale Approach to Bullying Preventian, 2504
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|Ke¥ Message: Conflict is inevitable, bullxing is nosl

Focus: Recognizing the difference between conflict and bullying

Objective:
Students will leam to differentiate bullying from the daily conflict situations everyone faces.
Students will learn how to use “I-messages” to deal with conflict and initial bullying situations.

Introduction / Background:

As schools start to focus on bullying and raise awareness with students, it is common for there fo be a
sudden upsurge in the identification of ‘bullying’ situations, it seems that everything becomes bullying,
especially with students. Becoming familiar with the definition is one step; [earning to apply the definition to
situations is the next.

Everyone faces conflict in daily fife and through it can learn to negotiate and build relationships. Bullying
is a form of violence that leaves no room for negotiation and seeks to tear others down rather than build
relationships.

The power imbalance between the person bullying and the person being bullied is the best and quickest
determinant of bullying versus conflict. Power can come in many forms: size, age, strength, number, social
status, economic resources, ability, or sense of self. Children who bully usually find pleasure in their behaviours
and the reaction of others. The perception of power imbalance is identified by the child who is bullied.

Some Key Differences Between Bullying and Conflict (hased on the work of Dan Olweus, 1993)

Normat Conflict Bullying Behaviour
Occasional Is a repeated happening
Not pre-planned, in the heat of the moment Premeditated, on purpose, intentional, planned
Genuine upset to both patties Person being bullied is more upset
Trying to work things out Trying to be the one in control
Not trying to take something from someone Want to take power or possessions from someone
Both parties admit some responsibility Blame is laid on the person who is bullled
Effort to solve the problem by both parties No effort to solve the problem by the person bullying

Students who are confronted about their bullying behaviours often fall back on excuses such as ‘| was
just teasing” or “It's not my fault they can’t take a joke™. It is important to understand that there s a great
difference between joking, teasing and bullying.

Joking: Intention is to create humour and fun; usually between friends; reciprocal
Teasing: Intention is to provoke a reaction such as anger, resentment or confusion

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts - Literature, Family Life
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Conflict is Inevitable, Bullying is Not

Grade 2

Materials:
Definition of bullying (posted in classroom)
“Is This Bullying?” scenarics (Appendix 2-A)
Chalkboard or chart paper

Procedure:
1. Review the definition of hullying

2. Class discussion — not everything is bullying

“Thera will always be times when we don't get along with others and we have disagreements, but that is different
than bullying. It Is not bullying unfess the behaviour is; on purpose fo try fo hurt us, one-sided or unfair, and it
usually happens more than once.”

3. Use the “Is This Bullying?” scenarios to have students identify bullying situations.
Have students role play the scenarios, Ask the class whether each scenario depicts bullying or confiict. Discuss
the reasons for their choices and then apply the definition of bullying to the situation to find the answer.

4. Talk to the students about using ‘l-messages".
“We sometimes feel upset by things that someone else has done and it is important fo be able to talk o that
person about what is happening and how we feel, We need to tell them how we feel, what upsef us and what we
want to sea happen. This is called an "-message” because we talk about ourseives instead of calling people
names or blaming them for how we feel.”
“|l.messages’ work best In conflict situations or initial bullying situations.

5. Write the “l-message” formula on the board ar chart paper.
I feel........ when......and Twant......."

6. Review the scenarios with the students making up an “I-message” to respond fo each.
You may wish to provide an example of an "l-message” for each situation.

Extension Activities:

1. Hold a class discussion about situations students have encountered and use the definition to determine
whether they are bullying or conflict.

9 Have students create their own skits about bullying or conflict. Present them to the class and have them
decide whether the skit is bullying or confiict. Resolve the situations using J-messages and discuss when
they need to get aduit help. :

3, Read the book ‘The Horax' by Dr. Seuss and discuss feelings related to the story.

Region of Peel— Public Health Conflict is Inevitable, Bullying is Not



Tamsin, Kate and Sarah usually play together at recess. Today when Tamsin
looks for them on the playground she can't find them. Later she learns Kate and
Sarah stayed in fo help a teacher over recess. Tamsin feels left out. Is this
bullying?

No, i+'s not done fo hurt her on purpose, not repeated

Kate and Sarah volunteer to help a teacher with a project over recess. When
Tamsin tells Kate she'd like to join them, Kate rolls her eyes and says "We don't
need someone like you who always messes things up". Kate says to Sarah *What a

loser” and the two of Them begin o laugh. Is this bullying?
Yes, repeated (eye rolling, put down, gossip, laughing at her), on purpose to hurt

During gym class Billy holds his nose and announces to everyone that Frank has
stinky feet. Later when the class is getting a drink of water Billy tells them not

to let Frank use the water fountain because he has ‘cooties’. I's this bullying?
Yes, it's mean behaviour, happening more than once and on purpose to hurt Frank

Peter who is a bus monitor tells Todd he needs to sit down in his seat on the

bus. Is this bullying?
No, he's just saying what the rule is

Yesterday Peter, an older student, pushed Todd into a seat on the bus. Today
Peter finds Todd on the bus and tells him to change seats. When Todd starts

down the aisle Peter sticks out his foot and trips him. Is this bullying?
Ves, it's mean behaviour, happening more than once and on purpose to hurt Todd

{Some soenarios fiom nagine...A School witout Blying: A School Chitate Approach 1o Bullylng Pravention, 2004)

Appendix 2-A
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Working Together to Prevent nuﬁg §
January

|Key Message: Conflict is inevitable, bullxing is no}l

Focus: Recognizing the difference between conflict and bullying

Objective:
" Students will leam 1o differentiate bullying from the daily conflict situations everyone faces.
Students will leam how to use “I-messages” to deal with conflict and initial bullying situations.

Introduction / Background:

As schools start to focus on bullying and raise awareness with students, it is common for there to be a
sudden upsurge in the identification of ‘hullying’ situations. It seems that everything becomes bullying,
especially with students. Becoming familiar with the definition is one step; feaming to apply the definition to
situations is the next.

Everyone faces conflict in daily life and through it can learn to negotiate and build relationships. Bullying
is a form of violence that leaves no room for negotiation and seeks to tear others down rather than build
relationships.

The power imbalance between the person bullying and the person being bullied is the best and quickest
determinant of bullying versus conflict. Power can come in many forms: size, age, strength, number, social
status, economic resources, ability, or sense of self. Children who bully usually find pleasure in their behaviours
and the reaction of athers. The perception of power imbalance is identified by the child who is bullied.

Some Key Differences Between Builying and Conflict _(hased on the work of Dan Olweus, 1993)

Normal Conflict Bullying Behaviour
Occasional Is a repeated happening
 Not pre-planned, in the heat of the moment Premeditated, on purpose, infentional, planned
Genuine upset to both parties Persan being bullied is more upset
Trying to work things out Trying to be the one in control
Not trying to take something from someone Want to take power or possessions from someone
Both parties admit some responsibility Blame is laid on the person who is bullied
Effort fo solve the problem by both parties No effort to solve the problem by the person bullying

Students who are confronted about their bullying behaviours often fall back on excuses such as ‘l was
just teasing” or “It's not my fault they can't take a joke". it is important to understand that there is a great
difference between joking, teasing and bullying,

Joking: Intention is to create humour and fun; usually between friends; reciprocal
Teasing: Intention is to provoke a reaction such as anger, resentment or confusion

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Aris — Literature, Family Life
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Working Together to Prevent Bn

Conflict is Inevitable, Bullying is Not

Grade 3-5

Materials:
Definition of bullying (posted in the classroom)
“Is This Bullying?" scenarios (Appendix 3-A)
“s This Bullying?” answers (Appendix 3-B)
Procedure: '
1. Review the definition of bullyin

9 Class discussion — not everything is bullying.
“There will always be fimes when we don'f get along with others and we have disagreements, but that is different
than bullying. It is nof bullying unless the behaviour is: on purpose to try fo hurt us, one-sided or unfalr, and it
usually happens more than once.”

3. Have students brainstorm what kinds of power someone might have in a bullying situation.
A person can sometimes gain power over another person —~ of even a group of peaple — because:
« He or she has more or ‘cooler’ possessions (clothes, games) than the other person
o He or she has more friends or hangs with a more popular group than the other person
» He or she is bigger, stronger, more athletic, older than the other person
“There is nothing wrong with these examples — it is perfectly naiural for one person to have more frisnds, be
bigger or have more possessions. The problem is when someone purposely uses this (power difference) as a
way to hurt ancther person. When someone does that, he or she is bullying’.

4. Use the scenarios provided fo help students feam to differentiate bullying and conflict situations,
The scenarios can be worked on as a class, in smali groups or individually. Focus discussion on the
three aspects that define a situation as bulying and particularly the unfair use of a power difference.

5. Talk to the students about using "-messages”.
"We sometimes feel upset by things that other people do and it is important to be able to tafk fo that person
about what is happening and how we feel. We need fo tell them how we feel, what upset us and what we want.
This is called an “-message” because we talk about ourselves instead of calling names or blaming them,”

6. Write the “message” formuia on the board or chart paper.
Y feel........when.......and T want.......”

7. Review the scenarios. Have students make up an “l-message” to respond to each.

Extension Activities:

1. Hold a class discussion about situations students have encountered and use the definition to determine
whether they are bullying or conflict.

2. Have students create their own skits about builying or confiict. Present them to the class and have them
decide whether the skit is bullying or conflict. Resolve the situations using l-messages and discuss when
they need to get adult help.
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Aggressive Behaviour

Listen to the story about Raymond.

Raymond and his friends are playing with the baseball at lunch time. They're
playing catch and practicing for the game on the weekend. Raymond sees Leon
coming toward them. Raymond feels nervous because Leon is a bigger kid who
often likes to bug the younger ones. Last week Leon had been bothering a friend
of Raymond's, taunting her unfil she cried. Raymond watches as Leon grabs their
ball and starts to walk away. '

Was Leon's behaviour bullying?
Yes, when a person is doing mean things repeatedly, and scaring others, it is bullying behaviour

Although Leon makes him feel nervous, Raymond also feels really angry. He is
thinking, "How could Leon just take someone else’s ball and walk away with it?"
Raymond feels so mad he just wants to do something fo get the ball back.
Raymond thinks, "I'm so angry! I could yell at Leon and get my friends to push
him down! Then T'll show him! Then T'll get the ball back!"

How do you think Raymond is feeling as he thinks these thoughts?
Angry, frustrated, he could be getting madder and madder

Sometimes, when someone bothers you, you might feel really angry. You want them to stop and your
mind might be filled with angry thoughts. Those angry thoughts make it hard to you to think about
good choices and about good ways to solve your problem. Those strong feelings and angry thoughts
lead to an impulse to show how angry you are and to get the person to stop by shouting or hitting

What would happen if Raymond followed his impulse and yelled at Leon and got his friends to
push Leon down?

There might be a fight. Raymond might get hurt. He might get in trouble. He would be breaking school
safety rules.

Yelling and pushing is aggressive behaviour. Raymond's angry thought can lead to an impulse to act
aggressively..Aggressive behaviour can hurt people and doesn't solve prablems.

thdaptac from dnagine. A Schoo Witheul Bullying: A Shael Clinsete Agnroach to Buliying Prevention, 2004}

Appendix 3-A
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Passive Behaviour

Raymond had other feelings about Leon. He was also feeling nervous and scared.
Raymond started to think about how mean Leon had been to his friend, taunting
her until she cried. He starfed to think, "Leon is bigger than me. He does mean

things. I just want him to Jeave me alone and never bother me again. I probably

can't get the ball back anyway.”

How do you think Raymond is feeling as he thinks these thoughts?
Scared, nervous, afraid Leon will hurt him or start fo bother him every day

Raymond is feeling another kind of impulse. Raymond's scared and nervous feelings lead to an impulse
to do nothing, to just let Leon have the ball and hope that Leon leaves him alone. Doing nothing and not
saying what you need or want is passive behaviour.

If Raymond did nothing or was passive, what might Leon think?
That he could just take Raymond's things and Raymond won't do anything

Leon would probably think that he could do more things to bother Raymond, because Raymond won't do
anything about it. Then Leon would be likely to bother Raymond again and again. That's why passive
behaviour doesn't work to stop someone from bothering you.

Sometimes you might feel an impulse to be passive, too. You could feel scared and think that
you don't want to get the other person mad at you. You might hope that if you did nothing, the
problem would just go away and they would leave you alone. But as we have seen, passive
behaviour doesn't work to solve problems.

{Aciapted from briagine, A Sehodl Withan? alying: A Sehoot Climate Approach to Bullying Prevantion, 2694}

Appendix 3-B
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Assertive Behaviour

Raymond has another choice. He could control his angry impulses by telling
himself To be calm, to stop and think. He could control his scared impulses to do
nothing by thinking, 'T can do something. It's not fair for him to fake my ball. He
could be assertive. He could stand up for himself and say what he wants.
Assertive behaviour helps to solve problems and change things.

To be assertive, Raymond would have to stand tall, look at Leon, and use a clear strong voice. He would
say Leon's name, state Leon's behaviour and tell what he wants to happen. Raymond might say, "Leon,
you're stopping our game. Give back the ball now."

Steps for Being Assertive
© Stand tall
© Look at the person’s face
© Use a clear strong voice
© Speak respectfully
© Say the person's name
© Say what they're doing
© Tell them that you don't like it
© Tell them to stop

When you are being assertive, remember to think about:
©What you say
©How you say it
©Your body language
©Your facial expression

Appendix 3-C
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Passive

Aggressive

Assertive
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Leon takes the ball. Raymond doesn't say anything.

AT

Raymond says, “Leon, give me the ball back now.”

e

Leon takes the ball, and Raymond hits Leon.

S

Raymond says, "Hey, we were playing with that, I want you to give the ball back now."

9

by

Raymond lets Leon keep the ball.

S

Raymond grabs hold of the ball and shouts "Leave me alonel”

{Adapted foin bagine. . A Schook Withaul Bullying: A School Climats Approach to Bullving Frevention, 2004

Appendix 3-D
Region of Pecl — Public Health 1t’s Important to Communieate Weli




Working Together to Prevent Bu%
February

|Ke! Message: Telling an adult about bullying is not tattlingl

Focus: Leaming to get help by reporting bullying

Objective: _
Students will learn to identify the difference between telling and tattling
Students will understand how to effectively repart bullying fo obtain adult help

Introduction / Background:

One of the main strategies we encaurage children to use when faced with bullying situations is telling an
adult. Atthough this sounds simple and logical, there are many difficulties and roadblacks associated with this
strategy. Younger children struggle to understand the difference between teffing and tattiing while oider children
struggle with their desire to deal with situations independently.

Tattling or ratting is defined by trying to get someone into trouble, or telling when there is no one being
hurt and no rule being broken that could result in a dangerous situation.

Telling or reporting is defined as reporting unsafe behaviours to an adult in order to get help for
someone ~ to get someone out of trouble.

Reporting bullying is both a right and a responsibiiity. Everyone has the right to be safe at school.
Behaviour that aims to hurt someone or behaviour that breaks the rules can create a dangerous or frightening
situation for everyone. The goal of telling is to keep people safe.

For older students the aim is to help them recognize that there will be times they do need aduit heip. At
these times resisting peer pressure to keep silent may be parficularly important, The focus is on helping them
recoghize when it is necessary to report bullying rather than attempting to deal with it themselves. It is also
important to debunk myths about ‘ratting’.

It is important to be able to assess the level of danger in any bullying situation. Questions that help
students determine whether to deal with bullying themselves or get adult heip in a specific situation Include:
o Could someone gef physically hurt?
Is it against the law? (stealing, assaull, weapon)
Am | in an unfamiliar location?
Are the people unfamiliar?
Would | be alone or away from others who could help?
Do ! feel unsafe in this situation?

e 5 & & &

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life
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Working Together to Prevent Bu@

Telling an Adult about Bullying is Not Tattling

Kindergarten

Materials:
“Is Julie Tatling or Telling?” lesson script {Appendix K-A)
Puppets

Procedure:

1. Class discussion — the difference between tatfling and telling.
Tattling is trying fo get someane into trouble (no one is being hurt and no rule is being broken).
Telling is trying to get someone out of trouble (getting help when there are unsafe behaviours).

2. Read the lesson script “Is Julie Tattling or Telling?”
The situations and questions help students understand the difference between tattling and telling.

3. Use any two puppets of your choice to perform the “puppet show'.
The focus is to help students understand how they can deal with feelings about tattiing.

PUPPET SHOW:

15t puppet; head down and sad

2rd puppet; “Suzy, what's the matter?”

1%t puppet; “Well, we just had Tunch and | wasn't feeling very hungry. So Kelsey ran to the teacher and told her
| put my lunch back without eating it, just to get me in trouble."

2nd puppet; “Ch, that's not very nice. That's tattling. If you're not hungry that's up to you. No one’s gelting hurt”

1t puppet: “} know. | could understand if someone took my lunch away or 1 didn't have any funch at all. But, this
seems like she just wanted fo tattle and get me into trouble.”

2nd puppet; “Did you talk to her about it?”

1st puppet: “Well, | want to but P'm stll really sad and kind of angry.”

20d puppet: “Iif you want, | could help you talk to her, when you're feeling a bit befter.”

18t puppet: “That would be great! Thanks.”

4. Reinforce the message that it is imporant to tell an adult if someone is being bullied.

Extension Activities:

1. Have students share examples of situations where someone tatled on them and how they felt. Have them
also share examples of situations where someone helped them by telling an aduit.

2 Make a chart with two columns labelled, ‘tatlling’ and ‘telling’. Write the examples given by the students in
the appropriate column.

3. Continue to use situations in class, as they arise, to explore the difference between telling and tattling. Ask

 students, who are tattling, if they think what they are telling you is going to get someone out of trouble or

into trouble.
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Today we'll talk about the difference befween “tattling” and asking for help when you really need to.
Listen to this story.

Julie was at the writing centre. She was busy writing her name on a booklet she
had made. Sean came to the writing centre. He took one paper, wrote some
letters with a pencil and then took another paper. He wrote some tiny marks on
this paper. Then he took another paper and did the same thing. Julie didn't like
hitm o take so many papers, so she went to tell the teacher.

Let'’s decide whether Julie is tattling or telling:

Was Sean breaking a safety rule or doing anything dangerous?
No, he wasn't breaking any rules or hurting any one.

Did Julie really need help from the teacher?
No, she just wanted Sean to stop taking papers, or maybe she wanted Sean to get in frouble.

Sean was just writing on paper and then faking ano ther one. It was not dangerous behaviour. Sean was
not hurting anybody, When Julie went to tell the teacher, she was tattling. She did not really need
help to keep someone safe and Sean was not really breaking any rules.

Julie didn't need to tell the teacher to get Sean to stop taking papers. What else could she
have done?

Ignore him, ask him 1o stop, invite him to write something with her, offer to make a booklet for him,
remind him that we try not to waste paper but she didn’t need to tell the teacher

{From Taging. . A Schocd Withoat Hullying: A Sehaal Chmate Approach to Ruliying Frevention, 2004)

Appendix X-A
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Listen to what else happened.

Next Kerry came to the writing centre. For some reason, he got mad at Sean
and poked Sean with the sharp end of a pencil. Sean said to stop, but Kerry did
it again, Sean had tears in his eyes. Then he said stop again, but Kerry didn't
stop. Julie went right away to get help from the teacher.

Let's decide whether Julie is tattling or telling:

Was Kerry breaking rules or hurting anyone?
Yes, he was hurting Sean and poking with a pencil

Kerry was hurting Sean and even when Sean told him twice to stop, Kerry still did not stop.

Was Julie tattling when she went to tell the teacher this time?
No, because she ready did need to help to keep someone safe.

When you ask the teacher or another adult for help because someone is in danger or is being hurt or
having their feelings hurt, you are not tattling. You are frying to get help.

But, when children ask for help when they don't really need it, or when they only want to get someone
in trouble, they are tattling.

{From magiee... A Schoat Withow Ridlying: A School Clinate Approadh to Bullying Frevention, 2004)
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February

|Ke¥ Message: Telling an adult about bullying is not tattlingl

Focus: Learmning to.get help by reporting bullying

Objective:
Students will learn to identify the difference between telling and tattiing
Students will understand how to effectively report bullying to obtain adult help

introduction / Background:

One of the main strategies we encourage children to use when faced with bullying situations is telling an
adult. Although this sounds simple and logical, there are many difficulties and roadblocks associated with this
strategy. Younger children struggle to understand the difference between telling and tattling while older children
struggle with their desire to deal with situations independently.

Tattling or ratting is defined by trying to get someone into trouble, or telling when there is no one being
hurt and no rule being broken that could result in a dangerous situation.

Telling or reporting is defined as reporting unsafe behaviours to an adult in order to get help for
someaone — to get someone ouf of trouble.

Reporting bullying is both a right and a responsibility. Everyone has the right to be safe at schaoal.
Behaviour that aims to hurt someone or behaviour that breaks the rules can create a dangerous o frightening
situation for everyone. The goal of telling is to keep people safe.

For older students the aim is to help them recognize that there will be times they do need aduit help. At
these times resisting peer pressure to keep silent may be particularty important. The focus is on helping them
recognize when it is necessary to report bullying rather than attempting to deal with if themselves. If is also
important to debunk myths about ‘ratting'.

It is important to be able to assess the level of danger in any bullying situation. Questions that help
students determine whether to deal with bullying themselves or get adult help in a specific situation include:
e Could someone get physically hurt?
Is It against the law? (stealing, assaulf, weapon)
Am | in an unfamiliar location?
Are the people unfamiliar?
Would | be alone or away from others who could help?
Do 1 fesl unsafe in this situation?

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life
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Telling an Adult about Bullying is Not Tattling

Grade 1

Materials:
“Tattfing or Telling?" teacher script (Appendix 1-A)
“Tattling or Telling?" handout (Appendix 1-B)
Blackboard or chart paper
Drawing paper for students

Procedure:

1. Class discussion — the difference between tattling and tefiing.
Tattling is trying to get someone into trouble (no one is being hurt and no rule is being broken).
Telling s trying to get someone out of trouble (getting help when there are unsafe behaviours),

ro

Use the “Tatiling or Telling?” teacher script.
Draw a chart on the blackboard with two columns entitled 'tatlling’ and ‘telling’,
Using the examples provided in the script, have students determine which situations belong in which column,
You may choose to have a puppet read the situations,

3. At activity
Have the students work with a pariner.
Provide each duo with a piece of paper and a sentence strip from the student handout.
Have them draw a picture of the situation.

4. Provide opportunity for the groups to share their drawings with the class and again identify whether they
are tattling or telling.

5. Post the pictures in the class, haliway or on the school's ‘Bullying Prevention’ bulletin board.

Extension Activities:

1. Have students share examples of situations where someone tattled on them and how they felt. Have them
also share examples of situations where someone helped them by telling an adult.

2. Use the student drawings to create a book for the peace corner.

3. Have students role play the situations and create their own examples to role play.

4. Continue to use situations in class, as they arise, to explore the difference between telling and tattling. Ask
students, who are tattling, if they think what they are telling you is going to get someone out of trouble or
into trouble.
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Let's see if you know the difference between tattling and telling/asking for help. These are the kind
of things that students sometimes tell a teacher or other adults, I will read a sentence and you tell
me if it should go on the “tattling” chart or on the "telling” chart.

Teacher, Ben made a face at me.
Tattling (not repeated, no power imbalance)

Allison kicked me and knocked me down.
Telling / Asking for help (repeated behaviour, ph ysical hurt)

T'm afraid of Kim. He throws rocks af people on the way home from school every day.
Telling / Asking for help (repeated behaviour, pofen tial for injury)

T saw a grade three boy with a knife at recess.
Telling / Asking for help (dangerous situation, broken rules, potential for injury)

Anita didn't finish her work, but she went to the puzzie centre.
Tattling (no one is being hurt)

Every time we line up for something, Kevin keeps on shoving me out of my place in line.
Telling / Asking for help (repeated behaviour)

Jim just called me a name. _
Tattling (not repeated, if ongoing then it would be asking for help)

Teacher, I saw Marcos take lunch money from Sarah's backpack and hide it in his own

backpack.
Telling / Asking for help (broken riles)

Paula has gum.
Tatthing (not hurting anyone)

Sometimes a student needs help to make someone stop a behaviour, if they have already tried
themselves and the person still bothers them (repeated hame calling as opposed to happening once).
The adults at school want you 1o be safe here. That means that you and your things are safe, and that
your feelings are not getting hurt. If you are not feeling safe becatse you are getting hurt or your
feelings are getting hurt, then you must ask an adult o help you,

{From fivagle... A School Witiout Bulyier A Sehoo! Climats Approach to Bullying Pravention, 2004)

Appendix 1-A
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Im afraid of Kim. He throws rocks at people on the way
;home from school every day.

Am'ra didn’t finish her work, but she went to the puzzle
Ecentr'e.

[Every time we line up for something, Kevin keeps on
ishoving me out of my place in line. i

______________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________________________________________________________________

iTeacher-, I saw Marcos fake lunch money from Sarah'’s
';backpack and hide it in his own backpack.

.............................................................................................................................................

____________________________________________________________________________________________________________________________________________

{From Imaginn,. A Schopt Witkout Bullying: A Sehotd Cliate Apsroach 1o Bullving Prevention, 2004)
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lKey Message: Telling an adult about bullxing is not tattlingl

Focus: Learning to get help by reporting buliying

Objective:
Students will learn to identify the difference between felling and tattling
Students will understand how to effectively report bullying to obtain aduit help

Introduction / Background:

One of the main strategies we encourage chifdren fo use when faced with builying situations is telling an
adult. Although this sounds simple and logical, there are many difficulties and roadblocks associated with this
strategy. Younger children struggle to understand the difference between telling and tattling while older children

- struggle with their desire to deal with situations independently.

Tattling or ratting is defined by trying to get someone into trouble, or telling when there is no one being
hurt and no rule being hroken that could result in a dangerous situation.

Telling or reporting is defined as reporting unsafe behaviours to an adult in order to get help for
someone — to get someone out of frouble.

Reporting bullying is both a right and a responsibility. Everyone has the right to be safe at school.
Behaviour that aims to hurt someone or behaviour that breaks the rules can create a dangerous or frightening
situation for everyone. The goal of telling is to keep people safe.

For older students the aim is to help them recognize that there will be times they do need adult help. At
these times resisting peer pressure to keep silent may be particularly impottant. The focus is on helping them
recognize when it is necessary to report builying rather than attempting fo deal with it themselves. It s also
important to debunk myths about 'ratting'.

It is important to be able to assess the level of danger in any bullying situation. Questions that help
students determine whether to deal with bullying themselves or get adult help in a specific situation include:
o Could someone get physically hurt? '
Is it against the law? (slealing, assault, weapon)
Am I in an unfamiliar location?
Are the people unfamiliar?
Would | be alone or away from others who could help?
Do | feel unsafe in this situation?

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life

Region of Peel — Public Health Telling an Adult ahout Bullying is Not Tattling



Working Together to Prevent Bu@

Telling an Adult about Bullying is Not Tattling

Grade 2

Materials:

“Tattling or Telling?" handout (Appendix 2-A)
“Tattling or Tefling?” situations (Appendix 2-B)
Drawing paper for students

Pracedure:

1.

Class discussion — the difference between tattling and telling.
Tattiing is trying to get someone into trouble (no one is being hurt and no rule is being broken).
Telling is trying to get someone out of trouble (getting help when there are unsafe behaviaurs),

2. Use the situations provided and have students determine which are tattling and which are telling.

Read each situation and have the students move to one side of the room if they think it is tattling and the other
side of the room if they think it is telling. Provide an apportunity for students to share their reasons.

3. Have the students work with a partner and draw pictures of tattling and telling

a) Provide each group with a piece of drawing paper.

b) Ask students to fold the paper down the center and write the word ‘tattling’ at the top of one side and the
word ‘felling' at the top of the other side.

¢} Have them draw a picture of a tattling situation and a telling situation.

d) I students have difficulties coming up with their own ideas you may choose fo have them draw a couple of
situations from the handout.

4, Provide opportunity for the groups to share their drawings with the class.

5. Reinforce the message that students must ask an adult for help if they are not feeling safe because they
are getting hurt or thelr feelings are getting hurt. Also, highlight that calling someone a ‘tattletale’ is name
calling and is not okay.

6. Post the pictures in the class, haliway or on the school's ‘Bullying Prevention’ bulletin board.

Extension Activities:

1. Have students share examples of situations where someone tattled on them and how they felt. Have them
also share examples of situations where someone helped them by telling an adult.

2. Use the student drawings to create a book for the peace corner.

3. Have students role play the situations or create their own examples to role play.

4. Continue to use situations in class, as they arise, to explore the difference between telling and tatfling. Ask

students, who are tattiing, if they think what they are telling you is going to get someone out of trouble or
into trouble.

Region of Peel — Public Health Telling an Adult about Bullying is Not Tattling



iMarfy stuck out his tongue at me.

]
............................................................................................................................................ -

 Jennifer is eating a peanut butter sandwich at her desk.

..............................................................................................................................................

..........................................................................................................................................

---------------------------------------------------------------------------------------------------------------------------------------------

..............................................................................................................................................

.............................................................................................................................................

.............................................................................................................................................

..............................................................................................................................................

Appendix 2-A
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Teacher Answers

Katie has been calling Maria really mean names all week.
Tefling / Asking for help (repeated, hurtful behaviour)

Marty stuck out his tongue at me.
Tattling (no one being hurt)

Jennifer is eating a peanut butter sandwich at her desk.
Telling / Asking for help (dangerous behaviour related to allergies and school rules)

Monica is looking at a library book instead of doing her math.
Tatthing (no one being hurt)

Billy keeps tripping me when T get on the bus to come fo school everyday. I've asked him to
stop but he just keeps doing it.
Telling (repeated, potential for physical injury, failed attempt fo solve problem on own)

I just saw Prita in the washroom and she was crying.
Telling (tryving to get help for someone who is hurting)

Charlie told me my shirt is too tight.
Tattling (ho one is in trouble and needing help o get ou 1)

Sarah said she didn't want to play with me.
Tatting (not repeated, would be telling if Sarah told everyone not to play with student)

Alex took two pieces of construction paper instead of one,
Tattling (no one being hurt)

Anytime we try to play four-square three older boys take our ball and fell us to get lost.
Telling (repeated, dangerous situation because of power imbalance)

Appendix 2-B
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Working Together to Provent Buﬁg s
February |

|Key Message: Telling an adult about bullzing is not tatt!ingl

Focus: Learning to get help by reporting bullying

Objective:
Students will learn to identify the difference between telting and fattling
Students will understand how to effectively report bullying to obtain adult help

Introduction / Background;

One of the main strategies we encourage children to use when faced with bullying situations is felling an
adult. Although this sounds simple and logical, there are many difficuities and roadblocks associated with this
strategy. Younger children struggle to understand the difference between telling and tattling while older children
struggle with their desire to deal with sifuations independently.

Tattling or ratting is defined by trying to get someone into trouble, or telling when there is no one being
hurt and no rule being broken that could resuit in a dangerous situation.

Telling or reporting is defined as reporting unsafe behaviours to an adult in order to get help for
someone — to get someone out of trouble,

Reporting bullying is both a right and a responsibility. Everyone has the right to be safe at school.
Behaviour that aims to hurt someone or behaviour that breaks the rules can create a dangerous or frightening
situation for everyone. The goal of telling is to keep people safe.

For older students the aim is to help them recognize that there will be times they do need adult help. At
these times resisting peer pressure to keep silent may be particularly important. The focus s on helping them
recognize when It is necessary to report bullying rather than attempting to deal with it themselves. It is also
important to debunk myths about 'ratting’.

It is important to be able to assess the level of danger in any bullying situation. Questions that help
students determine whether to deal with bullying themselves or get adult help in a specific situation include:
o Could someone get physically hurt?
Is it against the law? (sfealing, assaulf, weapon)
Am { in an unfamiliar location?
Are the people unfamiliar?
Would I be alone or away from others who could help?
Do | feel unsafe in this sifuation?

*« & & 2 B

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life '
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Working Tegether to Prevent B\si:%

Telling an Adult about Bullying is Not Tattling

Grade 3-5

Materials:

“Tattling or Telling?" handout (Appendix 3-4)
“Tattling or Telling?" answers (Appendix 3-B)

Procedure:

1.

Class discussion — the difference between tattling and telling.
Tattling is trying to get someone Into trouble {no one is being hurt and no rule is being broken).
Telling is irying to get someone out of trouble (getting help when there are unsafe behaviours).

Divide the class into partners or small groups, Hand out the “Tattling or Telling?" worksheet. Have students
work through the eight situations. Take up as a class.

After discussing the situations, ask the groups to write an example of tattling and an example of telling.
Have them create two short skits using these examples.

Have each group role play their two scenarios for the class. The rest of the students can then decide which
depicts tattling and which is telling. Clarify any misconceptions.

Reinforce the message that students must ask an aduit for help if they are not feeling safe because they
are getting hurt or their feelings are getting hurt. Also, highlight that calling someone a ‘tattletale’ is name
calling and is not okay.

Extension Activities:

1.

Have students share examples of situations where someone tatfled oh them and how they felt. Have them
also share examples of situations where someone helped them by telling an adult.

2. Have students create posters about tattling and telling.
3

Continue to use sifuations in class, as they arise, to explore the difference between telling and tattfing. Ask
students, who are taitling, if they think what they are telling you is going to get someone out of trouble or
into trouble.

Region of Pecl — Public Health Telling an Adult about Bullying is Not Tattling



Put a check mark in the box to show if saying these things is tattling or telling.

If a student says:

-..-a.--.-..................-__..‘.-__-.___.....-_-...—.—.—.......-.-—-_-_._.....-____..-___...-_.__...-.---...-.-.—.--..-—-

et s 7ot v . P e b o e e b R Y R T AL ol o e S S

2. A grade four kid is pushing some little kids down -
on the playground.

_,..-n...n-—_.-.-.._...-..........__...-..-.--_.,.._-___..,—__......—-_.....-_...-u......_...._.._.,u____u.-___..___..

3. Justin has been taking food from my lunch bag
every day. I've asked him to stop but he won't.

e e i i i L e P e e o e i e e o o e ] TR AL L R T e o e r = S S S S SR

4, Marcy is showing all the kids a knife she brought
to school.

e e o .y A 14 i i i o o .k e e i B o o e e R S o R TR T A AR L 8 Gl o e o T S S

£ Lt 1t ok i B e k. S e ) S i S e o g ke ot o e R R

6. There are some older kids on the basketball court who
never let anyone else play.

.-.-«-—__._-____.-__...—__...._.___....-—__..-—_..-.-u---——............._____._.___..____._.—-—...-..-.—-.......-—

7. Sari is crying and won't come into the classroom.
T think some older kids were bothering her.

.-........-...a........_..__.-—__.-—___.-__-_.——_...-.--.......u---u—....-—...———_..--__..—__—_.,-——_.q—_.-

e o A i 0 L R A U 1 ot it e o i e L R U M ikl b i L S S R

{Front fmagine.. A Schodl Wthout Bullying: A Schoot Clinwate Approad to Buliying Sravention, 2004}

Region of Peel - Public Health

o i I g e et A i e s B

O tattling
O telling

o A Al ol o o st e PR bt

'O tattling

[ telling

o i o o ke e . o . g

O tattling
O telling

o o Y D o M o e e . o T

O tattling
O telling

1 e S i s e e R

O tattling
O telling

g e e el e e A o B A o o e R

O tattling
O telling

o 8 A om0 s

[ taftling
[ telling

o VR A 1 it o e e R e e S B S S o oy o

O tattling
O telling

o o AN Al b i o o A e e ) . (T R Y

Appendix 3-A
Telling an Adult about Bullying is Not Tattling



Teacher Answers

1. Jessica didn't eat all of her funch.
Tattling - (No one is being hurt, not dangerous behaviour)

. 2. A grade four kid is pushing some little kids down on the ground.
Telling - (Someone is being hurt, dangerous behaviour)

3. Justin has been taking food from my lunch bag every day. I've asked him to stop but he
won't. :
Telling - (Repeated behaviour fo emotionally hurt someone, stealing}

4, Marcy is showing all the kids a knife she brought to school.
Telling ~ (Dangerous behaviour/school rule broken, potential for someone to get hurt)

5, Allisan put her journal away without writing anything.
Tattling - (No one is being hurt)

6. There are some older kids on the basketball court who never let anyone else play.
Telling - (Repeated behaviour, exclusion, emotional hurt, power imbalance)

7. Sari and Ann are crying and won't come into the classroom. I think some older kids were
bothering them.
Telling - (Trying to get help for someone who is being hurt)

8. Edward just called me a name when I dropped the ball.
Tattling - (Not repeated, one instance behaviour related to a specific event - the child should
try ignoring or talking with Edward before seeking adult help - would be telling if the name
calling was repeated and the child could not get Edward Yo stop)

Appendix 3-B
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Worlking Together to Provent Bu
March

|Key Message: Bullzing can be stoEEGdI

Focus: Learning how to deal with builying

Objective:
Students will leam to assess the level of danger in a bullying situation
Students will leam strategies to use when confronted with a bullying situation

Introduction / Background:

There is no set formula that works for dealing with every bullying situation. Students need to learn a
variety of strategies and develop skill in determining which sirategy would be most effective to use in a
paticufar situation. There are basic strategies that are effective for everyone and can be applied to most
situations. Other strategies are effective in specific situations or for particular personality types.

Most of the time, dealing with bultying is not an independent activity. Children who are bullied need
support and skills in using effective strategies. They cannot solve the prablem on their own because of the
power imbalance. For this reason, telling an adult continues to be the best general solution. Adults can then
decide how best to aid the student; teaching them skills or directly intervening.

Some strategies have to be used carefully or the bullying can be exacerbated, For instance, telling a
student to ignore the behaviour works best in an initial episode where one student is feeling out’ or assessing
another student’s vulnerability. It also works better for certain types of bullying, such as teasing. ignoring
bullying behaviour that has been going on for some time, ar is more severe, can result in the student, who is
bullying, intensifying efforts to maintain their perceived power over the bullied student (teasing becomes
assault, verbal harassment becomes stalking).

Other strategies such as assertive confrontation depend on a student’s ability to speak up in a non-
aggressive manner, use "I-messages and appear confident. Using humour, distraction or agreement again
rely on the student’s communication skills and are often best used by older students (some students may never
have the ability to use these strategies appropriately).

When faced with a bullying situation, the safety of the student is the main concern. Learning how to
assess a situation for the level of danger is an important skill and will help students determine the best sfrategy
to use in helping themselves or others.

The 3 Rs approach for dealing with bullying includes: Recognizing bullying behaviour, Refusing to be
bullied and Reporting bullying behaviour. This approach can be used by both students who are being bullied
and those who witness bullying. Along with intervention sirategies, prevention strategies can be used to refuse
bullying (i.e.: stay away from bullies, don't play alone and act confident). '

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Atts,
Language Arts — Literature, Family Life
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Working Together to Prevent Bu

Bullving Can Be Stopped

Kindergarten

Materials:
“Dealing with Bullying: The 3 Rs” chart (Appendix K-A)
“What Should | Do?" lesson script (Appendix K-B)
“What Could You Do?" puppet situations (Appendix K-C)
Puppets (2)

Procedure:
1. Discuss the “3 Rs” with the students — Recognize, Refuse and Report
Use the definition of hullying posted in the classroom to review how to ‘Recognize’ bullying
Post the chart in the classroam or make a larger, simpler version with just the "3 Rs” statements

2. Work through the tesson seript with the students
Help stirdents apply the “3 Rs” to answer the questions

3, Use puppets to role play the “What Could You Do?" situations

a) Use puppets to act out each situation _

b) Have students suggest ideas of what 'Dimple’ could do to deal with each situation

¢) Foeus discussion on the strategies that work best for this age group: Staying away from the person doing the
bullying, finding a safer place fo play, staying with others or near an adull using 1-messages’, telling an adult

4. Wite out a list of the various strategies students suggested on chart paper
Post in the classroom

Extension Activities: - _
1. Have students draw pictures of bullying situations and how they would handle them
2. Provide opportunity for students to share bullying situations they have faced and how they dealt with them

3. Read the book ‘King of the Playground’ by Phyllis Naylor

Region of Peel — Public Health Bullying Can Be Stopped



Recognize bullying behaviour

Know the definition of bullying
Ask yourself these questions to help you decide:
e Ts it unfair? Does ohe person have more power?

« Was it done on purpose to hurt someone?
o Has it happened more than once?

Refuse to be bullied

Ask yourself:
“Ts it safe for me to speak out assertively?”

Tf it is safe to speak out:
e Stay calm
o Use 'T-messages' to tell them to stop
o Then walk away
You could also:
s Ignore the behaviour
e Stay away from the person doing the bullying
« Find another, safer place to play
« Stay with others or near an adult

Report bullying behaviour
Tell an adult immediately if:
+ Someone is unsafe
o Refusing doesn't work and the bullying continues
« You are not sure what you should do

{iaptad tfrom Siaps to Respact, Conynitee for Gididrem, 2661)

Appendix K-A
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Today we're going to learn about some things you can do if someone tries to bully you.
Listen to this story.

On the playground Jesse often bothers Jennifer and Alice. He chases them,
pulls their hair or takes cookies from their lunches. One day, Jennifer and Alice
had no cookies 1o give Jesse, so Jesse pushed Jennifer down and sat on her.
Jesse said that he would make both Jennifer and Alice eat dirt if they told a
teacher, He also told them to make sure they had cookies the next day.

Is this bullying behaviour? (Recognize bullying when it happens)
Yes, mean behaviour that happens more than once, on purpose - hair pulling, taking their cookies,
threatening them (make them eat dirt), pushing Jennifer down and sitting on her

Let's think of some things Jennifer and Alice could do to stop the bullying!

What might happen if Jennifer or Alice started fo cry?
Jesse might laugh and keep bothering them or call them names, the teacher might come and help

Would crying make Jesse stop bullying them?
Probably not - he might be trying to make them cry. If might make him stop at that moment but he'll
probably bully them even more after that.

What might happen if Jennifer and Alice yelled at Jesse or hit him?
Someone might get hurt. They could start fighting and get in frouble with the teacher.

Would yelling at Jesse or hitting him make him stop bullying Jennifer and Alice?
Not usually - even if he goes away this time, he'll come back. Jesse might want to get the girls in
trouble by making them yell and hit. Jesse might get angry and decide to do even meaner thitigs.,

So we know that crying, hitting and yelling don't solve problems:

What are some things that Jennifer and Alice could do?

Refuse to be bullied: stay away from Jesse, play with other students, tell JTesse to stop (I-messages’)
*there are other strategies but some will not work for this scenario or are, generally, too
difficult for this age group (ignoring, walking away)

Report to an adult: tell the teacher what is happening and ask for help, tell their parents

{Adaptad fom magine,.. A Solino] Without Bullying: A Schaol Climate Approach io Bullying Prevention, 2004)

Appendix K-B
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Use two puppets fo act out each situation. Ask the students what Ditnples should do. You may simply
demonstrate the bullying activity or continue to act out the solutions provided by the students. For
the sake of clarity the puppets have been named Egbert and Dimple in these scenarios. You may
choose to name your puppets or not

.._.-——_.-..-o-.-.--.——..a--.-——-.—.-——-.—-.-.-—-.—..-u—.-——-n--...———-.—.-——-.—.--—-——-.—--qg-.——-..—.-..—_—.-.---—_——..-

Egbert steps on Dimples toes over and over again
Tell him fo stop, use 'I-messages’, stay away from Egbert, play with other children, tell an adult

.-—-q——-..n-.—-..—_...u--..-—_.-._-_——-—.-———.-.-..u-..--——_..—-.———-.—-———-.—..—u.-.u———.--a-——-m.--—.-———-.—-.-———.—.—o-.

Egbert calls Dimple a baby all the fime
Ignare Egbert, stay calm, walk away, tell him to stop, use 'I-messages’, report to an adult

-—-mm—-u——-.—-.-.__..__.___.---.——---....._......—-.-n...---—_-——-.-—_.-.—c-———-nm———-—.—.—.—-—_—_-—-————--.—..-w——.-..-

Egbert splashes water at Dimple near the sink almost every day
Stay away from Dimple, ignore him, walk away, stay caltn, tell him to stop, 'T-messages’, report

i . e i i ke i N i e i N A AP RS 2D e s .-.—.-—_-.--.-.-__.....n.-.-.._.-..--—-—.o.-—-.-——-.---———...—....-—_—....-..u.-.-

Egbert pushes Dimple every fime they have to line up for something
Stay calm, tell Egbert to stop (assertively), 'T-messages', repart to an adulf

Egbert asks Dimple if he wants to play a game. Dimple says 'yes'. Egbert then

tells Dimple he can't, because no one wants Yo play with him
Stay calm, walk away, 'I-messages’, play with other students, report to an adult

Dimple is building a tower with blocks. Egbert knocks it down. Dimple ignores
hit and builds the tower again. Egbert knocks it down again

Stay calm, tell Egbert to stop, move on to another activity, report to an adult
Egbert follows Dimple at recess. When Dimple chooses to play with a ball,

Egbert grabs it from him
Stay calm, tell him to stop, 'T-messages’, play with other students, report to an adult

—--_-.——-;-—--l-a-—r-n-q-n----d--‘_——-—---——\--l—w--——mnl.——--————---——-—-———-—-—--—-———ﬂ-‘_-—————_——-

Appendix K-C
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Working Togethor to Pravent Bullying f
March

|Ke¥ Message: Bullying can be stoppedl

Focus: Learning how to deal with bullying

Objective:
Students wilt leam to assess the level of danger in a bullying sifuation
Students will lear strategies to use when confronted with a bullying situation

Introduction / Background:

There is no set formula that works for dealing with every bullying situation. Students need to learn a
variety of strategies and develop skill In determining which strategy would be most gffective touse in a
particular situation. There are basic strategies that are effective for everyone and can be applied to most
situations. Other strategles are effective in specific situations or for particular personality types.

Most of the time, dealing with bullying is not an independent activity. Children who are bullied need
support and skills in using effective strategies. They cannot solve the problem on thelr own because of the
power imbalance. For this reason, telling an adult continues to be the best general solution. Adults can then
decide how hest to aid the student; teaching them skills or directly intervening.

Some strategies have to be used carefully or the bullying can be exacerbated, For instance, telling a
student to ignore the behaviour works best in an initial episode where ong student is “feeling out' or assessing
another student's vulnerability. It also works better for certain types of bullying, such as teasing. Ignoring
bullying behaviour that has been going on for some time, or is more severe, can result in the student, who is
bullying, intensifying efforts fo maintain their perceived power over the bullied student (teasing becomes
assault, verbal harassment becomes stalking).

Other strategies such as assertive confrontation depend on a student's ability to speak up in a non-
aggressive manner, use 'I'-messages and appear confident. Using humeour, distraction or agreement again
rely on the student’s communication skills and are often best used by older students (some students may never
have the ability to use these strategies appropriately),

When faced with a bullying situation, the safety of the student is the main concem. Learning how to
assess a situation for the level of danger is an important skill and will help students determine the best strategy
to use in helping themselves or others.

The 3 Rs approach for dealing with bullying includes: Recognizing bullying behaviour, Refusing to be
bullied and Reporting bullying behaviour. This approach can be used by both students who are being bullied
and those Who witness bullying. Along with intervention strategies, prevention strategies can be used fo refuse
bullying (i.e.. stay away from bullies, don't play alone and act confident).

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Aris — Literature, Family Life
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Working Together to Prevent Bu@

Bullying Can Be Stopped

Grade 1
Materials:
“Dealing with Bullying: The 3 Rs" chart (Appendix 1-A)
“Bullying on the Playground” lesson script {Appendix 1-B)
Chart paper and drawing paper

Procedure:
1. Discuss the “3 Rs” with the students — Recognize, Refuse and Report
Use the definition of bullying posted in the classroom fo review how to ‘Recognize’ bullying
Post the “3 Rs" chart in the classroom or make a larger, simpler version with just the main statements

2. Read through the lesson script with the students,
Have students apply the “3 Rs” to answer the questions

3. Write a list of the strategies students suggested on chart paper
Post in the classroom

4. Have students draw a picture of how they could use ane of the ‘refuse’ or ‘report’ strategies to deal with the

bullying situation presented in the lesson script.
Even though the scenario uses the strategy of finding a new place to play, students may chicose to draw other
strategies that would work — reporting to a teacher, using assertive 'l-messages’, playing with others

Extension Activities:

1. Provide opportunity for students to share bullying situations they have faced and how they dealt with them

2. Read the book ‘Chrysanthemum’ by Kevin Henkes

3, Make a graph of the students’ favourite places to play on the school grounds. As a class, ask students
what are the features of these places that make them safe places to play.
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Recognize bullying behaviour
Know the definition of bullying
Ask yourself these questions To help you decide:
o Ts it unfair? Does one person have more power?

« Was it done on purpose to hurt someone?
» Has it happened more than once?

Refuse to be bullied

Ask yourself:
“Ts it safe for me to speak out assertively?"

If it is safe to speak out:
e Stay caim
e Use 'IT-messages’ o tell them to stop
» Then walk away
You could also:
o Ignore the behaviour
« Stay away from the person doing the bullying
« Find another, safer place fo play
o Stay with others or near an adult

Report bullying behaviour
Tell an adult immediately if:
e Someone is unsafe
« Refusing doesn't work and the bullying confinues

e You are not sure what you should do

{Adapted from Hleps to Respadh, Commities for Giilidren, 2001)
p

Appendix 1-A

Region of Peel — Public Health Bullying Can Be Stopped



Jung and Matilda like to play with toys on the playground. Their favourite place
to play is down by the fence where the dirt is really soft. They can make roads
in the dirt and use twigs for trees. This place is away from the school building.
A few older kids like to play in that part of the schoolyard too. An older boy
started bugging Jung and Matilda, saying only babies play with trucks at school
and calling them names. He kicked their trucks and then said it was only an
accident. Another time he stepped on their roads and kicked dirt at them.

In what ways was the older boy bothering Jung and Matilda?
Calling them babies and other names, kicking the trucks, stepping on their roads, kicking dirt at them

Is that builying behaviour? (Recognize bullying behaviour)
Yes, it's mean behaviour, on purpose, happens more than once, unfair because he is older

What could Jung and Matilda do? (Refuse to be bullied and Report bullying)
Tell an aduit, ask the older boy to stop (see what else the students can come up with on thefr own)

Listen to the rest of the story to find out what Jung and Matilda did to solve the problem,

Jung and Matilda decided to find a new place to play. They decided to find a
place where the older boy didn't usually play. So they moved fo the smaller
playground, near the school. There is always a teacher there at recess time.
Many students from their class play There. Now the older boy doesn't bother
them at all. Other students from their class come to play with them, too.

What did Jung and Matilda do to solve the problem of being bothered by the older boy?
Moved to a new place

Why did they choose the new place? (Refuse to be bullied)
Teachers are there, other students are there, the boy who bothers them doesn't go there

One way to keep yourself safe at schoal is to think about where you choose ta play and to stay away
from students who you think might cause trouble or bother you. It's a good idea to make sure that you
are not all by yourself, or that you are near a friendly group or the teacher on duty. Then you are less
likely to be bullied.

{Adapiag frons Imagine.. A School Wehout Bullving: A Schoof Glimate Approash 16 Bulling Prevantion, 2604)

Appendix 1-B
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Working Together *o Prevent Bui;:g}
March

IKex Message: Bullxing can be stoeeedl

Focus: Leaming how to deal with bullying

Objective:
Students will leam to assess the level of danger in a bullying situation
Students will leam strategies to use when confronted with a bullying situation

introduction / Background:

There is no set formula that works for dealing with every bullying situation. Students need folearn a
variety of strategies and develop skill in determining which strategy would be most effective to use in a
particular situation. There are basic strategies that are effective for everyone and can be applied to most
situations. Other strategies are effective in specific situations or for particular personality types.

Most of the time, dealing with bullying is not an independent activity. Children who are bullied need
support and skills in using effective strategies. They cannot solve the prablem on their own hecause of the
power imbalance. For this reason, telling an adult continues to be the best general solution. Adults can then
decide how best to aid the student; teaching them skills or directly intervening.

Some strategies have to be used carefully or the bullying can be exacerbated. For instance, telling a
student to ignore the behaviour works best in an initial episode where one student is ‘feeling out’ or assessing
another student's vulnerability. It also works better for certain types of bullying, such as teasing. lgnoring
hullying behaviour that has been going on for some time, or is more severe, can result in the student, who is
buliying, intensifying efforts to maintain their perceived power over the bullied student (teasing becomes
assault, verbal harassment becomes stalking).

Other strategies such as assertive confrontation depend on a student's ability to speak up in a non-
aggressive manner, use “-messages and appear confident. Using humour, distraction or agreement again
rely on the student's communication skills and are often best used by older students (some students may never
have the abllity to use these strafegies appropriately).

When faced with a bullying situation, the safety of the student is the main concern. Leaming how to
assess a situation for the level of danger is an important skill and will help students defermine the best strategy
to use in helping themselves or others.

The 3 Rs approach for dealing with bullying includes: Recognizing bullying behaviour, Refusing to be
bullied and Reporting bullying behaviour. This approach can be used by both students who are being bullied
and those who witness bullying. Along with infervention strategies, prevention strategies can be used {o refuse
bullying {i.e.. stay away from bullies, don't play alone and act confident).

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life
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Working Togethes to Prevent llull{:g}

Bullying Can Be Stopped

(rade 2

Materials:
“Dealing with Bullying: The 3 Rs" chart (Appendix 2-A)
“Being Left Out’ lesson script (Appendix 2-B)
“Think Positive Thoughts” activity (Appendix 2-C)

Procedure:
1. Discuss the “3 Rs” with the students ~ Recognize, Refuse and Report
Use the definition of bullying posted in the classtoom to review how to ‘Recoghize’ bullying
Post the “3Rs’ chart in the classroom.

2. Work through the lesson script with the students.
Have students apply the “3 Rs” to answer the questions

3. Have students volunteer to role play the ‘Emily’ scenario. Ask the class to provide suggestions for how
Emily should act as she ignores the bullying.
Use prompt questions:
a) What should Emily do with her face to show she Is ignoring the gitls?
b) What should she do with her body?
¢) Discuss body language (stay stil, refaxed, not tensing) and facial expression {calm, no eye contact, neutral)

4, Use the ‘Emily' scenario fo explore the concept of positive self-talk as a response to hurtful situations,
Ask students:
a) What was Emily thinking as she ignored the girls? (Jan Is my friend now and we have fun fogether)
“Sometimes it helps to think good thaughts or "put-tps” when someone says a “nutdown’ to you. You think good
thoughts about yourself, so that the “put-down’ fsn’t so hurtful. In the story, Emily thought about Jan being her
friend and this helped.”
h) What other things might Emily have thought about fo make her feel strong?" (Nice things abouf herself and
things she's good at— “'m nice, people ke me, I'm a good artist, | can run fast, 'm a good student}

5. Use the “Think Positive Thoughts” activity,
a) Divide the class into groups
b) Provide each group with a copy of the “Think Posiiive Thoughts” handout
¢) As a class, review the statements that are provided
d) Ask the groups come up with more positive thoughts they could use to help them ignore put-downs
o) Discuss the responses as a class.

Extension Activities:

1. Provide opportunity for students to share bullying situations they have faced and how they dealt with them

2 Create a class chart of different ways students can ‘refuse’ bullying

3 Have students draw cartoons showing positive thinking they could do in respanse to attempts to bully them.
Their pictures should show the put-down and the positive thought that helps them ignore the comments

Region of Peel - Public Health Bullying Can Be Stopped




Recognize bullying behaviour
Know the definition of builying
Ask yourself these questions to help you decide:
» Is it unfair? Does one person have more power?
e Was it done on purpose to hurt someone?
¢ Has it happened more than once?

Refuse to be bullied

Ask yourself:
“Ts it safe for me to speak out assertively?”
If it is safe to speak out:
« Stay calm
« Use 'T-messages’ to tell Them to stop
» Then walk away
You could also:
» Ignore the behaviour
» Stay away from the person doing ’rhe bullying
e Find another, safer place to play
s Stay with others or near an adult

Report bullying behaviour

Tell an adult immediately if:
» Someone is unsafe
e Refusing doesn't work and the bullying continues
* You are not sure what you should do

{Adapted from Bigps to Respect, Compifites for Shildran, 2001}

Appendix 2-A
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Alicia said that Emily couldn't be in her club any more. Alicia told Maria, Sharon,
and Tara, the other girls in the club, not to talk fo Emily, not to play with Emily,
and hot o even be near her. In fact, they started giving Emily dirty looks
whenever they saw her.

Emily felt really lonely and sad, but she decided to ask someone else to play with
her. So Emily played with Jan. Whenever Alicia or the other girls were near
Emily, they gave her dirty looks and called her names. Emily pretended that
nothing was happening. She just went on with what she was doing, even though
she felt upset and sad. She didn't let her face show how she was really feeling.
She tried to Think to herself, "Jan is my friend now and we have fun fogether.”

After awhile, Alicia and the other girls stopped bothering Emily. A few weeks
later, Alicia came and asked Emily and Jan if they wanted fo be in the club.

Was this bullying behaviour? (Recognizé bullying behaviour)
Yes, it's mean behaviour, on purpose, unfair (a group of people against one), repeated: they are leaving
Emily out, calling her names and taunting her

How did Emily feel when the other girls excluded her?
Sad, lonely, upset

What did Emily do? (Refuse to be bullied: Report bullying behaviour)
She found another friend to play with, ignored the taunting, stayed calm, acted confident, positive
thoughts '

What else could Emily have chosen to do?
Use assertive 'T-messages’, get help from an adult

Sometimes ignoring students who try to bully you is a good way to make them lose interest in
bothering you. Ignoring is something you can try when the behaviour is not dangerous and you won't
be hurt. Tt would not be a good choice if the bullying was physical or the situation was unsafe.

Emily ignored the dirty looks and the taunting. Even though it made her feel sad and upset, she just
went on with what she was doing and pretended nothing was happening. Pretty soon the other girls saw
that they weren't able to upset Emily, and they left her alone.

(Adagted fram lmagine., A Schoc Without 8ullyiag: A Schoal Clivale Appreati o Bulling Pravention, 2004)

Appendix 2-B
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1. T know I'm a neat kid

2. I won't listen to what they say

3. They won't get me upset. I can be calm

4. T like myself

5. They don't really know me well enough to know how great I am

6. No matter what they say, I know I can ignore them

10.

11,

12,

{Arapted from Imagfoe...A School Without Bullying: A Scheal Ufimate Approach to Bullying Prevention, 2064}

Appendix 2-C
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Working Together to Prevent Bu?;:zg}
March

|Ke! Message: Bullying can be stoppedl

Focus: Leaming how to deal with bullying

Objective:
Students will learn to assess the level of danger in a bullying situation
Students will leam strategies to use when. confronted with a bullying situation

Introduction / Background:

There is no set formula that works for dealing with every bullying situation. Students need to learn a
variety of strategies and develop skill in determining which sirategy would be most effective to use in a
particular situation. Thete are basic strategies that are effective for everyone and can be applied to most
situations, Other strategies are effective in specific situations or for particular personality types.

Most of the time, dealing with bullying is not an independent activity. Children who are bullied need
support and skills in using effective strategies. They cannot solve the problem on their own because of the
power imbalance. For this reason, telling an adulf continues to be the best general solution. Aduits can then
decide how best to aid the student; teaching them skills or directly intervening.

Some strategies have to be used carefully or the bullying can be exacerbated. For instance, telling a
student to ignore the behaviour works best in an initial episode where one student is ‘feeling out’ or assessing
another student's vulnerability. It also works better for certain types of bullying, such as teasing. Ignoring
bullying behaviour that has been going on for some time, or is more severe, can result in the student, who is
bullying, intensifying efforts to maintain their perceived power over the bullied student (teasing becomes
assault, verbal harassment becomes stalking).

Other strategies such as assertive confrontation depend on a student's ability to speak up in a non-
aggressive manner, use "™-messages and appear confident, Using humour, distraction or agreement again
rely on the studenf’s communication skills and are often best used by older students (some students may never
have the ability to use these strategies appropriately).

When faced with a bultying situation, the safety of the student is the main concern. Learning how to
assess a situation for the level of danger is an important skill and will help students determine the best strategy
to use in helping themselves or others.

The 3 Rs approach for dealing with bullying includes: Recognizing bullying behaviour, Refusing to be
bullied and Reporting bullying behaviour. This approach can be used by bath students who are being bullied
and those who witness bullying. Along with intervention strategies, prevention strategies can be used to refuse
bultying (i.e.; stay away from bullies, don't play alone and act confident).

Curriculum Links: Oral and Visual Communication, OPHEA (Phys Ed), Visual Arts, Dramatic Arts,
Language Arts — Literature, Family Life '
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Working Together to Prevent lluli‘::}

Bullying Can Be Stopped

Grade 35

Materials:
“Dealing with Bullying: The 3 Rs” chart {Appendix 3-A}
“Kaitlin is Scared” lesson script (Appendix 3-B)
“Dealing with Bullying — Strategies for Students™ handout (Appendix 3-C)

Procedure:
1. Discuss the “3 Rs” with the students - Recognize, Refuse and Report
Use the definition of bullying posted in the classroom to review how to 'Recognize’ bullying
Post the chart in the classroom

2. Read through the lesson script with the students
Have students apply the “3 Rs” to answer the questions

3,' Review the handout “Dealing with Bullying - Strategies for Students”

4, Apply the strategies to Kaitlin's scenario.
For each strategy, have a student volunteer to rola play how it could be used in Kaillin's scenario
You might choose to have a student play the boy wha Is follawing her or you may wish fo play that role
Have the rest of the class make suggestions (say ‘Stop’ more forcefully; keep your face more neutral}
Focus on body language or the actual words that may be used for each strategy

5. Class mural project
a) Have students work individually or in pairs to create a picture that shows a strategy for dealing with bullying
b) As a class, create a large mural of the playground or a map of the school
¢) Paste all the pictures on to the mural or map
d) Display the class mural in the haltway
You might choose to have students draw their pictures and then simply use headings on the wall fo denote the
areas of the school where they could use those strategles (playground, classrooms, washrooms etc.).

Extension Activities:

1. Provide opportunity for students to share bullying situations they have faced and how they dealt with them
2. Help students create class or individual books that tell about strategies for dealing with bullying

3. Create a class chart of different ways students can ‘refuse’ bullying
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Recognize bullying behaviour
Know the definition of bullying
Ask yourself these questions to help you decide:
¢ Is it unfair? Does one person have more power?
o Was it done on purpose to hurt someone?
o Has it happened more than once?

Refuse to be bullied
Ask yourself: |
“Is it safe for me to speak out assertively?"
If it is safe to speak out:
» Stay calm
e Use 'T-messages’ to tell them to stop
e Then walk away A
You could alse:
» Ighore the behaviour
« Stay away from the person doing the bullying
« Find another, safer place to play
« Stay with others or near an adult

Report bullying behaviour
Tell an adult immediately if:
» Someone is unsafe
» Refusing doesn't work and the bullying continues
e You are not sure what you should do

{Adapted from Steps fo Resped, Commiltes for Ghildren, 20013

Appendix 3-A

Region of Peel — Public Health Bullying Can Be Stopped



Kaitlin is feeling scared. An older boy has been following her around the school
grounds the last few days, saying mean things. Kaitlin has tried moving fo safer
places, but the boy keeps following her, even when she plays with her friends.
She has tried ignoring him, but she is getting worried and it is really hard to
ighare him. Kaitlin tried fo use assertive behaviour, but it didn't work. She is
beginning to feel anxious and unsure about what to do.

Is this bullying behaviour? (Recognize bullying behaviour)
Yes, mean behaviour, on purpose, repeated, unwanted, unfair power imbalance (older boy); following
her when she doesn't want him to, calling her names ‘

What ways has Kaitlin tried to stop being bullied? (Refuse to be bullied)
Moving to safer places, ignoring him, assertive behaviour, playing with friends

What do you think Kaitlin should do next? (Refuse to be bullied; Report butlying behaviour)
Try assertive behaviour again, ask an adult for help, stay near the adults on the playground

Kaitlin has tried moving to a safer place. She has also tried ignoring, but it was too hard to ignore him
because she is feeling worried about her safety. She gets a funny, nervous feeling in her stomach
whenever she sees the boy. She has already used assertive behaviour and it didn't work.

Tf Kaitlin were your friend and she told you all about this, what would you do to help?
Go with her 1o tell an adult, tell her it's not her fault, stay with her when we're on the playground, fefl
an adult myself even if Kaitlin won't

Tf you have tried staying away, tried ignoring, and tried assertive behaviour and these don't work,
then stand tall and walk away to find adult help. If you are afraid, hurt, or threatened, then ask an
adult for help. The adults at our school know about bullying and want to help stop it. We want students
at our school to feel safe and not to be worried about being bullied.

There are times when asking for adult help is the best thing fo do. As you know, you need to ask for
help when someone is breaking the rules and creating an unsafe or dangerous situation. You might ask
for help for yourself, or you might ask for help for someone else, because we can all help to make our

school a safe place.

(Mdlzadad om Wtaging. .. A School Withow Buliying: A Schcof Cimate Apprasch te Bullying Preventan, 2004}

Appendix 3-B
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Strategies for Students

Stay calm
Try not to show emotion. Do not respond to the bullying by crying or yelling
or even looking upset. Students who bully are frying to get you to react.
That is what helps them feel powerful.

Ignore it
Don't fight back, even with words. This makes the situation worse and you
could get hurt or get in trouble for your behaviour. Simply pretend you
don't hear, keep walking or continue what you were doing.

Say No (Be Assertive)
If you don't like what someone is doing, use a calm, clear voice to tell them
to stop. Do not yell at them. If it is the first time, use an 'T-message’ such
as, " I don't like it when... please stop”. If it has happened before you may
have to be more assertive and say “Stop it. That's bullying and it'’s not
okay” Remember to stay calm and do not yell.

Walk away
It is difficult for people fo bully you if you are not standing still, listening
+o them. You can walk away in order to ignore the bullying behaviour: walk
away after being assertive and saying 'no'; or walk away to get adult help.

Tell an adult

Students who use bullying behaviours think they can get away with their
actions because they believe you will not tell anyone. Aduits can help you
figure out what Yo do, listen to how you're feeling or deal with the person
doing the bullying. You can talk to an adult about what you would like them
to do to help you.

Appendix 3-C
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Working Together to Prevent Bu@
May
|Key Message: Bu||!ing is NOT a normal Eart of growing u;_)l

Focus: Why people use bullying behaviours and making better choices

Objective:
Students will understand why people might use bullying behaviours.
Students will fearn to make better choices to deal with feelings of anger, find positive ways to feel
powerful and stop labelling others as ‘bullies’.

Introduction / Background: .

Bullying is a relationship problem — it is about a sense of enfitlement, power and control. The sporadic
use of bullying behaviours often results from feelings of anger and frustration when faced with some
relationship conflict. We find it easier to manage the conflict by venting our feelings in a negative way and
hurting someone in the process. Continued or repeated use of hullying behaviours stems from an internalized
sense of entitlement, intolerance and lack of empathy for others. The desire for power and control is often
combined with strong leadership skills but poor skills in managing refationships. Current research dispels the
myth that most people who bully have paor self esteem. They often have average or higher self esteem. They
also have leadership skills, but use these in a negative way.

Using bullying behaviours is not something we oufgrow but rather adopt as a way of interacting with
others throughout our lifespan. Childhood bullying may evolve into dating violence, assault, sexual harassment,
workplace harassment, marital violence, child abuse and elder abuse (Pepler). Research demonstrates that by
age 24, 60% of identified bullies have a criminal record {Olweus).

Leaming how to effectively deal with feelings of anger and finding positive ways to feel powerful are
proactive steps to changing or preventing the use of bullying behaviours. All students benefit from leaming
these skills. Students who repeatedly engage in bullying behaviours can leam to change their behaviours and
find reward In being constructive leaders, Students who sometimes use bullying behaviours can leam altemate
ways to cope with feelings of anger and disempowerment.

Ultimately, how we all deal with the issue of bullying is a reflection of the worth or value we assign to all
people. We don't tend to bully those we consider worthy. In turn, when someone is bullying others we must
remember to value that person while helping them deal with their bullying behaviours. It is important to teach
students to identify the behaviour as bullying but not to label the person as a ‘bully’. Adults need to role model
this by focusing on the bullying behaviours and nat referring to students as ‘bullies’.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication
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Working Together ta Pravent Bullying E

Bullying is NOT a Normal Part of Growing Up

Kindergarten

Materials:
Definition of bullying (posted in classroom)
Puppets (2) and a littie ball
“When | Am Angry" resource (Appendix K-A)
“Puppet Play” activity (Appendix K-B)

Procedure:

1. Review the definition of bullying and examples of bullying behaviours with the students
Pushing someone on the playground, calling someone a name, leaving someone ouf

2. Class discussion - introduce the topic of anger
a) Telf us about a time you were angry and why.
) What are some things you do when you are angry?

3. Talk about ways to deal with feelings of anger
a) Have you ever felt so angry you wanted to hurt someone?
b) What can you do if you are feeling angry instead of being mean to others?
“All of us, even adults, feel mad or angry at times and are sometimes mean fo others. It's okay to feel angry but
it's not okay to act in a way that hurts ofhers.

4. Asaclass, practice the anger management strategy of taking deep breaths or counting to 10 slowly.

5. Puppet Scenatio
Use puppets to portray a simple bullying situation. Have the puppet, which is bullying, explain wha it is feefing
and why it is doing the behaviour (feels angry, wants things done his way, wants atfention, jealous)

6. Debrief the puppet show
a) What does Mikey do to try to hurt others? (Tries to control what they do by threatening fo not let them use his
ball, excludes Tommy the new kid) '
b) Why is Mikey acting that way? (jealous of Tommy, wants everyone to do things his way, wants atfention,
afraid he won't look as good playing soccer-baseball as he is playing soccer)

7. Have students take the “Pledge to Prevent Bullying™:
] will not bully others
| will help others who are being bullied
1 wi try fo be kind and inciude others when | play

Extension Activities:

1. Read the book, ‘Bye-Bye Bully! by J.S. Jackson

2 Read the book ‘Just Me and My Cousin’ by Gina & Mercer Mayer. Have students talk about the different
bullying behaviours the cousin used, why they think he acted that way, and how he tried to make it better in
the end.
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© Stop and think

© Take a deep breath

© Count to ten slowly

© Walk away from the person or situation making me angry

Help myself calm down:
© Think calm, peaceful thoughts
© Take a walk
© Find a quiet place to be alone, take a time out, go to the peace corner
© Draw a picture about how I feel |
© Cuddle a pet
© Listen to music
© Watch a funny video
© Read g favourite book

Find a safe way to deal with my ‘anger energy':
© Go for arun
© Shoot some hoops, hit a tennis bail
© Ride a bike |
© Jump up and down
© Punch-a pillow

Do something constructive:
© Work on a hobby |
© Ask myself why I am feeling angry
© Talk about my feelings with someone I frust

After I calm down:
© It may be appropriate to tell the person how I feel
© Use 'T' messages to describe my feelings
© Remember the goal is not To hurt someone but to restore relationships

_ Appendix K-A
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You can use any two puppets for this activity. Feel free to change the names of the characters so
they do not represent any students in your class. '

Mikey: (approaches Billy, holding a ball) “Hey Billy! Where is everyone?"

Billy: “Hey, Mikey! We're all over near the basebali diamond, waiting for you"
Mikey: (looks over toward the baseball diamond) “What is everyone doing over there? We
always meet here in the soccer field. And who is that kid everyone is

crowding around?”

Billy: “Oh, that's Tommy ~ he's that new kid, who came last week. He's great! He
told us about the game soccer-baseball that they always played at his old
school. He's just explaining the rules while we wait for you.” |

Mikey: "Why is he explaining the rules? We always play soccer."

Billy: “Yeah, I know. But this game sounds like a lot of fun and we decided we
want to try something new. Tommy makes it sound really exciting.”

Mikey: (sounding frustrated, turns to talk to the audience, shares his internal thoughts) "I don't
like this - everyone seems to like that new kid and now they want fo play the game he
likes, instead of soccer, which everyone knows T like. I'm goad at soccer and everyone
looks up to me when we play. Now, no one wants to play my game and no one is paying
attention fo me. Everyone should do what I want.”

Billy: (sounding like he's trying to get Mikey's attention) "Hey Mikey! Come on - let’s get
over there. Everyone is waiting.”

Mikey: “T don't want to play soccer-baseball. It's a stupid game. Whoever wants
to use my ball, can come over here and play soccer, as usual.”

Billy: “That's not fair. Why don't you just come over and try this new game?"

Mikey: “Because I don't want to, and it's my ball. Go get everyone and T'll wait
here.” (Billy starts leaving) “Oh, and don't bring that new kid - I don't want to
play with him.”

Appendix K-B
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Working Together to Prevent Bn@
May
lKe! Message: Bullying is NOT a normal part of growing uel

Focus: Why people use bullying behaviours and making better choices

Objective: _
Students will understand why people might use bullying behaviours.
Students will learn to make better choices to deal with feelings of anger, find positive ways to feel
powerful and stop fabelling others as ‘bullies’.

Introduction / Background:

Bullying is a relationship problem - it is about a sense of entitlement, power and contral. The sporadic
use of bullying behaviours often results from feelings of anger and frustration when faced with some
retationship conflict, We find it easier to manage the conflict by venting our feelings in a negative way and
hurting someone in the process. Continued or repeated use of bullying hehaviours stems from an internalized
sense of entitliement, Intolerance and iack of empathy for others. The desire for power and control is often
combined with strong leadership skills but poor skills in managing relationships. Current research dispels the
myth that most people who bully have poor self esteem. They often have average or higher self esteem. They
also have leadership skills, buf use these in a negative way.

Using bullying behaviours is not something we outgrow but rather adopt as a way of interacting with
others throughout our lifespan. Childhood bullying may evolve into dating violence, assauit, sexual harassment,
workplace harassment, marital violence, child abuse and elder abuse (Pepler). Research demonstrates that by
age 24, 60% of identified bullies have a criminal record (Olweus).

Leaming how to effectively deal with feelings of anger and finding positive ways to feel powerful are
proactive steps to changing or preventing the use of bullying behaviours. All students benefit from learning
these skills. Students who repeatediy engage in bullying behaviours can leam to change their behaviours and
find reward in being constructive leaders. Students who sometimes use bullying behaviours can lear aitemate
ways to cope with feelings of anger and disempowerment.

Ultimately, how we all deal with the issue of bullying is a reflection of the worth or value we assign to all
people. We don’t tend to bully those we consider worthy. In turn, when someone is bullying others we must
remember to value that person while helping them deal with their bullying behaviours. It is important to teach
students to identify the hehaviour as bullying but not to label the person as a ‘bully’. Adults need to role model
this by focusing on the bullying behaviours and not referring fo students as ‘bullies’,

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication
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Working Together to Prevent Bu@

Bullying is NOT a Normal Part of Growing Up

Grade 1

Materials:
Definition of bullying (posted in classroom)
Paper, crayons or pencit crayons for each student
“When | Am Angry” resource (Appendix 1-A)

Procedure:

1. Review the definition of bullying and examples of bullying behaviours with the students
Pushing someone, calling someone a name, leaving someone out, talking behind someone’s back

2. Ask studenis to draw a picture of ‘someone who bullies’. They may choose to write a few descriptive words
about their drawing (boy or girl, big or small, haw old). Have them show their drawings to the class and talk
about the features they think are important.

3. Class discussion —bullying is a behaviour that could be done by anyone
a) How many students drew a boy?
b) How many drew someone looking bigger, stronger or older?
“Bullying is a behaviour that people choose to do; it is not about a type of person. Bullying is done by both boys
and girls, by all ages, all sizes and shapes. If Is about how someone acts, not what they look like, It is about
being selfish and wanting fo hurt or control others. it can be anyone at any time.”

4. Talk about ways to deal with feelings of anger. You may wish to refer to the “When | Am Angry" resource.
a) How many of you have ever felt angry?
b} Have you ever felt so angry you wanted to hurt someone or their feelings?
¢) How do you feel when someone gets angry at you?
d) What can you do if you are feeling angry instead of being mean to others?
“All of us, even adults, fee! angry af fimes. Sometimes people get so angry they want to take it out on others. If's
okay to feel angry but if's not okay to act in a way that hurts others. People who think it's okay fo furt others
often end up using bullying behaviours.”

5. Remind students that it's not okay to call people ‘bullies’. This is hame-calling. Bullying is about behaviour,
it Is not wha people are. (Just fike someone is not the ‘nose picker’ or the ‘crier’ or the ‘yeller)

6. Have students take the “Pledge to Prevent Bullying”.
1 will not bufly others
1 will help others who are being bullied
1 will try to be kind and include others when | play

Extension Activities:

1. Write the pledge on chart paper and post in the classroom {Note: you may already have these statements in
your class contract from the September lesson)
2. Read the book, ‘Mad lsn't Bad' by Michaelene Mundy
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© Stop and think

© Take a deep breath

© Count to ten slowly

© Walk away from the person or situation making me angry

Help myself calm down:
© Think calm, peaceful thoughts
© Take a walk
© Find a quiet place to be alone, take a time out, go to the peace corner
© Draw a picture about how I feel
© Cuddle a pet
© Listen to music
© Watch a funny video
© Read a favourite book

Find a safe way to deal with my ‘anger energy":
© 6o for a run
© Shoot some hoops, hit a tennis ball
© Ride a bike
© Jump up and down
© Punch a pillow

Do something constructive:
© Work on a hobby
© Ask myself why I am feeling angry .
® Talk about my feelings with someone I trust

After I calm down:
© Tt may be appropriate to tell the person how I feel
© Use T messages to describe my feelings
© Remember the goal is not to hurt someone but to restore relationships

Appendix 1-A
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Working Together to Prevent Bullylng &

|Ke¥ Message: Bullxing is NOT a normal Eart of growing upl

Focus: Why people use bullying behaviours and making better choices

Objective:
Students wilt understand why pecple might use bullying behaviours.
Students will learn to make better choices to deal with feelings of anger, find positive ways to feel
powerful and stop labelling others as ‘bullies'.

Introduction / Background:

Bullying is a relationship problem it is about & sense of enfitlement, power and control. The sporadic
use of bullying behaviours often results from feelings of anger and frustration when faced with some
relationship conflict. We find it easier to manage the conflict by venting our feelings in a negative way and
hurting someone in the pracess. Continued or repeated use of bullying behaviours stems from an internaiized
sense of entitlement, intolerance and lack of empathy for others. The desire for power and control is often
combined with strong leadership skills but poor skills in managing relationships. Current research dispels the
myth that most people who bully have poor self esteem. They often have average or higher self esteem. They
also have leadership skills, buf use these in a negative way.

Using bullying behaviours is not something we outgrow but rather adopt as a way of inferacting with
others throughout our lifespan. Childhood bullying may evelve into dating violence, assault, sexual harassment,
workplace harassment, marital violence, child abuse and eider abuse (Pepler). Research demonstrates that by
age 24, 60% of identified bullies have a criminal record (Olweus).

Learning how to effectively deal with feelings of anger and finding positive ways to feel powerful are
proactive steps to changing or preventing the use of bullying behaviours. Al students henefit from learning
these skills. Students who repeatedly engage in bullying behaviours can learn to change their behaviours and
find reward in being constructive leaders. Students who sometimes use bullying behaviours can leam altemate
ways to cope with feelings of anger and disempowerment.

Ultimately, how we all deal with the issue of bullying is a reflection of the worth or value we assign to all
people. We don't tend to bully those we consider worthy. In turn, when someone is bullying others we must
remember to value that person while helping them deal with their bullying behaviours. It is important to teach
students to identify the behaviour as bullying but not to label the person as a ‘bully’. Adults need to role model
this by focusing on the bullying behaviours and not referring to students as ‘bullies’.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication
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‘Working Together to Prevent Bul!yiug s

Bullving is NOT a Normal Part of Growing Up

Grade 2

Materials:
Definition of bullying (posted in classroom)
“When | Am Angry...” resource (Appendix 2-A)
“What Should You Do?" situations (Appendix 2-B)

Procedure:
1. Class discussion — feelings of anger
a) How many of you have ever felt angry?
b) Have you ever felt so angry you wanted to hurt someone or their feelings?
¢) How do you feel when someone gets angry at you?
d) Do you think it is fair when someone takes out their anger on you?

2. Talk about ways to deal with feelings of anger. Brainstorm what students can do when they feel angry. Use
the “When | Am Angry” resource and discuss which ideas students believe might work for them.
“All of us, even adulls, feel angry at times. Somefimes people get so angry they take it ouf on others. If's okay fo
feel angry but it's not okay to act in a way that hurts others. Pecple who think if's okay to hurt others often end up
using bullying behaviours.”

3. Review the definition of bullying and examples of bullying behaviours with the students

4. Divide the class into five groups. Cut up the situations on the “What Should You Do?” handout and provide
one to each group. Ask them to decide which answer they would choose and create a short role play. Allow
each group to perform their skit and talic about why they chose that way to handle the situation.

For some situations, there may be more than one good answer.

5. Remind students thatit's not okay to call people ‘bullies’. This is name-calling. Bullying is about behaviour;
it is not who people are. (Just lie someone is not the ‘nose picker' or the ‘crier’ or the ‘yeller’)

6. Have students take the “Pledge to Prevent Bullying™:
1 will not bully others
| will help others who are being bullied
i will try to be kind and include others when | play

Extension Activities: '

1. Have students think of other things they could do to deal with the situations from “What Should You Do?”

2. Write the pledge on chart paper and post in the classroom (Note: you may already have these statements in
your class contract from the September lesson)

3. Read the book, ‘The Grouchy Ladybug’ by Eric Carle
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© Stop and think

© Take a deep breath

© Count to ten slowly

© Walk away from the person or situation making me angry

Help myself calm down:
@ Think calm, peaceful thoughts
© Take a walk
© Find a quiet place to be alone, take a fime out, go to the peace corner
© Draw a picture about how I feel
© Cuddle a pet
© Listen to music |
© Watch a funny video
© Read a favourite book

Find a safe way to deal with my ‘anger energy':
© Go for a run
© Shoot some hoops, hit a tennis ball .
© Ride a bike - ‘
© Jump up and down
© Punch a pillow

Do something constructive:
© Work on a hobby
© Ask myself why I am feeling angry
© Talk about my feelings with someone T trust

After I calm down:
© Tt may be appropriate to tell the person how I feel
© Use I messages to describe my feelings
© Remember the goal is hot to hurt someone but o restore relationships

Appendix 2-A
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Choose the action you would take if this happened to you, There may be more than one good answer.,

1. Your brother has a new toy that you like but he won't let you touch it.
What should you do?
O Take the toy and hide it so he can't find it
0 Tell him he can play with one of your toys
1 Ask him if you can play with it later

o R T e e, e R i e e e et B e . e e e e ko e 2 i e e e A i e - -

2. At lunch, a classmate bangs into your desk and spills your drink all over your
sandwich and your desk.
What should you do?
O Call him names
O Do something to ruin his lunch
m Ask him to help you clean it up

i o b o .ty i i e AR L i £ - o - - — o A L i 2 il ol et e s T B

3. Your friend borrowed one of your favourite books and now you can't find if.
She says she gave it back to you.
What should you do?
O Take something of hers and keep it
o Ask her to help you loak for it
01 Call her aliar
4. You can't find your backpack. You see a boy with a backpack that tocks just
like yours.
What should you do?
3 Yell after him and call him a thief
O Grab the backpack away from him
m Ask if you can look at the backpack

5. Everyday you meet your friend on the playground. Today you can't find her.
Finally, you see her in a different area with a group of girls.
What should you do?

] Ignore her and go sit in a corner alone
O Find some other friends to play with
O Go over and say 'hi' and see what the group is up to

Appendix 2-B
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‘Working Together to Prevent Bullying E
May

lKey Message: Bullxing is NOT a normal part of growing ugl

Focus: Why people use bullying behaviours and making better choices

Objective:
Students will understand why people might use bullying behaviours.
Students will learn to make better choices to deal with feelings of anger, find positive ways to feel
powerful and stop labelling others as ‘bullies’.

Introduction / Background:

Bullying is a relationship problem — it is about a sense of entitlement, power and contral, The sporadic
use of bullying behaviours often results from feelings of anger and frustration when faced with some
relationship conflict. We find it easier to manage the conflict by venting our feelings in a negative way and
hurting someone in the process. Continued or repeated use of bullying behaviours stems from an internalized
sense of entitiement, intolerance and lack of empathy for others. The desire for power and control is often
combined with strong leadership skills but poor skills in managing relationships. Current research dispels the
myth that most peaple who bully have poor self esteem. They often have average or higher self esteem. They
also have leadership skills, but use these in a negative way.

Using bullying behaviours is not something we outgrow but rather adopt as a way of interacting with
others throughout our lifespan. Childhood bullying may evolve into dating violence, assault, sexual harassment,
workplace harassment, marital viclence, child abuse and elder abuse (Pepler). Research demonstrates that by
age 24, 60% of identified bullies have a criminal record (Olweus).

Learning how to effectively deal with feelings of anger and finding positive ways to feel powerful are
proactive steps to changing or preventing the use of bullying behaviours. All students benefit from leaming
these skills. Students who repeatedly engage in bullying behaviours can learn to change their behaviours and
find reward in being constructive leaders. Students who sometimes use bullying behaviours can leam altemate
ways to cope with feelings of anger and disempowerment.

Ultimately, how we alt deal with the issue of bullying is a reflection of the worth or value we assign to all
people. We don't tend to bully those we consider worthy, In turn, when someone is bullying others we must
remember to value that person while helping them deal with their bullying behaviours. it is important to teach
students to identify the behaviour as bullying but not to label the person as a ‘bufly’. Adults need to rofe model
this by focusing on the bullying behaviours and not referring to students as ‘bullies'.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication
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Working Togethex to Pravent lmli::}

Bullying is NOT a Normal Part of Growing Up

Grade 3~ &

Materials:

Definition of bullying (posted in classroom)
Paper (11x14 s best}
“When [ Am Angry..." resource (Appendix 3-A)

Procedure:

1,

2.

Review the definition of bullying and examples of bullying behaviours with the students

Ask students to draw a line down the middle of the paper and use only one side for this exercise, Have
them draw a picture of ‘scmeone who bullies’ and write 5 characteristics of that person (boy or girl, size, age,
appearance, actions), Have them show the class their drawings and explain the characteristics they chose.

After everyone has presented, ask students if they notice any similarities among their drawings. Talk about
the difference hetween what people look like and their behaviour. Reinforce that bullying is a behaviour that
people choose; it is not about a type of person.

a) What are some similarities among the drawings you made?

b} Can only people who look a certain way be mean to others and bully them?

¢} Have you ever felt or acted like the words you used to describe your drawing?

“Bullying is a behaviour that people choose to do; it is not about a fype of person, Bullying is done by hoth boys

and girls, by all ages, all sizes and shapes. It is about how someone acts, not what they fook like. It is about

being seffish and wanting o hurt or controf others. If can be anyone at any time.”

Class discussion — feefings of anger can sometimes lead to bullying behaviours
a) Have you ever felt so angry you wanted to hurt someone or their feelings?
b) How da you feel when someone gets angty at you?
¢} Do you think it is fair when someone takes out their anger on you?

Talk about ways to deal with feelings of anger. Brainstorm what students can do when they feel angry. Use
the “When | Am Angry” resource and discuss which ideas students believe might work for them.
“All of us, even adulls, feel angry at times. Sometimes people gef so angty they take it ouf on others. If's okay to
feel angry but it's not okay to act in a way that hurts others. People who think it's okay to hurt others often end up
using bullying behaviours.”

Ask students fo take out their drawing again. On the other half of the paper have them re-draw a picture of
someone who buliies others. Discuss, as a class, differences between the first and second drawings.

Remind students that if's not okay to call peaple ‘bulfies’. This is name-calling. Bullying is about behaviour,
it is not who people are (just like someone is nof the ‘nose picker’ or the ‘crler’ or the ‘yeller)

Extension Activities:

1.
2.

Decorate the classroom bufletin board with the students'’ drawings
Read the book, ‘The Meanest Thing to Say' by Bill Cosby
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© Stop and think

© Take a deep breath

© Count to ten slowly

© Walk away from the person or situation making me angry

Help myself calm down:
© Think calm, peaceful thoughts
© Take a walk
© Find a quiet place 1o be alone, take a time out, go to the peace corner
© Draw a picture about how I feel
© Cuddle a pet
© Listen to music
© Watch a funny video
© Read a favourite book

Find a safe way to deal with my ‘anger energy'
© 6o for a run
© Shoot some hoops, hit a tennis ball
© Ride a bike
© Jump up and down
@ Punch a pitiow

Do something constructive:
© Work on a hobby
© Ask myself why I am feeling angry
© Talk about my feelings with someone I frust

After I calm down:
© Tt may be appropriate to tell the person how I feel
© Use T messages to describe my feelings
© Remember the goal is not to hurt someone but to restore relationships

Appendix 3-A
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Workling Together to Prevent Bu{;%
June
|Key Message: I's | meoﬂant to Communicate Welll

Focus: Leaming fo be assertive

Objective:
Siudents will learn the difference between assertive, aggressive and passive communication
Students will to use assertive communication to stop or prevent bullying

Introduction / Background:

Communication is the key to dealing with any kind of conflict and a necessity for preventing or resolving
hullying situations. Reviewing assertive communication is one more step in helping students develop skills that
allow them to be effective in dealing with bullying situations (whether it is happening to them or they are
withesses). As they continue to develop skills, it is important to reinforce with students the need to continue
reporting bullying to adults, particularly in dangerous or ongoing situations.

Students have been taught the “3 R's” for dealing with bullying — recognize, refuse and report. Leamning
to use assertive communication is a methad of refusing to be bullied. if the “3R’s" are not posted in your
classroom, you may wish to pull them out to highlight and tie to this lesson.

Assertive communication skills can help students:

deal independently with conflict

state what they need/want in a positive manner rather than becoming aggressive
refuse to be bullied

stand up for others who are being bullied

o & 9

Assertive Behaviour can be defined as that which shows ability to stand up for oneself, express
feelings, and exercise rights while respecting the rights of others. Assertive people respect
themselves and others, equally.

Aggressive Behaviour can be defined as that which seeks to meet one's goal by hurting others.
Aggressive people behave as if their rights matter more than these of others.

Passive Behaviour can be defined as that which allows others more control and doesn’t meet one’s
own goals. Passive peaple behave as if other people’s rights matter more than theirs.

Students need opporiunity to practice refusing bullying by being assertive. Focus should be on their
verbal language as well as their body language and facial expression. Students should be taught some basic
practices that communicate assertiveness: stand or sit tall; head held high; look straight at the person’s face;
maintain eye contact but don't stare; speak respectfully in a strong, clear voice; use the person’s name if you
know it label the bullying behaviour, say what you want the person to do {--messages, ‘Stop’); remain caim;
walk away.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts
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- Working Together to Prevent Bu@

It’s Important to Communicate Well

Kindergarten

Materials:
Scissors and glue
Puppets or stuffed animals
*Anna and Kevin” lesson script (Appendix 1-A)
“Being Assettive" role plays (Appendix 1-8)

Procedure:
1. Work through the lesson script “Anna and Kevin” with the students

2. Introduce components of assertive behaviour

“It's important fo think about what we say and how we say it It's also important to he careful of our body
language — what our body is doing."

La2

. Discuss the cancept of body language and ‘" messages

Use various poses and ask students what they think you feel based on each pose (amms crossed; head in hana)
Review "’ messages (I feel...when...I want.. )
Review the steps of how to be assertive’ on the "Being Assertive” resource

4. Coach students on assettive body language
Shoulders squared; standing “tall’; some degree of eye contact; strong clear voice

o

. Have students practice using assertive behaviour by role playing the situations from “Being Assertive”
a) Use a puppet or stuffed animal to be Chis, the student who bullies
b) Demonstrate the first situation so students have a better idea of what to do
c) Invite students to take a turn and use a puppet to role play an assertive response to Chris
d) As the students perform their puppet play, provide feedback and encouragement

o

Remind students that being assertive doesn't always work and it Is important to report bullying to adults.
“Sometimes, you need fo be assertive and tell the other person to stop their behaviour more than once, If you
have tried fo be assertive a couple of times and the person doesn't stap, you should ask an aduif for help®

Extension Activities:
1. Have students create their own puppet plays about dealing with bullying by using assertive behaviour
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We're going to learn about something you can do if someone tries to bully you. Try this idea when
someone first starts to bother you, You can use this idea when someone teases, or calls names, or
fries to get you to do something. But if someone is really hurting you by kicking, hitting, punching, or
doing something dangerous then you will need to ask an adult for help.

Anna has long hair and Kevin has pulled her hair two times. Anna is upset .She
thinks Kevin is trying fo bully her.

What might happen if Anna started to cry?
Kevin might laugh and keep bothering Anna again and again; Kevin might call her names; the teacher
might come and help.

Would the crying make Kevin stop pulling Anna’s hair?
Probably not - he might be trying to make Anna cry. Kevin might stop this time, but pull her hair again

Would the yelling and hitting make Kevin stop pulling Ann's hair?
Probably not - he might go away this time, but could cote back again. Maybe Kevin wants fo get Anna
in trouble by making her yell, or he might get mad and want to do even meaner things to Anna

Crying doesn't solve problems. Hitting and yelling don't solve prablems.

Anna needs to tell Kevin that hair pulling hurts. She needs to tell him to step it. Anna can
'stand tall,” look at Kevin and say, "Kevin, it hurts when you pull my hairl Stop it.”

When Annha “stands tali” and talks to Kevin in a clear loud voice, she is being assertive. She looks at
Kevin and says Kevin's name, Then she says what he is doing and tells him to stop. She is solving her
problem in a way that doesn't hurt anyone. She is looking af ter herself by being assertive

Ask the students to “stand tall and say together, "Kevin, it hurts when you pull my hair. Stop itl” An

alternative statement that is applicable in any situation is, I don't like that. Stop it.” This simple
statement might be useful for ESL or special needs students,

{Adapied from imaging...A Schoal Witheut Bullying: A Scheof Climate Appronch to Ballying Prevention, 2004)

Appendix K-A
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Practice Role Plays

Being assertive is something you can try. It seems fo work best for times when someone just begins 1o
bother you. You can be assertive without adult help and you can often solve the problem yourself

Review how to be assertive:
© Stand tall
© Look at the person’s face
© Use a clear strong voice
© Speak respectfully
© Say the person's name
© Say what they're doing
® Tell them that you don't like it
© Tell them to stop

Demonstrate how fo use assertive techniques in a role play:

T am going to ask each of you what you would say if Chris started doing something to bother you.
You will use your puppet to "stand tall”, look at Chris and tell him to stop what he is doing.

Let me show you an example (demonstrate with a puppet and your body language):

® Chris is calling me stupid
"T would stand tall, look at his face and say, ‘Chris, I dan't like it when you call me stupid. Stop it

Have students role play these situations. Use a puppet for Chris:

Have one or two students come to the front of the room. Each gets a turn using a puppef to respond
to the bullying situation by making an assertive statement. The whole class can repeat in unison. Give
each student a turn, using situations such as the following:

© Chris steps on your toe again and again

© Chris calls you baby all the time

© Chris splashes water af you near the sink almost every day

©® Chris keeps sticking a tongue out af you in class

© Chris pushes you out of the line every time the class lines up to go to the gym
© Chris says that no one should play with you ever again

© Chris lies about you and says that you are stealing from the teacher's desk.

{hdagted fom nagins...A School Witheut Bullying: A Schodf Climate Aproach fo Bulfylng Pravention, 2004)

Appendix K-B
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Warking Together to Prevent nugl;g}
June
|Key Message: It's lm;_)ortant to Communicate Welll

Focus: Learning to be assertive

Objective:
Students will leam the difference between assertive, aggressive and passive communication

Students will to use assertive communication to stap or prevent bullying

Introduction | Background:
Communication is the key to dealing with any kind of conflict and a necessity for preventing or resolving

bullying situations. Reviewing assertive communication is ane more step in helping students develop skills that
allow them to be effective in dealing with bullying situations (whether it is happening to them or they are
witnesses). As they continue to develop skills, itis important to reinforce with students the need to continue

reporting bullying to adults, particularly in dangerous or ongoing situations.

Students have been taught the “3 R's” for dealing with bullying - recognize, refuse and repot. Leaming
o use assertive communication is a method of refusing to be bullied. If the “3R’s" are not posted in your
classroom, you may wish to pull them out to highlight and tie to this lesson.

Assertive communication skills can help students:
o deal independently with conflict
e state what they need/want in a positive manner rather than becoming aggressive
« refuse to be bullied
o stand up for others who are being bullied

Assertive Behaviour can be defined as that which shows ability to stand up for oneself, express
feelings, and exercise rights while respecting the rights of others. Assertive people respect
themselves and others, equally.

Aggressive Behaviour can be defined as that which seeks to meet one's goal by hurting others.
Aggressive people behave as if their rights matter more than those of others.

Passive Behaviour can be defined as that which allows others more confrol and doesn't meet one's
own goals. Passive people behave as if other people’s rights matter more than theirs.

Students need opportunity to practice refusing bullying by being asserlive. Focus should be on their
verbal language as well as their body language and facial expression. Students shoutd be taught some basic
practices that communicate assertiveness: stand or sit tall; head hetd high; look stralght at the person’s face,
maintain eye contact but don't stare; speak respectfully in a sirong, clear voice; use the person’s name if you
know it: label the bullying behaviour; say what you want the person to do (I-messages, ‘Stop’); remain calm;

walk away.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts

Region of Peel — Public Health It’s Important to Communicate Well




Working Togethes to Prevent Bnll&:-g}

I's Important to Communicate Well

Grade 1

Materials:
Scissors and glue
Puppet or stuffed animal
“Rae and Shawna" lesson script (Appendix 1-A)
“Belng Assettive” rale plays (Appendix 1-B)
“Which One-is Assertive?" activity (Appendix 1-C)

Procedure:
1. Work through the lesson script ‘Rae and Shawna” with the students

2. Introduce components of assertive behaviour
"If's important to think about what we say and how we say It. If's also important to be careful of our body
Janguage — what our body Is doing.”

3. Discuss the concept of body language and “I" messages
Use various poses and ask students what they think you fee! based on each pose (arms crossed; head In hand)
Review “I' messages (/ feel...when...! want...)
Demonstrate assertive hody language while giving an " message
Review the steps of ‘how to be assertive’ on the ‘Being Assertive” resource

4. Have students practice using assertive behaviour by role playing the situations from “Being Assertive”
a) Use a puppet or stuffed animal to be Toby, the student who bullies
b) Demonstrate the first situation so students have a better idea of what to do
¢) Invife students to take a tum to come to the front of the class and role play being assertive
~ d) As the students perform their role play, provide feedback and encouragement
g) After a few examples, ask the class to help suggest changes
f} Encourage the students fo try using assertive behaviour an the playground

5, Ask students to complete the “Which One is Assertive” activity.
a) Divide the class into pairs or groups of three and provide each group with an activity sheet
b} As a class, read the statements that Rae could say fo Shawna
c) Ask students to cut out the three statements
d) Tell the groups they must decide which statements are assertive and which are not
e) When thelr group has reached agreement they can paste them into place
f) Discuss their answers as a class (you may choose fo have them put their names on the sheet and hand it in)

6. Remind students that being assertive doesn't always work and it is important to report bullying to adults.
“Sometimes, you need fo be assertive and tell the other person to stop their behaviour more than once. If you
have tried fo be assertive a couple of times and the person doesn’t stop, you should ask an aduit for help”

Extension Activities:

1. Read the story ‘Chrysanthemum’ by Kevin Henkes. Have students role play how Chrysanthemum could
have been assertive when she was made fun of. Make a tissue flower to remind students of the lesson.
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Today we're going to learn about something you can do, without adult help, if someone tries to bully
you. This idea is best for when someone first starts to bother you. When there is danger you need to
ask a teacher or another adult for help. Listen fo this story.

Rae is playing with blocks. She has built a tall tower on her castle. Rae feels
uneasy when she sees that Shawna is coming over. Yesterday Shawna scribbled
on Rae's art project. Shawna stands by the blocks. She tells Rae that the castle
is dumb and knocks down the tower. It looks like the teacher didn't hear all the
blocks fall down ~ he's busy with students at the art centre. Rae worked hard To
make the castle and now it is ruined. Rae feels upset and hurt because Shawna is
bothering her again. She knows the rule _ don't hurt anyone and don't hurt their
things. Rae feels like crying about the broken castle.

What might happen if Rae started to cry?
Shawna might laugh and keep bothering Rae repeatedly. Shawna might call her names.

Would the crying make Shawna stop doing mean thing to Rae?

Probably not - she might be trying to make Rae cry. Shawna might go away this time, but may come
back again. Even though Rae feels sad, she also feels angry. Rae is mad at Shawna for ruining the
things she has made, She also feels like yelling at Shawna, "You're mean! You wrecked my castlel”

What might happen if Rae yelled at Shawna?
Shawna might get mad, she might hurt Rae, they could get in a fight, Rae might get in trouble

Would the yelling make Shawna stop bothering Rae?
Probably not - she might go away this time, but could come back again. Maybe she wanls to get Rae in
trouble by making her yell.

What could Rae do that might work?

Use I-messages to tell Shawna to stop bothering her.

This kind of behaviour is called assertive behaviour. When you act assertively, you look after yourself
without upsetting the other person. Assertive behaviour helps to solve problems and change things.

Rae wants to be assertive, so she will stand tall, lock at Shawna and use a clear, strong voice to say,
"Shawna, I don‘t like it when you wreck my things. I want you to stop.”

{Adapted from inagine. . A Schoof Wilhowt Bullving: A Sehool Climas Approach & Buflying Preventian, 2004)

Appendix 1-A
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Practice Role Plays

Being assertive is something you can try. It seems to work best for times when someone just begins to
bother you. You can be assertive without adult help and you can often solve the problem yourself

Review how to be assertive:
© Stand tall
© Look at the person’s face
@ Use a clear strong voice
© Speak respectfully
© Say the person’s name
© Say what they're doing
© Tell them that you don't like it
© Tell them to stop

Demonstrate using assertive techniques in a role play:

© Toby is always poking me in the back to get attention
“T want to be assertive, so T will stand tall, I look at the person, and I get ready to use a strong, clear
voice. T say,"Toby, you are poking te in the back. I don't like it and I want you to stop.”

Have students role play these situations. Use a puppet for Toby:

© Toby has started calling you names and teases you about your clothes

© Toby often tells you that you have to give him something from your lunch

@ Toby is always bumping into you when you are lined up, then says it's an accident
© Toby is splashing you by kicking at puddles on the playground again

© Toby always tries to take the soccer ball from you af recess

© Toby says that you can't play with Martin any more

© Toby keeps grabbing things on your desk

© Toby makes fun of you by copying everything you do

® Toby makes faces at you at recess

© This is the second time Toby kicks you when you line up after recess

{Adapted Fom lmagine,. A Schoct Withou Buliirg: A Schoot Climele Agproseh to Bultying Prevention, 2004)

Appendix 1-B
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Names

NOT ASSERTIVE

ASSERTIVE

..__.-.__-..--.-———.-.m..a--..-.-.-.-..nu.-——-\-——.—_.——.——--.....-_..—....—-.-—_-.-—--—.-._-—-4..4..u--a———_.—..-.-.-_-.—..-..—.-.-.—_—_

RAE yells, “You are mean!”

RAE says, “That's pushing. Stop it.”

RAE starts to cry.

{Adagted Fom Imagine.. A Sefoel Withoul Bullying: A Sufost Climats Approach (o Bullying Brevention, 2004}
Appendix 1-C
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Working Together to Prevent Buf;rl:g E
June

|Kez Message: It's important to Communicate Welll

Focus: Leaming to be assertive

Objective:
Students will learn the difference between assertive, aggressive and passive communication
Students will fo use assertive communication to stop or prevent bullying

Introduction / Background:

Communication is the key to dealing with any kind of conflict and a necessity for preventing or resolving
bullying situations. Reviewing assertive communication is one more step in helping students develop skills that
allow them to be effective in dealing with bullying situations (whether it is happening to them or they are
witnesses), As they continue to develop skills, it is important to reinforce with siudents the need to continue
reporting bullying to aduits, particularly in dangerous or angoing situations.

Students have been taught the "3 R's” for dealing with bullying — recognize, refuse and report. Learning
fo use assertive communication is a method of refusing to be bullied. If the “3R’s" are not posted in your
classroom, you may wish to pull ihem out to highlight and tie to this lesson,

Assertive communication skills can help students:
o deal independently with conflict
e state what they need/want in a positive manner rather than becoming aggressive
» refuse fo be hullied
o stand up for others who are being bullied

Asserlive Behaviour can be defined as that which shows ability to stand up for oneself, express
feelings, and exercise rights while respecting the rights of others. Assertive people respect
themselves and others, equally, ‘

Aggressive Behaviour can be defined as thal which seeks to meet one’s goal by hurting others.
Aggressive people behave as if their rights matter more than those of others.

Passive Behaviour can be defined as that which allows others more control and doesn't meet one’s
own goals. Passive people behave as if other people’s rights matter more than theirs.

Students need opportunity to practice refusing bullying by being assertive, Focus should he on their
verbal language as well as their body language and facial expression, Students should be taught some hasic
practices that communicate assertiveness. stand or sit tall; head held high; look straight at the person's face;
maintain eye contact but don't stare; speak respectfully in a strong, clear voice; use the person's name if you
know it: label the bullying behaviour; say what you want the person to do (-messages, ‘Stop’); remain calm;
walk away.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts
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Working Together to Prevent Bu@

It's Important to Communicate Well

Grade 2

Materials:
Puppet or stuffed animal
"Being Assertive” role play game (Appendix 2-A)
“What Would You Say?" activity (Appendix 2-B)
“Steps for Being Assettive” resource (Appendix 2-C)

Pracedure:
1. Review the “3Rs” for dealing with buliying — recognize, refuse, report
Use the chart from the “Bullying Can Be Stopped” lesson plan
Inform students that they are going to leam another way fo Yvefuse’ bullying — being assertive

2. Introduce components of assertive behaviour
“When we want to get a message across to others, It's important to think about what we say and how we say it
it's also important to be careful of our body language — what our body is doing and the expression on our face.”

3, Briefly compare passive, aggressive and assertive behaviour
Aggressive people behave as if their rights matter more than those of others
Passlve peaple behave as if other people's rights matter more than theirs
Assertive people respect themselves and others, equally

4. Discuss the concept of body language and ‘" messages
Use bady language to display emations and ask students to guess what you fee! {arms crossed; head in hand)
Review I' messages (1 feel...when...! want...}
Demonstrate assertive body language while giving an ‘' message
Review the “Steps for Being Assertive” resource

5, Have students practice using assertive behaviour by playing the “Being Assertive” role play game
a) Use a puppet or stuffed animal to represent Myrtle, the student who is doing the bullying
b) Assign each student a number between 1 and 7 (several students will have the satme number)
c) Cut up the role play cards and put them in a container
d) Pick a card from the container, call out the number and have students assigned that number stand up
e) After you read the situation, the students who are standing wilf practice responding assertively to Myrtle
f) As the students perform their role plays, provide feedback and encouragement

6. Have students work in pairs to complete the “What Would You Say?” handout. Discuss answers as a class
7. Remind students that being assertive doesn’t always work and it is important to report bullying to aduits.

“Somelimes, you need to be assertive and tell the other person fo stop their behaviour more than once. If you
have Hied to be assertive a couple of times and the person doesn’t stop, you should ask an adut for heip”

Extension Activities:
1. Have students create puppet shows that demonstrate assertive behaviour
2. Create a chart of the ‘Steps for Being Assertive’ to post in the classroom

Repion of Peel — Public Health It’s Fmportant to Communicate Well



Role Play Cards

Now we are ready for you o take turns role playing. I will tell what this student does to bother you,

and then T will ask you to show assertive behaviour.

1. Myrtle calls your friend mean names when
you are oh the playgr-cund together

3. Myrtle often takes your lunch kit and holds |f
l writing projects are dumb. She put an “F" on

it over the garbage can, like he's going to put

5. You see a Myrtie kicking dirt at your little
brother again.

7. Myrtle, an older student is always asking
you to give her money from your allowance.

2. When you are at the park, Myrtle takes
away the ball and mitt that you and your
sister were playing with.

6. Myrtle tells others not to sit next to your
friend.

2. Once again, Myrtle, a student in your class

| says ho one can play with you.

4, Myrile often tells you that your art or

your- math paper.

aT their table, even though there are no
other seats.

1. Myrtle always pushes into line in front of
the new student who doesn’t speak English.

3. In the library, Myrtle and some girls keep
talking about you and saying you can't be in
their club and you can't go to their party.

|5, Myrtle, who used to be your friend, is
il telling lies about you and your family.

| makes fun of your bathing suit.

TAdapted fom maghsa.. A Schood Witheul Bultyip: A Sehodl Climato Apivoach fo Bulying Prevantion, 20043
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Write what you would say to be assertive, Use the person’s name, describe what they are
doing and say what you want them to do.

1. Tim calls you weird names every time you miss the ball.

2. Sharon always cuts in front of you in the Iiné~up.

3. Marisa wants you to bring her stickers every day.

4. Balvinder kicks sand at you whenever you walk near him.

5. Lee says that you can't be in the club, and no one can be your friend.

{Adapiad fran) Imagine...A Schwal Without Bullding: A Schoal Clivale Approach to Bullying Preventiar, 2804)

Appendix 2-B
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© Stand tall

© Look at the person’s face

© Use a clear strong voice

© Speak respectfully

© Say the person’s name

© Say what they're doing

© Tell them that you don't like it
© Tell them to stop

Appendix 2-C
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Working Together to Prevent Iu
June
Key Message: It's Important to Communicate Well

Focus: Learning to be assertive

Objective: -
Students will Jeam the difference between assertive, aggressive and passive communication
Students will to use assertive communication to stop or prevent bullying

Introduction / Background:

Communication is the key to dealing with any kind of conflict and a necessity for preventing or resolving
bullying situations. Reviewing assertive communication is one more step in helping students develop skills that
allow them to be effective in dealing with bullying situations (whether it is happening to them or they are
witnesses). As they continue to develop skills, it is important to reinforce with students the need to continue
reporting bullying to adults, particularly in dangerous or ongoing situations.

Students have been taught the “3 R's” for dealing with bullying - recognize, refuse and report. Leaming
to use assertive communication is a methad of refusing to be bullied. If the “3R's” are not posted in your
classroom, you may wish to pull them out to highlight and tie to this lesson.

Assertive communication skills can help students:
e deal independently with confiict
o state what they need/want In a posiive manner rather than becoming aggressive
o refuse to be bullied
o stand up for others who are being bullied

Assertive Behaviour can be defined as that which shows ability to stand up for oneself, express
feelings, and exercise rights while respecting the rights of others. Assertive people respect
themselves and others, equally.

Aggressive Behaviour can be defined as that which seeks to meet ohe's goal by hurting others.
Aggressive people behave as if their rights matter more than those of others.

Passive Behaviour can be defined as that which aflows others more control and doesn’t meet one’s
own goals. Passive people behave as if other people’s rights matter more than theirs,

Students need opportunity to practice refusing bullying by being assertive. Focus shouid be on their
verbal language as well as their body language and facial expression. Students should be taught some basic
practices that communicate assertiveness: stand or sit tall; head held high; look straight at the person’s face;
maintain eye contact but don't stare; speak respecifully in a strong, clear voice; use the person’s name if you
know it; label the bullying behaviour; say what you want the person to do (l-messages, ‘Stop’); remain calm;
walk away.

Curriculum Links: OPHEA, Family Life, Oral and Visual Communication, Language Arts
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Working Together to Prevent Bu@

It's Important to Communicate Well

Grade 3-5

Materials:
Puppets
Flipchart paper with three columns entitled: aggressive, passive, assertive
“Raymond and Leon — Aggressive Behaviour” script (Appendix 3-A)
“Raymond and Leon — Passive Behaviour” script (Appendix 3-B)
“Raymond and Leon — Assertive Behaviour” script (Appendix 3-C)
“Being Assettive” activity (Appendix 3-D)

Procedure:
1. Review the “3Rs" for dealing with bullying - recognize, refuse, report
Use the chart from the “Bullying Can Be Stopped” lesson plan
Inform students that they are going 1o look at refusing bullying by being assertive

2. Introduce assertive hehaviour
“We're going to leam about being assertive. This is something to do on your own if someane tries e bully you.
Being asssrtive is best for times when someone first starts to bother you, You can use this idea when you will
not be physically hurt. When thera is danger you need fo ask an aduilt for help.”

3. Examine aggressive behaviour with the class
a) Read through the first script, “‘Raymond and Leon — Aggressive Behaviour'
b) Make & note under the heading “aggressive” on the flipchart (angry impuise, hurtful)
¢) Use the puppets to behave aggressively to try and get the ball back
d) Ask students to describe the aggressive behaviour and write their ideas on the chart
e) It may help to ask students questions: What did you see? What did you hear? What would the results be?

4. Examine passive behaviour with the class
a) Read through the second script, “Raymond and Leon — Passive Behaviour”
b) Make a note under the heading “passive” on the flipchart (scared thoughts, doing nothing)
¢) Use the puppets to behave passively to try and get the ball back
d) Ask students to describe the passive behaviour and write their ideas on the chart
8) It may help to ask students questions: What did you see? What did you hear? What would the results be?

5. Examine assertive behaviour with the class
a) Read through the final script, ‘Raymond and Leon — Assertive Behaviour*
b) Make a note under the heading “assertive™ on the flipchart (write the steps for being assertive)
¢) Use the puppets to behave assertively to try and get the ball back
d) Ask students fo describe the assertive behaviour and write their ideas on the chart
e) It may help to ask students questions: What did you see? What did you hear? What would the results be?

6, Compare the charts and review the differences between passive, aggressive and assertive behaviour

7. Have students work in pairs to complete the “Being Assertive?” activity. Discuss answers as a class
- Extension Activities:

1. Have students create puppet shows that demonstrate assertive behaviour
2. Create a chart of the ‘Steps for Being Assettive’ to post in the classroom

Region of Peel — Public Herlth 1¢’s Important to Communicate Well




e {35 =t
—
o y
N gy
=
LR AR

Aggressive Behaviour

Listen to the story about Raymend,

Raymond and his friends are playing with the baseball at lunch time. They're
playing catch and practicing for the game on the weekend. Raymond sees Leon
coming toward them, Raymond feels nervous because Leon is a bigger kid who
often likes to bug the younger ones. Last week Leon had been bothering a friend
of Raymond's, taunting her until she cried. Raymond watches as Leon grabs their
ball and starts to walk away.

Was Leon's behaviour bullying?
Yes, when a person is doing mean things repeatedly, and scaring others, it is bullying behaviour

Although Leon makes him feel nervous, Raymond also feels really angry. He is
thinking, “How could Leon just take someone else's ball and walk away with i+?"
Raymond feels so mad he just wants fo do something to get the ball back.
Raymond thinks, "I'm so angry! I could yell at Leon and get my friends to push
him down! Then I'll show him! Then I'll get the ball back!”

How do you think Raymond is feeling as he thinks these thoughts?
Angry, frustrated, he could be gelting madder and madder

Sometimes, when someone bothers you, you might feel really angry. You want them to stop and your
mind might be filled with angry thoughts. Those angry thoughts make it hard to you to think about
good choices and about good ways to solve your problem. Those strong feelings and angry thoughts
lead to an impulse to show how angry you are and to get the person to stop by shouting or hitting

What would happen if Raymond followed his impulse and yelled at Leon and got his friends to
push Leon down?

There might be a fight. Raymond might get hurt. He might get in trouble. He would be breaking school
safety rules.

Yelling and pushing is aggressive behaviour. Raymond's angry thought can lead to an ilﬁpulse to act
aggressively..Aggressive behaviour can hurt people and doesn't solve problems.

{Rdapted from bnagine.. A Schoal Without Brdlying: A School Climale Approact: to Bullying Prevention, 2004)

Appendix 3-A
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Passive Behaviour

Raymond had other feelings about Leon. He was also feeling nervous and scared.
Raymond started to think about how mean Leon had been to his friend, taunting
her until she cried. He started to think, "Leon is bigger than me. He does mean

things. I just want him to leave me alone and never bother me again. I probably

can't get the ball back anyway."

How do you think Raymond is feeling as he thinks these thoughts?
Scared, nervous, afraid Leon will hurt him or start to bother him every day

Raymond is feeling another kind of impulse. Raymond's scared and nervous feelings lead to an impulse
to do nothing, to just let Leon have the ball and hope that Leon leaves him alone. Doing nothing and not
saying what you need or want is passive behaviour.

If Raymond did nothing or was passive, what might Leon think?
That he could just take Raymond's things and Raymond won't do anything

Lean would probably think that he could do more things to bother Raymond, because Raytmond won't do
anything about it. Then Leon would be likely to bother Raymond again and again. That's why passive
behaviour doesn't work to stop someone from bothering you.

Sometimes you might feel an impulse to be passive, too, You could feel scared and think that
you don't want to get the other person mad at you. You might hope that if you did nothing, the
problem would just go away and they would leave you alone. But as we have seen, passive
behaviour doesn't work fo solve problems.

{hceplad from Imagine... A Scticol Withoul Bulivlig: A Schinn] Climate Approach to Bullylng Preventon, 2004}

Appendix 3-B
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Assertive Behaviour

- Raymond has another choice. He could control his angry impulses by telling
himself to be calm, to stop and think. He could control his scared impulses to do
nothing by thinking, T can do something. It's not fair for him to take my ball. He
could be assertive. He could stand up for himself and say what he wants.
Assertive behaviour helps to solve problems and change things.

To be assertive, Raymond would have to stand tall, look at Leon, and use a clear strong voice, He would
say Leon's name, state Leon's behaviour and tell what he wants to happen. Raymond might say, "Leon,
you're stopping our game. Give back the ball now.”

Steps for Being Assertive
© Stand talil
© Look at the person's face
© Use a clear strong voice
© Speak respectfully
© Say the person's name
© Say what they're doing
© Tell them that you don't like it
© Tell them Yo stop

When you are being assertive, remember to think about:
©What you say -
©How you say it
©Your body language
©VYour facial expression

Appendix 3-C |
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Passive

Aggressive

Assertive

Leon takes the ball. Raymond doesn't say anything.

k=

Raymond says, “Leon, give me the ball back now."

e

Leon takes the bali, and Raymond hits Leon.

R

Raymond says, "Hey, we were playing with that. I want you to give the ball back now.”

I

Raymond lets Leon keep the ball.

Fe=

Raymond grabs hold of the ball and shouts “Leave me alonel”

{Adaptad fram intagine... A Schoof Wilhout Bullving: A Sehaol Climate Agproach to Bullying Praventon, 2004)
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